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INTRCOUCTION

Béckground

Micmac is an Easterh Algonquiéh language spoken
in the Maritimes and in the Gaspé region of Québec.
The dialect described in this text.is that spoken
in Restigouche; Québec, and, in particular, that-
spoken by Manny Metallic. Since there exiéts

considerable dialectal variation among reserves in

Micmac country, a few adjustments may have to be
made to facilitate the use of %“his text in surroundlng
areas. Such adjustments should be relatlvely easy

forms, esp9c1a11y those found in Nova Scotia.

Tnls text was developed over a perlod of
apﬁgéklmately three years The first of those
three years was for me an introduction to Nova
Scotia Micmac as it is spoken by yoqné people in
their twenties at Eskasoni. The following year,

I joined forces with Manny Metallic, from Restigouche,

‘andtogether we produced this teaching grammar. Our

intent was not only to be‘inStrumental in the
pfeservation of the Micmac language but to make the
major linguistic structures of the language as well
as the general culture and heritage of the Micmac
people available for study at the adult level.

This text, although prlmarlly intended for university
level students, can be used for adult courses in
communltleq, in high schools, and in junior colleges:.
Uﬂfortuﬁhtely,’sihce the text was developed in an
isolated setting and under restrictive circumstéhces,
itwwas limitedly‘tested at the CEGEP level and with

a Very small group oftstudénts. ‘Furthermore, given
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these and other restrictions, we were only able to
test the first ten lessons. It is therefore clear

that the text will have to undergo further revisions.

Deciding on what orthbgraphy to use in this
text was a major problem. When we embarked on
this project, the orthography question was already
undergoing heated disCussiOn. Regular meetings
were being held for the purpose of agreeing on a
common Micmac orthography for all of Micmac‘land.
These meetings started approximately four years
ago, in 1972, and an agreement is still not in the

offing.

The orthography which is used in this text
could be described as being modernized traditional.
It is clearly an outgrowth of Father Pacifigque's ‘
writing system but with sufficient modifications
to make it into a consistent and useable system.

The system is consistent in that all systematic
phonemic contrasts are given one and only one
underlying representation. The actual orthographic
representation is then derived by rule from the
underlying representation. The linguistic arguments
involved in arriving at such a system are complex
and probably meaningful only to someone with consi-
derable linguiétic training. However. given the
existing controversy over the question of orthography,
it was felt that the linguistic basis for using the
present system should be presented as a part of this
language text. Conseguently. you will find a

section entitled: The Micmac Orthography.




‘Many factors other than those purely of. a
linguistic nature were considered in the selection
of an orthography for use in this text. Factors
such as ease of typing, cost ofjreproduction; ease
of learning for non-speakers, previously used
orthographies, and resemblance to other Algonguian
alphébets were all taken into consideration.

These factors were discused at length at the
orthography meetings and were of considerable
influence in our selection of an orthography.

At a more local level, and this is a factor th:t
could not be overlooked in our case, we found that
‘since approximately 1970, Restigouche had been
experiménting with various writing-systems.«.?hose
‘native people from Restigouche who were involved

in writing Micmac had informally settled on a

system very close to what we are using in this text.

Acquisition Theory

The approach to the preparing of these peda-
gogical materials for Micmac is:based on a
transformational-generative view of language.
This implies that the 1inguist views the learning
of a language as the process whereby a set of rules
and linguistic forms are abstracted by the learner
or by the learner‘s language acquisition device,

thereby enabling him to recognize and generate an

*
infinite number of grammatical forms and sentences .
»

within that language. The attempt has been to
structure the materials of this text in such a way
as to enable the learner to infer (i.e. hypothesize

or abstraét) the rules that constitute the system



of the language. The text therefore emphasizes
‘the notions of system, derivation, and relation
rather than those of categorization and classifi-

‘cation.

The materials of this text are divided into
units, units into lessons, and lessons into parts
each differing in nature. Each lesson can be
viewed as being a hybothesis about the organization
and structure of a set of subhypothesis used in
the teaching of language. The hypothesis is that,
by presenting the student with a lesson (various
organized learning structures), he will abstraét
the necessary rules allowing him not only to give
hack the data of that lesson but also to understand
and generate new and newly organized data derived
from the stfuctures that he has acquired. Such
a hypothesis is therefore testable in terms of.
predictions it makes The subhypotheses are
specific assumptions as to what constitutes a
learning structure within the framework of that
lesson. That is, each part of a lesson (C's M's,
FE's, etc.) is designed to present the student with
cultural-linguistic information in a manner enabling
him to place such information within a total system.
‘This, it is assumed, will not only allow him to
understand or reproduce the information that he has:,
acquired, .but also-te understand and generate new
information that 1s related by virtue of the system.
Such a nypothe51s is therefore also testable on the

basis of the predictions that it makes. *

-

* The actual testlng of such hyoothe51s is unfortunately
very difficult in a normal classroom situation. Many .
variables, often not directly observable, or controlable,’
can intervene such as;™ for example, mood, physical and
mental health, motlvatlon, etc. ‘ ¢
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Since the essumption is that language is a system that
'is inferred both subconsciousiy and censciously by the
language learner, the task of the linguist is to structure-
a language text which will bring this»about as effectively
as possible. This is attempted by the various learning
" structures of’.each lesson: the C's, the M's, the E's, etc. =
The conversations (C-1, C-2) are acquired in a rote fashion
very similar to that encountered in behavioristic language
courses. These conversations or dialogues provide the
basis for what follows in each lesson. That is, the
remainder of each lesson is based on inferrence learning
and is cognitive in nature. The M-variants take the material
learned in the conversations and by means of juxtapos1t10n
and contrast lead the student to infer some of its structures.
The exercises continue this process of structure inferrence
by means of transformational and substitutional exercises
based on the same (or similar) material. These exercises
force‘the‘student to PREDICT new language forms on the basis
of patterns given at the beginning of each exefcise and’
therefore to infer the system underlying the patterns. If
the pattern changes or is irregular, then that ehange is
given. In this way; false predictions, erroneous classifica-
'tion, etc. are precluded. The last of the eXEreises, the
questions, the story, the student conversation, give_more
breadth to the lessen and consequently allow for a greater
chance of error (false inferrences and consequently false
predictions). The stu. nt's response to these ass1gnments
therefore serves as a tes . of the effectivenéss of the
materials in teaching the s, teh of the 1aﬁguage.. These
vekercises also force the‘stude“ into‘a‘less regulated and
..... more imaginative pattern of crea. vity. They should be
used by . the teacher to brlng the siudents to a comfortable

: usage of the structures and vocabulary of that lesson.
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‘Thevlast section in each lesson is the Note to the
Student. This provides information on the language and
culture being studied and, aithough ﬁseful as an aid to
doing the exercises, its main purpoée is to teach ABOUT
the language rather than teach the language itself.

The Note to the Student also serves as a non-extensive

reference grammar within the framework of a teaching grammar.

The use of English in this text may come as a surprise
given the many behavioristically oriented language texts:
presently in use. The assumptlon in this text is that :
language is ' a code for glVlng meaning by a verbal representa~
tion. The purpose of English is therefore to signal meaning.
That meaning is then re-encoded in the target language.

This may be represented diagramatically as follows:

Meaning

Target languaée
encoding system

Native language
encoding system

Native Target
Language Language

The task in teaching a second language is therefore to
_create a second language encoding system that will give

new representation to meaning.

There is evidence suggesti.ig that transference
(imposing Code 1 structures on Code 2) and translation

(transforming Code 1 structures into Code 2 structures)

This term is used by Gilles Bibeau in HypothéseAggycholinguistique
sur 1’ aoprentlssage d'une langue &trangdre, to appear in Rondeau, G.,
G. Bibeau, G. Gagné et G. Taggart, (ed.) Vingt cing ans de linguistique
‘ oo (cont'd on next page)-
24 |




_im,

J—

P
.

are also at work in second language acquisition. These
operations either become very efficient and unnoticeable
or they entirely disappear once‘the‘state of fluency is
achieved in the target language. Diagram 1- may therefore

now be modified as follows:

r—Meaninq

//fgz;sference

Native language
encoding system;
L Translation

L4

Target language. *
encoding system:

Target
Language

Mative
Language

i

It is assumed in t this text that second language learnlng
not only takes place by ron-interference encoding (diagram 1-
but also hy interference encoding where structures which are:
language-specific (non-universal) are transferred from the
native language to the target language. When the structures
are alike in both languages, -the interference is positive;

when they are different, the interféfenée7is‘negative;

"In addition,” it -is assumed that translation from one set

of structures (Code 1) into another set of'structhe54(Code~2
isalso a process of language learning and is operative at
least in the pre-fluency stages of second language acquisi-

tion. Given the assumption that these learning processes

are operative, it then becomes clear that the native
language, in this case English, plays an important role.

in second language teaching.

(cont'd)
au Canada: hommage a Jean—Paul V1n¥y, Montreal, Centre oducatlf et .
culturel Inc. ~
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The  materials of this text are also based on"
what could be called the assumption oflcontext. k
It is assumed that language learning takes place |
most effeetively within the context of a reality-~
oriented dialogue. Most of the materlals, includinc

the exercises, are therefore arranged in_ such a

P

N

way as to be practlsed in a dlalogue s1tuatlon.
Furthermore, a‘context of reality is maintained ‘
since _only feasible questionvahSWer seqﬁences are
used. This greatly fac111tates the teacher's work

 since he does not have to tax his students'
imagination with improbable and artificial situations.’
‘Rather, student imaginatioh is directed towards
creative 'use of the 'language.

Goals

A striking fact charaeteristic of today's natime
situatioh is the paucity of materialS“available for
the teaching of native language and culture. This =
s1tuatlon led to the writing of the present teaching
grammar and the goals that it. attempts to achieve.

7

This Micmac teachlng grammar attempts to do the
follow1ng. (1) Develop a format that can be easily
used by minimally trained teachers and, if need be,
by a student working with the text and accompanying
tapes and occasionally with a native speaker with
" whom he can practise the language. Should such a
’mformat prove effective, it could then be applied to
other similar 1anguage‘situations. (2) Develop a
teachind grammar that Will, to some extent, also

serve. as reference grammar until such a time as a
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detailed reference grammar is written. (3) Include
within the context of the language as much as is

possible, of past and present Micmac culture.

'The text will therefore also serve to familiarize

the student with the cultural heritage of the
Micmacs.b(4) To teach the.student basic scientific
procedure by means of language study. This should
not be: equated purel§.with empiricism but .should
include hypothesis‘and:theory construction and
verification. The fact that the emphasié of

this text is systemic and relational rather than

purely categorical will make this task easier.

Training

The use cf a text such as this one by a Native
community demands a certain level of préfessionalism
on the part of the Native teacher. It is therefore
as important to trainxa Native-speaker fo assure the
use of a language text as it is to produce the text
itself. It has too often happened that pedagogical
grammars for Native languages receive very little
use and consequently do not fulfill the goals for

.which they were developed. 1In such cases the gap

between the professional who has structured and
developed the text\and the community who is to make
use of it has nevefkbgen bridged. - The professional
himself can be instrum%ntal in closing that gap by '
training a native speaker who will demonstrate and
explain the uses and applications of the text and
theréfore remove the dependency that the community
has on the professional. Even greater independence
can be achieved if it is possible to give basic
linquistic training to the native trainee thereby

placing him in a position to understand and explain
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- linguistic decisions concerning his own language.

This is fortunately the case with Manny Metallic,
the Micm:~ co-author of this text. .He has acquired

-sufficient linguistic sophistication in working on
Micmac to understand and defend basic linguistic
“arguments and to apply elementary methods of

 vérification to his findings. He is therefore in

the position of not only being able to continue

~working with thehtext and of providing language

related explanations to his community but also of
analyzing new datZ as well as developing new materials
bY'himself. ‘It is at this point that ‘linguistic )
self—determinaéion can become a realizable goal for

a native community.

~ Gilles L. Delisle, Ph.D.
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USING THE TEACHING GRAMMAR
This text contains an introduction to Reading
and Writing Micmac plus twenty lessons which are
basically orgahized as follows. We say "basically"
since the lesson-outline given here is representative )
ot the very first lessons. Additions to this basic
outline are made and explained after each unit
(lessons 5, 10, 15) as the text increases in

complexity.

1. Introductory Conversation (C-1): This -introduces
new material in dialogue form in a culturally

acceptable, if not typical, situation.
S ¥ ‘ '
2. Modifications (M-variants): They introduce

systematic variations of the new materials (C-1).

3. Expanded Conversaticn (C-2): This is a conversation
based on C-1 and the M-variants. It often introduces

materials to be practlsed in the exercises.

4. Phrases to Use in Class: These are phrases which
should be memorized and used by both the student
and the teacher in class. They are essential to

attain the goal of functioning entirely in Micmac. - --

5. Counting: This short section introduces sequential

numbers and is to be .learned by rote.

6. Exercises (E-1, 2...): They reinforce patterns
covered in the C's and M's, introduce new vocabulary}
and introduce new or related patterns. This is done
within the context of question-answer_pr statement-
comment dialogue. The last exercises of the E-section

are indicated: "to be handed in for correction”.
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ThesgjexefEises, after being ded *as written u

assignments, can‘be.used,effectiﬁely by the
" teacher and students to function®¥éntirely in

spoken Micmac since these exerci s (1) deal

with materials which should be we€ll<known at

that stage of the lesson, and (éi require

creativity and imaginatien on the~part of the.

student.

gk

Note to the Student: This provi&es ‘the student
with a series of grammatlcal andkéome cultural
explanations on thelecmac languége and -peopie. -
The cultural explanations usual;yfbear on the
conversations (C-1, 2). The gr ;etical_‘

explanations are normally correlated with the

exercises (E-1, 2...). The exeﬁ@ises often

cannot be done without first re%ging this section.

Before lesson 1, beginning. onlba e 1, is a
section entitled: Reading and ertln *Mlcmac. This
section is intended to teach the’ stu anthe sounds
of the Micmac language as well as th symbols that
are used to reprasent these sounds. Ic is only
1ntended as a preparation to actualLy4&earn1ng to
read and write in the language Slndedfhls will be

brought about by the lessons themsi£Ves.

PR

The conversations, for example Qﬁl;%snould be
*ite the
%#eachEr points

taught in the following manne;%.(lﬁ
English of C-I on the Board. (2) Th
to the first line of C-1 and says t
in Micmac. The students repeat. - Thgg is done twice
and then the teacher moves to the next line. The
_teacher now ;nints to the second 11{#2,. C-1 and

at. This is

-first sentence

says it in Micmac. The students rep
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- again dohe twice. ' The teacher then goes back to
line 1, the question;‘and gets the students to
answer with line 2, thé answer. The roles are
reversed and the students say line 1 with the
teacher answering with line 2. At this point

LOOP 1 is completed?(sée following looping diagram).
The same procedure is repeated for each A: - B: line
(loops 1,2,3) until the entire dialogue‘has been
covered in sets of two lines Then the students
learn to say the first four lines non-stop (lobp 4,
and then the entire dialogue without a break (loop 5).
The teacher can then have individual'students take
lines A: and B: and go through the entire dialogue

by themselves.

Looping Diagram for 1 C-1:

A: How are you?

B: I'm fine.

A: When did you get here?

B: Last night.

A: How about him? When did he get here?

B: This morning.

IMPORTANT: The teacher should speak only Micmac during
this entire procedure. The meaning of what
is being said is obtained from the written
English on the board. Also, the students do
not follow the written Micmac in their texts
during this procedure. This can be done after

they can "perform” or "act out" the conversation.
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The principal function of the M-variants is to
teach students of Micmac the systematic and often
minimally varying patterns of the language. The
juxtaposition of related structures allows the
student to infer the patterns that make up the

system of the language.

Each M-variant contains four iines that are
systematicelly related. In line with the contextual
emphasis of this text, M—variants are grdupéd in
such a way that two or more of‘them form mini-~
dialogues. M-variants should therefore be taught
in the 'same conversational manner as is proposed for
C-1 ané C-2. That is, each line of an A: M-variant
can be answered by a line from a B: M-variant and '

so on to make up a conversation.

The section entitled "Phrases to Use in Class"
should also pe taught with the English "meanings" «
written on the blackboard. Once these sentences are
memorized, they must be put to use by both the student
and the teacher. This will make it possible to avoid

as much as possible the use cof spoken English in class.

All of the exercises are infended to be done as

homework and then practised in class. They too are

designed to be used contextually and form an A: - B:
pattern with question-answer or statement-comment
discourse. To teach the exercises in an A: - B:
pattern, you do not have to write the English on the
board. Simply have the students cover the Micmac
half of the page, or fold it in half (folded~page
technique) and procede to teach the exercises in an

A: - B: pattern as was done with the C's and M's.-

The function of English is solely to é0nvey meaning
which in turn is encoded in Micmac )
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Make sure that students work at PREDICTING new forms
on the basis of the pattern given at the start of ,
each exercise. This cannot be over-emphasized.

The-format of the text is such that when a page
is folded in two lehgthways, the Micmac will be on
one side and the English on the‘other.‘ If yoﬁ wish,
one half of the page can simply be covered by a book
or other object. This "folded-page technique" enables
the teacher to work with students using the text but
without exposing the Micmac. This can also be achieved
by using the book with an overhead projector. In
fact, by using an overheadfprojectbr, there will be no
need to write the EFnglish of C's and M's on the black-
board. This can be projected directly from the text.

The review lessons offef the student a last
structured chance to do any catching up and to finalize
or concretize his knowledge of that unit's materials
(remember that a unit consists of five thematically
related chapters). The teacher should carefully do.
the exercises stated in the review lessons since these
afe designed to show the student areas where he needs

additional work.

A set of cassette tapes accompanies this text.
Pronunciation and spelling exercises are given for
"The Micmac Orthography" and for "Reading and Writing
Micmac". 1In addition, all of the Micmac materials from

each lesson is given on tape.

The tapes are divided into two categories.
(1) Lesson tapes: these contain most of the lessons'
materials without providing answers to exercises. These
tapes are to be used by the student in preﬁaring for

class work. (2) Exercise tapes: these contain the
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questions and answers to the fill-in~-the-blank
exercises. The teécher should let the student

work with these tapes only AFTER the student has
completed the exercises. By‘separating the tapeé
into two such categories, the teacher can control
the students' work ‘on the exercises assuring himself

that these are not copied:from the tapes.

There are two ways in which the students can

work with the tapes. (1) The student can "repeat"

every utterance that he hears thereby increasing
hiéwphonological performance in the language. The
tapes can also be used-as a dictating device for
practisinéﬁééelling when this approach is used.

(2) The student can "respond" to the questions he
hears on tape and then compare his response to that
which follows on the tape. Both the repeat or the
respond approach can be used since there is a pause
for repeating or responding after’every utterance

given on tape.

. ' ’ ! JL' ?’I'[/',:‘J
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THE MICMAC ORTHOGRAFPHY

(This section is intended for the use of the linguist, the
teacher,ifhe advanced student of the Miémac language, and

for the person‘studxing lénguage analysis and scientific procedure
by means of this text. if it is found that this section is *00
~difficult, it should be studied AFTER conéiderable coveragé

of the language text (for example, after Lesson 10). Fof the
language student, this section may become useful only after

he has become proficient at "intuitively" reading and writing

Micmac.)

The alphabet us;aﬂin”this text is basically one which has been
in use in Restigouche since 1972. Two new symbols have been
added, "y" and "'", and the reasons for this will become clear
as you work through this section. The symbols of this alphabet
are based on Pacifiqﬁg‘s orthography and they therefore consti-
tute a tie between ﬁéét works and this present work. (See 6.

ahead for symbols used.)

The choice of symbols for this alphabet (1972) is in many ways
a fortunate one since it reflects a great deal of intuition
about thebMicmac language. The alphabet makes use of three
diacritics to modify already'éxisting symbols rather than using
three entirely new symbols. This suggests that there exists a
relationship between certain sounds, and this is in fact the
case. The first example iavolves length, "~". One finds a

morphophonemic relationship between long and short vowels:

I, —&a- tapu two
tapuisgag twenty

i nipi leaf
i nipig leaves

(Y Bt
.
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The grave accent therefore indicates a real relatidh;hip -

N

between long and short vowels.

The same is true for circumflex, "~" when used on the vowel

e to indicate schwa. We find that in fact there is again a

morphophonemic‘;elatipnship between e and &:

2. e teluey I say it

5] télua! . Say it!
e nemitu . I see it
5] némitu! See it!

A similar relationship also exists between g and g. This time

the relationship is phonological. Most §'s are predictable

from underlying g's. That is, after a and o, g becomes §

(except for very few cases moétly involving loan wor&s).

For example, we know from analysis that the singular third

person occurs as g, and also that the plural

animate morpheme

is g. These become § under certain conditions:

3. g
g p€lgodg (pélgod+g) <£fiancés
g welég ' (weley+qg) he's fine
g nemito§ (nemitu+g) he-sees it

Finalliy, one finds that voiced and voiceless
also related.. This time the relationship is
(phonological). For example g'is pronounced
lically, but "p" if preceded by a consonant.
stated as a rule later in this section.) We

the following: |
30

pé€lamliig (p&lamu+g) salmon (plural)

consonants are
indicated by rule
"b" intervocal-
(This will be
therefore find



4. - [b}] nepay _ I sleep

{p] &npa' ‘Sleep!'
4] wetémay I smoke
[t ] ugtéma ! ' Smoke!
. [ag] pegisin B arrive )
[ k' I~._ &pgisint@s I will arrive
P T e
A 5

The relationship betWeen_"p",and "b" in the examples of 4. is
indicated by rule. This same relationShip,_between voicing

and devoicing, however, is signalied in_the'ofthography by

"'" when the rules for predicting such voiced-voiceless alterna-
tions become complex and invelved. * We therefore find "'"

relating voiced and voiceless stops in the following:

5. [-tj ' entu I lose it
[ 4] én'tu! ‘ Lose it!
[ k]l . telgil I am that size
[ gj‘. tél'giltes I will be that size.

* It is therefore clear, from examples 1. through 5., that the

diacritics used in this orthography play an important relational

role.

* Voiced-voiceless: alternatlons are predictable by rule to a
large extent. For example, in.5. this would involve the
morphophonemic reduction of e to & andit's combining with
a following‘g, n, 1 to form the syllabics ml, o], (1]
(i.e.: ém, en, el) Then, voicing of the consonant following
a S llablc is generally predictable --except for words such

&nnémté&én (possibly from €1 + némtéén).

Elsewhere, however, voiced-voiceless alternations are con-
trastive in present day Micmac and not predlctable in a non

ad hoc way. For example: wesamglg, 'it's too big';
wesam'gig, 'it's too .sharp'.

37



The alphabet we are using to write Micmac ‘consists of eighteen -
symbols from which we construct thlrty—s1x contrastive sounds.

The symbols are: -

6. * a e i o u

The contrastive sounds as represented by the symbols are:

7. Row 1 a e i o u é
"Row 2 ** a8 8 1 03 1
Row 3 Pt 9 9w i s § gu
Row 4 pp tt gg " ss s§§ o
Row 5 '‘p 't 'g 'j ‘s

.o~ Row 6 1 m - n
Row 7 11 mm nn

- * . We could do without the: symbols y and w. -Their usefulness
' as an orthographic device will later be discussed. Note that
they are excluded from the set of contrastive sounds (7).

e

** Long vowels, as is the case with long consonants (Rows 4 and
7) , are derived from two short identical segments. We could
therefore write 8 as aa and do without the symbol for
length (7). We have chosen to represent aa sequences as a
simply as an orthographic device for dlstlngulshlng words
such as ulal, /ulaal/, 'be kind to him', and ulaal, /ula+al/,
'these’. Short identical segments only become long when
there is no intervening word or morpheme boundary.

e
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The thlrty—51x contrastlve sounds that we have just seen can .

be described as follows: ) A

8. a [aij . as in 'lot'
e [£]  as in ‘met’ ' | WH\
i [1i] as in 'beet '
o [0 ] as in 'céld'
u [u.] as in 'boot’ A
(S [2] ‘as in 'famggs' or ‘'roses' !
a [a:] - &@S.in 'fgther‘ (lengthening the 'a') “
. ) ] : , ST
e ;[fzj as in 'shed’ (lengthening #pe"e;)
1 [1:] | as in 'seed' ‘ﬁ(lengthening the. 'ee") i -
o to:] “as in 'road' (lengthening the '0a') Ty
4 [u:] as in 'fggd" (iengthening the 'oo')
P [p] as in 'spit' |
t [t ] as in 'stick'
a [k ] as in 'sgip' '
gw [ kw] as in 'squire' (pronouné;d as ohé sound
" with rqunded'lips)
B fc ] as in 'exchange' orf/FgEoice'
s [s ] as in '§pap' g
g [X] as.in French 'acfé ‘ marché' "or as in
German  'acht'. The" Engllsh exclamatlon
-indicating disdain, 'yuch', contains this sound.
‘ §w [XwW] ‘same as § but ‘With rounded lips (1ab1allzaplon)
'P rb ] as in 'boat' ~ (fortis) ;
- [d] as in 'doe' (fértis)~ | - ;
Tk e ] as in 'gpf“ (fortis) ;
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"3 [ ] as in 'job® (fortis).

's . [z ] as in 'zoo'

pp . [é:] as in 'mag_griée'

tt o [t:] as in‘flaE_Eobf B

99 [k:] as in black cat'

33 " [c:] as in 'haE;ngck'

ss [s:] as in 'mass_suicide’

gg§ [X:] same sbun@-as g only of:longer dﬁrafibn
1 [1] as in 'alone' |

m [m ] as in 'move’

n [n ] as in 'no' - I e -
11 [1:] as in 'real life’ |

mm (m:] as in '"home made’

nn tn:] as ih"hog:gative', 'unnumbered’

- There are rules of distribution ‘which you have to know in order
to pronounce written Micmac correétly} These rules specify how
consonants and vowels are to be pronounced in specific environ-
ments. Assume that COnsohants and vowels are pronounced as
specified in'the-precedihg liéﬁ'unléss one of the following

rules applies.

Consonants:

Rule 1: (voicing) Short consonants (row é), except for

§ and gw are voiced when:

(a) they occur between two vowels (V_V). For example,

the -p- of epit is voiced, like English 'b' because

it is intervocallic.
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(b). they are stem initial and have a following vowel
(4 V, + V). For example, the t- of tdpu is voiced,
like English 'd' because it occurs at the beginning
of a word and it is followed by a vowel. *

This is also true for the initial t- of tém'tému.
However, that same t- remains voiced even if
preceded by a prefix such as etél (a preverb) in
etéltém'temueégey because it is stem initial and

there is a vowel following. Similarly, the initial

-p~ in pejuégey is voiced and remains voiced in
punpejuégey. For the same reason, the initial g-

of gwitén is voiced and remains voiced in é&ggwi-
téném (from gt + gwitén + &m). **

(c) they are part of a suffix preceded by a stem
syllabic (én, &m, €l), and are followed by a vowel.
(én, ém, &l +_V). For example, in the following

~31ij means 'little':
ZJ1]

témigén ax'

temigénijij | " 'hatchet'

In thir last example, the first -j- is voiced
like English 'j' because it meets the necessary

conditions. ©Note, however, the following:

mulin 'mill’
mulinjij ~ 'sewing machine'

In some dialects of Micmac, consonants are voiceless and
unaspirated in this environment. There is no doubt as to
initial voicing in Restigouche Micmac, however, since words
such as 'Charilie' (with initial voiceless "ch"} are borrowed
into Micmac as Jali where j is clearly voiced. ‘

Rules governing ‘voicing with possessives are discussed in Lesson 9. Note
also that indicating voicing "!'", where there is a morpheme boundary as

for example, in punpejuegey or;pun nejuégey, should NCT be considered as

a spelling mistake hut rather as an optional matter since irn such cases
"'" simply signals redundant information.
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(8)

In this last example, the first ii: remains
voiceless as an English 'ch' because one of
the conditions is lacking: there is no syllabic
cluster preceding the =j=-. That is, oné finds
=in, which is not syllabic, preceding the _l_

. and not the required &n, &m, or El.

(d) they are found after long vowels. This, however,
in only partial voicing. For example, the g of
welég is pronounced like English 'gk' somewhat
similar to the 'g' and 'k! combination of big cat'.
This, however, is not the case with words such
as welpijig which do not have a long vowel preced-

71} ing the final -g. In such cases, the final -g

¢ . is pronounced like an English aspirated 'k'
(aspirated because it is word final) as in "cake".

' Rule 2: (devoicing) All voiced consonants (row 5) areg
voiceless in final positions (_#). For example,

the -'g of newtdy'g is voiceless like English

" - (In fact there is p#rtial voicing (see Rule 1
(d)) because a long cluster precedes it. Long
"~glided vowels have the same effect as long vowels.
i ) . . -~ v . . .
- The case involving newtdy'g is again discussed
‘at the end of this section.)

The next step is to make the stbpped’consonants * p, t, 9,

153, J fortis (said with tension or emphasis) under certain

conditions: B

-

* I am using the term "stopped" to define a class of sounds
consisting of stops and of affricates.
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Rule 3: (fortis) The consonants p, t, g, gw, j are
fortis when they occur as the second member of
a pair of consonants. For example, the E's‘of
igtig and of lentug are fortis. This is also
the case when the consonants are identical as
in pettém. (The first t is unreleased and
merges with the second t to create a loﬁg cluster.)

Finally, we will state when the obstruants of

Rules 2 and 3 are aspirated.

Pule 4: (aspiration) The stopped consonants p, t. g,
gw, j are slightly aspirated when they are word-
final and preceded by any sound 6ther than a
long vowel. This is also true for doubled
obstruants (row 4). For example, the g of
lentug is moderately aspirated. However, in
énegg, and léntugg, the gg is strongiy aspirated.
(lentug is the singular of ‘'deer’, lentugg the
plural.) .

There are two consonants in Row 3 which do not conform to Rule 1.
Trey are § and gw. These consonants, in Restigouche Micmac, are
always voiceless. In some dialects of Nova Scotia, they follow

part (a) of Rule 1.

Although s has been treated as other consonants of Row 3, it
sometimes behaves more like § and gw. With some speakers of
Micmac, one finds inconsistency in the voicing of S. In other
-words, depending upon the speaker and on the dialect of Micmac,
you will find that P, t, g, and gw regularly follow Rule 1, s
less often, and § and gw very seldom or not at all. As a student.
of Micmac, you should not let these variations disturb you. ‘
They simply suggest that the Mlcmac language is undergoing sound
change and that the contlnuants S, §, and gw appear to be the
sounds mostly affected by this change.

43



(10).

row 5 always voiced and fortis. jgEonants are, however,

very restricted 4in distribution.
. oo ¥
Row % always occur between two vowels or between a vowel and

v o

the end of a word. For example: pettém, .nujj. The consonants
of Row 5 are always preceded by . consonanﬁ@f(l, m, n, w, y),
and followed by a vowel. For example: gunwféw. These consonantsm

will not be found in any other distributiont. Consequently, they

are always fortis. (Note that thei:*€§stribution falls under.
that stated in Rule 3.) i T
Vowels: : , T " ﬁ‘

Rule 5: (laxing) The short véwels‘é énd u become partially
lax in closed syllables. Simply,wthiS‘meaHS'that
in syllables ending in a co%onant, i and u are
pronounced more as in EngliM‘ 'bit' and 'put'
rather. than as in English~'§gé§; and 'boot'. For
example, both u's of pugsu  ”ré‘pronounced more
as in 'put' than in 'bggt‘ﬁhgpause they occur in
closed syllables. For e é%me reason, the i's of
igtig aré‘pronounced more as"in 'bit' than in
'beet'. They too occut in closed syllables.

Rule 6: (short raising) The shontf%dwel e 1is pronounced
as in 'met' everywhere excepgmwhen followed by a
Y. When this happens thenﬁgﬁe vowel is proncunced
as in 'wgit’ﬂ"For exampleﬁi;he ey of sepey is
pronounced similarly to thﬁpv;n 'weigh' or 'slglgh',
Thé first e of sepey, théVef,‘remains pronouncedh'

as in 'met'.




(11)

-

-

Rule 7: (1ong§raising) The long vowel &€ is pronounced
as in ‘red' (1engthening‘the ‘e')in all situa-
tions except in open syllables where it is
pronounced as in 'tray' (lengthening tﬁe 'af);
For example, the & of wel&g is pronounced as in
'red'. The ‘
open syllabl

& of &sté&gé, however, being in an

e, is pronounced as in 'mgid';

Rule 8: (gliding) When the short vowels u and i occur
immediately following another vowel, then they
become glides and are written as w and y ..
respectively. 1In other words, clusters such
as au and ai are written as aw and ay and
‘pronounced similar to English 'cow' and 'lie’

respectively. *

Rule 8 not only involves the pronunciation of
glided clusters such as aw and ay but also a
spelling convention for representing gliaes

with two new symbols: W, Y. (Note that w is

used after g and § to represent labialization,
not gliding.) The convention as to when to write

these glides is as follows:

Rule 9: (orthography) Rewrite u as w and then rewrite
iasy \ T
(a) ** at the beginning of a word when there is a

following vowel, as in wel&g and yapiiw. -

The pronunciation of glided vowels varies from dialect to
dialect. 1In the case of Nova Scotia Micmac there is a tendency
to devoice glided w's when they occur before a voiceless stop.
For example, the w of awti is whispered but that of petaw'ti
remains clearly voiced. Such dialect variations are super- ...
ficial.and can be easily accounted for by assimilation rules.

The terms 'beginning' and ‘end' of a word not only specify,
word boundaries (#) but also include morpheme boundaries (+).
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Kb) at the end of a word when there is a preceding

vowel, as in pisew and téley.

(c) between two vowels, as in newisgd§ and
téleyewit. ‘

(d) before a consonant when there is a preceding
vowel, as in newt and eym, but not when both

vowels are high (u,i), as in teluisi or piujj.

The reason for writing the glides w and y instead of the vowels
u'and i in the environments stated in Rule 9 is that these |
'glides, although derived from vowels, function like consonants
in those very environments, For example, the t of mentém cannot
.be voiced by Rule 1 because it does‘not meet the conditions
specified in any part of that rule. In other words; the n

blocks the voicing..

Similarly the t of newt& cannot be voiced because w blocks

the voicing. If-the u were not changed.to a w, a glide, then
the word would be written neut&. In this case-the t is inter-
vocallic and would be inéorrectly pronounced 'd' by Rule 1 (a).
Writing the glides w, y is therefore a:device;fdf signalling

in the orthography that under certain conditionélfhe_vowels

u, i become glided and function like consonants. *

The usefulness of writing w and y becomes even more apparent
in cases where the gliding is blocked, although these cases
are very few. For example, we will write with a y, putayg,

'bottles', but not ulaig, 'these', because ula, 'this', is a

* We could do away with this orthographic device but it

would make Micmac more difficult to read and write.

The writing of w and y in the orthography should not be
confused with the linguistic facts of Micmac. In other
words, there are no underlying w and y glides in Micmac.
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'wérd that can stand by itself. 'The ending -ig makes it plural.
That is, a morpheme boundary (+) in;ervenes. The pronunciation
of ay ramains as in Engiish«llig“;“but that,df éi is more as in
'naive'. Similarly, when ulitegej is combinéd with teli- to
give téiidlitegej,‘the u is retained and the pronunciatioﬁ of

iu is more as in 'sea ooze'. **

There is still another important reason for using y and w as
orthographic devices for indicating glides that are derived
from underlying vowels. This involves vowel separators (dis-
cuSSed next) and their role in separating vowels that come
together. If y and w are not used, then‘the correct pronuncia-
tion of a word such as té@leieuit becomes a difficult affair
since, at first sight, the temptation is to separate the vowels
by means of vowel separators (which are really surface glides).
In fact, such a word contains NO ‘vowel separators. Syllabifiéa—
tion is obtained from derived glides. That is, u-» w, and

i- y as per Rule 9. The result is teleyewit where there is no
possibility of introducing vowel separétors and where the
syllable structure is straightforward. Using w and y therefore
makes. Micmac easier to read and write, especially for the

language learner.

Vowel Separators

Vowel separators are sounds which come about as a transition
Between two vowels. They are entirely automatic and will
therefore NOT BE WRITTEN. Howéver we must learn the conditions
under which they are usedwin pronunciation. There are four

vowel separators in Micmac:

*x High vowels, /i, u/, are glided only if there is no
intervening boundary. The morpheme boundary is what
blocks gliding in ula + ig and t&8li + ulitegej. In the

- case of the latter, gliding cannot take place even if there
is no boundary, as in piujj, because the cluster consists
of two high vowels. ‘




(1L4)

9. ~ [ wj as in 'away'
[ yj as in 'mayor’ )
[ hj as in 'Oklahoma'
[ 2] as in 'Oh-oh!'

A general prerequisite for using any of these vowel _separators
is that two vowels come together within a word. Then the following

takes place:

[w] and [¥] : When the first vowel of a non-identical
cluster is u, theﬁ[ ﬁj follows. For example;
teluisi, pronounced telu|w]isi, Similarly,

" when the first vowel of a non-identical |
cluster is i then[ y ] follows. For example:

wejiet, pronounced weji[ ylet.

[Lh] and [ ?] : When two non-idehtical vowels come together
within a word and there are no boundaries
(+, #) occuring between them, then[ h]

intervenes. For example:

ge * pronounced é&lhle

ned pronounced ne[h]o

él'panaémg pronounced &l'panalhJémg

(Note: This rule applies'to mon-identical
(f/ ' vowels OTHER than those just coveéred involving

— i and u.)

* € is not identical to e. The first vowel is phonetically
realized as a long.vowel; the second as a short vowel.
The rule for deriving long segments from short identical
segments is an early rule (see second footnote of this
seition). The rule introducing vowel separators is a late
rule.

i,
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‘When two vowels come together across a
boundary (+ or #), then a glottal stop
[?] can optionally intervene.

For example:

ulaal, /ula + al/, . pronounced ula [ 2]al
ulaig, /ula + ig/, v wla F2lig

; ~ Tigtdmap, /1 + igtdmap/, " 1021 igtémap
jinémalet, /jindm + fet/, " Siném [ 2] De

Vowel sepafetors are easy to learn because they soon come to

feel "natural" as a means of separating vowels that come together
. in pronunciation. Remember,‘however, that they are not a part.
of the orthography'ahd“will therefore not be included in the
writing system of Micmac. A

Now that we have discussed writing cenventions as well as the
pronunciation of the conscnants and vowels of Micmac, we will
turn to the notion of stress. The primary stress of a word.is‘,
that point in a word where your voice is the 1oudest. In English;
for ekamble, stress is crucial. The word 'permit' (stressed
syllable is underlined) differs from 'permit' in that the first
means "to allow" and the second means‘“a*written warrant or -
licence". Such contrastive stress distinciipns do not appear
' to exist in Micmac. Neverheless, strese'pleys an important role
in speaking the lunguage. Without correct'stress you cannot -
obtain the rythm (tone, intonation, timing, etc.) of words and.
sentences. Learning corfect'stress in therefore essen;ial in ..

- order to sound like a native speaker.

Primary stress is generally easy to assign in Micmac. It is
nearly always the final syllable of a word which is stressed.
The only case where this is not so is when a word ends. in an
open syllable which ceﬁtains a short vowel, and the previous
syllable contains a long vowel. Then the strees-is on the
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second syllable from the end (on the penultimate syllable).
This will become,clear as you study the following examples
where the underlined syllable is the‘stressed'syllable.‘

1L past 6. Sdsep
2 gisi 7. sisgu
3. paség 8. tapu
4. asin 9. api
5. sapun 16. pitay

The following list of words contains many of the most difficult
words of Micmac. All of the contrastive sounds described in 8.
will be found here. Listen.carefully to the wprds on tape ‘and

practise writing them:

S 1. na »»'that' 11. sist 'three!
2. wen 'who' 12. wagan 'butter knife'
3. tapi 'bow' 13. gagaguj '‘crow'
4. naji "to go' | 14. walgwég- - 'small valley'
5. negém 'him' 15. tiam 'moose’!
6. paség 'only' 16. wow 'pcf'
7. paség 'it's thick' 17. waw 'egg'

8.A mogwa b'ho1 .~ 18. negémewél 'they are hisf
9. nin 'T? )/ 19. teppit 'he's on top;
10. gil 'you' | 20. pettém 'T hit it acci-

dentally'
* * * *
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a1.
42,
43.
44.

45.

47.

48.

49.

50.

pijjagan

 jijjawigénej

ugumuljin

al'jat

gelusi °

gelﬁsi

;netawey

netaweyy
gulumg
lentug-

menteém
nangél
newté

él'tu
(el'tu)

'ﬁwo'

'he was there'
‘mitt’
'raisin'
'eighﬁ'

'he sﬁaggeré‘
'he's sleeping’

'you are
killing him'

'he's sitting
down'

'a woman'.

'T speak'
'I'm good'
'I can talk'
'T know how'
'wheat'
'deer'

'T knock it
off’

'there are
five of them'

'one of'

'make it!'

(I make it)

* *
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31..

32.

33.
34,

35.
36.

37.

38.
39.

40.

55.
56.

57.

58.

59,

60.

*

Coan

tallugen

pemmajasi

génni

gwiténn

mén'tu
igdlapénn

igalapé&nn

pasgén

pasgém -

gelumg

*

eltémul

té8m'sén

. welpijig

émsét

gigwesu

aligweg

al'ség

Malsém "~
essipplg
énsisgw

e

'what‘aréjﬂi1'
doing'

'I am leaving
right now'

'hoid me'!

'canoes'
(plural)

'devil' =
'he let him go'

'he took his
side' ‘
'sit on it

'T have a lot
of clothes on'

'T ask for him'

'T hit it
towards you'

'cut it!!

'they are
nice'

'everything,
~allt

'muskrat'-

S 'it's gﬁgﬁxgz‘
uncared for'

'it's blowing
around'

'Malsum'
'it's morning'

'my face'



6l.
62.
63.
64.

65.

66.
67.

68.

69.
70.

81.

82.
83.
84.

85.

86.
87.
- 88.

89.

sisgu

tésipow

‘gun'tew

amalgay

égsiéawwa
awanég
welég
welegg
ge

panaémg

tuuggwal

weténey

wetneyasi .

ennémteém

"mud'

71.
‘horse' 72.
'a rock; A73.
'to dancef
. 74.
'speak '
louder' 75.
'he's awkward' 76.
'he's fine'
' 77.
'the cloth
is smooth, 78.
even' .
'ves' 79.
fappnmﬁnately? 80.
* * *
' follow him 90.
outside’ ' :
Tthis' 91.
'these’ 92.
'treat him
well' 93.
'treat it 94,
well'
95,
'put it in o
order' 96.
' belonging to 97.
a wedding' (noun)
- 98.
' I came out
of there'
99,
'T nail it in°'
100.
K3
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‘ néo
.. - . .
eluewiey

té8leyewit

pisew
igtém
ligtémap -
aggattam
p€lgogg

s asdwattitip

ogjogotsgaes

- - -
énnémtéen

ménnogon

g isapsgéném

~

tém'tému

éntém' témumng

ménitu
énmali,

génnému

pastég
pasteg

*

: .1(18);

~ 'and now' .
'I'm crazy'

" 'he's from

‘ the: ot

'foam'

'T yawn'

- 'T used to

yawn'
'T look at it'

'fiancés'
(plural)

'they changed it'

'it has a

. dirt ring' -

\

'nail it in!'
(a, cammand)

"yellqw birch'

‘ \
'T got a hol”

S of it'

‘oyster''
'my oystefs'

'take it off'

%ﬁkenelxmeﬂ‘w

'remove it!'

'hoLaji.fér

- him'
"'he smashes it'

it is piled high'



105.
106.
107.

108.

109.

121.

122.
~. 123,

124.

125.
126.
127.

128.

W’gépétitagw |
R . get off!'

gis s3ag

gissag

gisag

..giseég

gisségép

némétgi

ogogiag

gidnig

weleyy

aluggwey
uggwat

ngmuﬁnéﬁ

nestuey

‘nesmxwy

" 'he crunches it

with his teeth'
'your brain' )
'you (plur)

' it's been a
long time'

'T just fired him '

(this very mcment)

'he's able to -
swim'

'he's good
‘natured, fun'

'I had just fired
him' (in the
past) :

'my home town'

* *

'it's turning ¢
bad, rotting'

'otter!

'I'm fihe
(well)'

'I follow'

'his foot'

'his canoe'-

'T understand’

'I am responsible'

53

111.

112.

113,

114,

115.

116.

117.

118.

119.

120.

129.

- 130.

131.
132.

133.

134,

135.

136.

matuesg

was tewtég

‘gétufg

mulin

mulinjIj

RJamigw
gospen
gopit
awti

pétaw'ti

%emi&dmlxme
o d) ;

(19)"

'porcupi es'
it's frosty!'

he hungers: -

'mill'"

“'sewing

machine' ~

tax

'hatchet'

TWntra£Umg=

him'

'‘cedar'

black ash'

'louse’

'dme over"
(plural)

'Txmcupine

quills'

Wwe (two) are

standing"

'lake'

'beaver'

'road'

'table'



- (20)

.137. tel'tasi 'thevww I 140. telgig - wh'iﬁ is so
| think! e :‘ big'
' *
138. teltasi 'the way I 141. newtay'g 'dollar
: was beaten' ‘ bill"' .
139. tel'gig 'it is so 142, neWtEY‘gél 'dollar'
‘ sharp ‘ . bills'

The previous list of words is given for various reasons. First,
it offers words that are linguistically interesting in con51der1ngf
a phonemlc analy51s of Micmac. Second, it offers data whlch,must
be considered in studying the Micmac orthography questioh.ysThe ‘
data clearly exanplify the need for recognizing grammatical |
information in an adequate orthography. (See previous discussions
involving word and morpheme boundaries;)',Third, the list of words
is ideal for the.person studying anélytio methods. Most of_the 

- contrastive sounds of Micmac can be established from the list.

~~ Furthermore, the list contains important data for consideration
“‘in predicting the non~contrastive sounds (allophones) of Micmac

" and the rules governing their derivation. Fourth, the list of

- words can effectively be used for advanced dictation practise.

Because of the wiéespread overlap of predictable,and contrastive .
units in Micmac, interesting questions arise in deciding on an

orthography. The major'caSes involving overlap have to do with

* In Micmac, all final consonants are voiceless except when the
preceding vowel (or glided vowel).is'long, in® which case-it 1is
only partially devoiced (see rule 2). :Words such as newtdy'g
could be written newtdyg in.a more phonetic and in a less national..
orthographj. This, however, would not preserve the morphologlcal
relationship in newtax g and newtdy'gél where, in the: last :
instance, the lg is clearly voiced. The student, when first
hearing. newtaz g, will therefore have to learn to write lg even
if the sound is more that of g. This, however, will allow him to
correctly predict the plural form, newtdy'gél, which is with _g
and not with g. Note, incidentally, that the argument for writing
'g in newtdy'g is as in the well-known German- "bund~-bunde" and '
"hand-h&nde" case. - e !

LT
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voicing (7. 'Row 5), with schwa (&), with the velar fricative (§)

and with lenéth (7). All of these are largely but noéwéntirely
predictable in today's Micmac. To €liminate all that is predicta-
ble and to reflect this in the orthography would result in a system.
that is difficult to read and write, especially for the person who ;
is leg}ning the language. Including redundancy that occurs as |
overlap as a part of the orthography simplifies the learning process .
in the. case of Micmac. For example, schwa (&) is contrastive to

a limited extent in today's Micmac. However, it is entirely
predictable in environments following a consonant and before

m, n, 1. Yet we have chosen to write schwa in such envirépments
for canonical reagons. Ease ana clarity of syllable delineation
simplifies reading and writing for the beginning student of Micmac.

For example( let's take the data.of 2. with and without schwa.

teluey I . say it

tlual ‘ ~ Say it! (without &)
télua! "'é‘ay it! (with &) |
nepay I sleép

npa! | Sleep! (without &)
{énpa! | Sleepﬁ (with &)

Words such as pasteg and pastég would lose their parallel syllable
structure if schwa were omitted. They would become gasteg[band
pastg. The tendency for the learner, in this case, would be to
pronounce pastg as, for example, gotg, which is incorrect. The
former is past@g and the latter remains gotg. Similarly, words
such as weténey would also be mispronounced if schwa were omitted .
or not represented by a full vocallic secment. In weténey, the t
is intervocallic and voiced. Without a following vowel, the t .
would have to be voiceless as for example in wetneyasi (see word
list). It should therefore be clear from these few examples that

eliminating more redundancy from the orthography could have

55



LS
.

o " . L
- . . [

The general orthographic principle underlying this writing
system is as follows: e

(L) Eliminate all surface phones that have no underlying
reality. For example, [wl,[ y1,[ h], [?] are phonetic and
not phonemic in Micmac and consequently redundant. w and y
were introduced in the orthography as a dévice for simplifying
‘the recognition of glided clusters where the glides function

oo as consonants as, for example, in newte. This orthographic -
device also helps syllabification.as, for example, in
téleyewit (from téleieuit).

(2) Areas of allophonic-phonemic overlap as, for example,
with [&] and /&/ just discussed cannot be automatically _
eliminated from the writing system without giving consideration -
' to the canonical form and syllable structure of the language
o (keeping the language learner in mind).

(3) All contrastive units must be represented by the,orthography.E

at
<o



NOTE

‘conversion, you will, however, eliminate

For those wanting to use a more. Pacifique-
like alphabet, convert w to u and y to i.
Such "cohvertability" is possible with the

alphabet of:thiS“Eext: By effecting such a

important distinctions. Converting all w's
énd_z's EXCEPT those following g and g would
be less problematic while still retaining

. RS,
similarity to the Pacifique alphabet.

97

(23)



R 4

e

X
READING AND WRITING MICMAC

- &
(This section is intended .to teach.ydu the basic sounds of the
Micmac language and the syvmbols that ang;hsed'to represent these
sounds. You will get practice‘in‘;eaqil, and'writing Micma¢
from the materials of each lesson.v Th%§e, after they have been
learned orally, should be dictated fonﬁ?riting"praétice.

Later, as you become a fluent reader and writer of Micmac, you

el
may wish to study the rules governing the writing system.
These are found in the section entitled: "The Micmac drthography.")

Alphabets can be organized to represent *various classes of
sounds. In Micmaé,;mnlwill learn the?alphabet in such a way as
to make YOu become aware of these clasggs. Each row in the
following represents a class of soundélwhich wt}l be described

afterwards. (Practice them on tape.)

m

1- Rowl a e i o
. , T ) 5 "v
Row 2 -3 & ‘i & -~
Row 3 é t g gw j- s § Gw

Row 4 PP tt gg Jjj ss §&§ @

Row 5 'p i 'g 'j 's

Row 6 1 m n

Row 7 11 mm nn

wa 8 w Yy ’

The vowels of Micmac are found in Rows 1 and 2. Row 1 represents
a class of vowels known as "short voweliﬂ. These contrast with
the class of vowels of Row 2 which are "long vowels". Although
there is a qualitative difference between these two classes,

the major difference is one of‘Iength or duration. (Listen
carefully on tape when long and shért vowels are contrasted.)

e

08



The consonants of Micmac are found in Rows 3 through 8. The
consonants of Rowsﬁ3 and 4 are all voiceless. (Compare this
to Row 5 on é@%e).t Those of Row 3 are short; those of Row 4
are long. The parallel here ié the same as with the vowels.
The consopants‘of Row 5 are short and voiced as are thogqﬁbf
Row 6. The consonants ¢of Row 7.are long and those of Row 8

are short.

oJ

The consonants of Rows 6 and 7, however, are guite different
from any of the other consonants. For example, those of Row

6 can sometimes fﬁnction like consonanté and sometimes like
vowels. When they functioh like vowels they are "syllabic"

and are always found with a preceding €. Anytime you encounter
él, ém, &n, you know that you have a syllabic cluster (a
cluster‘that forms a syllable). You must therefore learn to -
consider €1, &m, &n as éingle,unit sounds just as gw and gw
are single unit sounds. (gw is a g said with rounded lips;

gw is a § said with rounded lips.)

The consonants of Row 8 are aISO'bééﬁiiér in that theyvare
"really vocallic (vowel-like) in nature but consonantal
(consonant~like) in function. They are always found next to
a vowel and often are simply the "off-glide"of a vowelv(hence,
we call w and y “glides"). When you read Micmac, you will
often find vocallic clusters such as ew and ey. Together,
these form glided vowels. The effect of glides on following
consonants, however, 1is consonantal. That is, w and y have
thersgme devoicing effect as a consonant when they occur
before another consonant. For example, the t of newte is
prcnounced as a "t" because it does not occur between two
vowels. The glide w, in thi%‘case, occupies the same conso-

nantal position as does, for example, the g of igtém.

In what follows, the Micmac alphabet will be presented with
a description of its sounds based on English (or French) sounds..

(Listen to this on tape.)
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‘We will also state how each Micmac letter or cluster is

pronounced as a contrastive unit in the Micmac alphabet. You

will find this to be useful when spelling words outloud.

X

2-  symbol

a  pronounced
e pronounced
i  pronounced
o  pronounced
u pronounced
é p_"fonounced
d&  pronounced
& ‘proncunced
1  pronounced
O pronounced
i  pronounced
r pronoimced

.t pronounced
g pronounced -
gw pronounced
j  pronounced
s pronounced
5§  pronounced

a

e

om

)

oF

)

or

o

60

Alphabet Pronunciation

as

as

as

as

as

as

as

in

=3 E§ b 5 B B §F b

5 & 5 &5 & & F

'lot!
'met
'beet
'cold'
'boot '
'fax"n‘o_u,_s'"

'father i (lengthening
the 'a') '

‘shed' (lewhgthening
the 'e')

'seed' (lengthening
the. 'ee')

'road' (lengthening
the 'oa')

'food' (lengthening
the 'oo')

'spit"’

'stick'

'skip'

'squire*

'exchange'

*soap’

French 'acre' or as in

the English exclamation of-
disdzin, 'Yuch!'



Symbol

gw

11
mm

nn

el
¥

Alphabet Pronunciation

pronounced

P pronounced

pny@mxed
broﬁounced
pnxpmxﬁd
prommxmed
pronounced
pronounced
pronounced
pronounced
pronounced

pronounced

pronounced

pronounced

pronounced
pronoun;ed
pronounced
pronounced
pronounced

pronounced

~

gwa

as
as
as

as

sdane as

as

as

as

as 1

as
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E. S. E. E.

E. E- . E. E.

-

Arproximate Sound

g but with rounde
lips :

‘;goat'

lj-obl
'EOO'
'map price’

*flat top!

~'black cat'

! hagﬂeck !
'mass suicide’
§ but longer
'alone’

'move’

.néu

'real life'
'homg_gadé'

'non-native'

" 'well!

'XeS'



The alphabet can be used for spelling Micmac words 1n the

following manner:

spelled:
spelléd:
spelled:
spelled:

spelled:

In order to practice readlno and writing,

paség

pé: a, Sét él gé
mogwa

mé, o, §wa, &
tallugén

té, a, &l1s, u, gé&, g,
welég

wé, e, 18, &, gé

né

your teacher w1ll

~have you read the materlals of Lesson 1 and then dictate them

to you
orally.)

is,

(Teacher:
Short words will be easy to read and wr1te

words will be more difficult unless you syllabify them,
if you approach long words syllable by syllable,

Longer
That
you will

find them to be as easy to read and wrlte as short words. Th

follow1na words are taken from 1 C 1 (Lesson 1,

and- are broken into syllables by a“slash,

Meé ta/leyn?

We/leyy.

T&n pe/gi/si/nli/sép?
We/la/gwég.
Ga/tu ne/gém?

Tan pe/gl/51n/ 8s

' Se/pey

Conversation
"/"

How are you?

I'm fine.

When did you get here?

Last night,

How about him?
When did he get here?

This morning.

ONLY do this after Lesson 1 has been learned

e
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The word weleyy with a' yy combination is really the.reSult
of the stem weley-with the addition of a y which indicates
 'a first person. This will be discussed in lessons 1 and 2.
This yy combination is pronounced as in "Hey you!" in

contrast to a single final*y as, for example, in sepey
which is pronounced as in "Hey!" by itself. *

Remember that reading and writing will be much easier if
you learn to see a word as a collection of syllables:'”Aéww
you.turn the page and begin ﬂessog.l, you.will enter into
a new world — the world of Micmac. Enjoy yourself!

* The presence or absence of a morpheme boundary between
identical segments usually brings about a pronunciation
difference. For vowels, this was discussed in "The Micmac
Orthography", page (4), footnote ** with /ulaal/ and
/ula + al/. A similar situation exists with consonants.
For example, in nujjig, 'fathers', from nujj + ig, the
consonants jj, /jj/, are a part of the stem and are _
pronounced as is described on page 4. This pronunciation -
conforms to the normal double consonant pronunciation.
However, a morpheme boundary can intervene between identic
cornisonants: Pastungewdjjlj, 'little Americans', literally
'Bostonians little', from Pastung + ewaj + j1j. Now, the”
sequence jj, /j + j/, is pronounced as in "fudge chocolate
Without the intervening boundary, the ji.» /33/. sequence
is pronounced as in 'hat check."
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S C-:

fconverse,'communicate

your teacher very carefully,
‘copylng h1s gestures as well as_j

‘hlS way of speaklng )

'B: - Weleyy. _p‘f‘ . ",B;f I m flne.uev

LESSON 1

e N 3 . ) .

(In the follow1nq conversatlonsg
(C-» and C- 2), you w111“be
learning to communicate in a-

real-llfe s1tuat10n. Imltate,”

- ¥ ,..:

Two friends meet on thelr return to school A An tele o

B: Pelasua. Both are men's names.“_

Az Mé taleyn? . ;:; ‘L ‘A:' How are you’




1

c-1

"(Cont'd)

-when he arrived.)

(In the M- varlants vhlch follow, note that all of?the;;
questlons asked by Az An tele are answered by B-:'

'.Pelasua. Thatyls, 1 MmM-1 1s answered by l M 2 andisoq“

A: M& taleyn? (M& tali- AE ‘How‘are'you;(sinéular)?

A: Tan pegisinusép?"‘"" A: When dld you ge* hereo'h

ey

B: Welagwég. ) B: Last nlght. '

(An'téle sees an acquaintance in,thefdistance and asks -

-

A: Gatu negém? - Tan ‘ A:nyow about h1m5hd_
pegisingdés? - S ‘he get here° [

ch1n and llps)

B: Sepey. - - . B: 'Thls mornlng

mimmic, memorlze, manlpulate

forth In other Words, you can. make up new d1aloques .
by combining the llnes from the M varlants.f It 1s more'
important, however, that you compare the . llnes WITHIN
an M- Varlant ‘in order to see. how a small change made

an utterance brlngs‘aboutaa_change;ln.the meanlng,)*gv¢

[

uleyn in Nova Scotla) _
Me taloltlog°v : fw . How are you (plural)'>
Me taleg° L _’ ‘ ' How is he/she°

vMe talolt131g° | . 'How»are they?m




1 M-4

1 M-5

B:

{This conversation is more com-

Weleyy. ‘ B:
Weléltiég.

Welég.

Weldltijig.

- -~ .
1

"o

.
3
[

-, . .
m=ay . ¥ -
Lan peglsinuge

o) p
Tan pey’ tayodos?
(pejitayodos in M.S.)

Tan peyisingés?
‘Tan peytdsénig?

k1

Gisgug. ‘ B:.

Ulagu.
Ulagu essipplgeg.
Ulagu mewliagwég.

Gatu gil? A
-Gatu gilew?
Gatu unegém?

.. . ~
Cw v - ~-r‘-71|r\1.79
B e b LT

" They are fine.

I am fine.
We are fine.

He is fine.

When did you get here?
'thn did you (plur) get
here? T
When did he/she get here?
When did they get here?
Today.
Yesterday.
Yesterday morning

. —
Yesterday noon.
How about?you?
How about you (plur)?
How about him/her?

converse, communicate

- plex than the first conversation
(1 c-1).
that you will be practicing in

the exercises of section E.)

66
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c-2
Alés and Lin'ta meet on their first day of class.’

A: Me taleyn?” A: How are you?

B: Nina? Weleyy. B: Who me? I'm fine.

A: Mogwa, mu-.gil. 2l3 A: No, not you. Him ovef'
negeém. | ‘ there. )

B: Welég. B: He is fine. ‘

A: Tan pegisingéSB A: When did he get here?

B: Tel't&tém ulagu :  Yesterday mornihg,biU 
esswgbﬁgeg. think. )

 Phrases to use in Class

(These'are phrases that you've heard,your teacher use
and that you will be,needing in order .to begin commu-
nicating. Start using them now!) ‘ ‘ o
Most of the following are commands. This is indicated

T . "yn

by . .
' Ap télua! ‘ Say it again!
Tetapu téluey? Am I saying it right?
Emsét wen té&luej! | Everybody say it!
Pasé&g gill t&lua! You say it alone!
Siawasi! Keep on going! (addressing
one persdh)_ |
‘Siawitagw! e Keep on going! (addressing
many people) ‘ "
Counting (Gijja! : 'Count!')
newt one
tapu ' two
sist . g three
new | " four
nan L five, -

h7
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exercise, expand,’ extrapolate

(The following exercises should first be done‘fn inting
and--then practised orally. Continue foliowing the 'A’
and fB"pattern.where A poses the questions and B anSwers,‘
Read the Note to the Student (pp 19-24) BEFORE doifg these
exercises. Nofe‘that7'fill—in~the—blanks' exercises are
to be done in thewtext. Others are to be.done in.your

copy books and handed in for Corrgction,)

Transform the following affirmative statements  into
negative statements. Number 1. is an example. (Mogwa,

meaning 'no' is sometimes said as moda. In Nova Scotia,

this is also pronounced mo§d, mogwé, and modé. )

1. Ee, negén.

AE Yes;mhim. .
B:

Mogwd, mu negém. No, not him.

2. ___An'téle. ( A: “Yes, Andrew.
‘ B:

mu

No, not Andrew.

3. Pélasua. |\ A: Yes, Frank:
' B: No, not Frank.

4. Piel. \A: Yes, Peter.

B: No. not Peter.

5. - welidgwdg. A: Yes, last night. ‘y‘

B: ©No, not last nighf.f

6. v s A: Yes, yesterday noon.

No, not yesterday noon.

7. : Yes, yesterday morning.

No, not yesterday morning.

8. paség nigé. : Yes, just now.
B: »N&,‘not just now.

63
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1 E-1 (Cont'd)

9. - - __gejigow. - A: Yes, a little while ago.
B: No, not a little while ago.

10. ald jiném. A:. Yes, that man. (pointing)
B: No, not”that man.

11. ~al3d &pit. A: Yes, that woman.

B:. No, not that woman.

12. ald @lpatuj. A: Yes, that boy; (up to teens)
'~ B: No, not that boy.

13. ala epitéjij. - A: Yes, that girl. (up to teens)
B: No, not that girl.

1 E-2

Fill in the blanks and learn the new vocébulary'that is

"given: ‘

1. i A: When did she get here?
Mewlidgwég. B: This noon.

2. | A:  llow about her?
Gisimewlidgwég. B: This afternoon.

3. A:  When did he get here?
Agtatpageg. B At midnight,

4. i A: How about hir?
Ulagu cisimewlidgwég. B: Yesterday afternoon.

5. A: When did they get here?
Weldgwdldleg. B: This evening.

6. . L _ A: How about them?
Ulagu weldgweléleg. B: Yesterday evening.

7. A: ~When did you get here?

B: Yesterday.
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1 E-2
T
) 1l E-3
ﬁ“

(Cont'd)

8.

10.

" How about you?

. Today.

‘When did you (plur) get r~re:

Yesterday morning.

How about you (plur)?
Last night.

Carefully study the following questions and answers. Be

prepared to co them‘orally. That is, when presented with

=Ny questfgﬁhfrombAn'téle (A) , you should be able to giVe

the correct response as stated by P&lasua (B) .

1.

Ee, gll.

2. Wena?:; GIlav?

Y -
.Ee, nin.

3. Wena? Negéma?

Ee, negém.

4. Weniga? Ninena?

Eé, gilew.

5. Weniga? Gilewa?

Ee, ninen. ‘ '//’

6. Weniga? Negémowa?

Le, neemow.

A:

"B:‘

A

23

S
PV

_A:

B:

R

Who? Me?

Yes, you.

Who? You?
Yes, me.
Who? Him?
Yes, him.

Who (plur)? Us? .
Yes, you (plur).

 Who (plur)? You Kplur)?

3: ﬂes, us.

A:
B:

who (plur)? Them?
Yes, them.
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In exercise 1 E-1 you learned how to transform an

affirmative statemant into a nagative statement. Do
the same with the following but note that there is a

charge of person in the question and answer.

1. ‘ A: Who? Me?

B: No, not you.

2. ' A: Who? You?

B: No, not me.

3. A: Who? Him?

B: No, not him.

4. . A: Who (plur)? Us?
B: No, not yecu (plur).

5. ) A: Who (plur)? You (plur)?

E: RNo, not us.

L _ A: Wio (plui)? Them?

B: No, not them.

Befcre doing this exsrcise, be sure that you have read

and understood par* 3 of the Note to the Student.

1. Weleyn? A: How are you feeling?

(Jit: Are you fine?)

Mu welayu. o : I'm not feeling well.

(3]
o

How is he feeliug?

B: He's not feeling well.

2. _ A: How are you feeling?
Mu piam weleyu. B: Not too well. (piam:'wor.:

")
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1 E-5 (Cont'd) .

4. _ A: How is he feeling? =
: Not too well.

5. : A: Do you see it?
B: No, I don't see it.

6. ' ‘ A: Does he swze 1t?

N —

B: Néfzhe dcesn't see it.

e

1 E-6 . ‘
Working with 1 M-2, assume that welgx— is a verb stem
meaning 'to be well'. If you add -yhto this stem, it
means 'I'm fine'. If you add -n to weley- making it

into weleyn, what does the word mean? What wouldAyOU
do to weley- to make it mean 'Hé?sﬁe is fine'? Sématewit
ig another word for 'he's fine' (English: 'he's smart').
.in“this case :ﬁ, and not =g, indicates a third person
'he/she'. Using this new word, (1) state what is the
ﬁ and (2) how vou would say 'I'm fine', | 'You're fine'.

B N.S., 3-) (Hapd in for correct;';on'.”)ﬂAw

1 E-7
Answer the following guestions as complgtely as possible.

(Your answers must be in ‘Micmdc.) (ﬁgﬁﬂ in for cor étiog.)
7 > i s - .
1. Tan gil pegisintisép? ‘ P E%

vis -

2. Tan gitap pegisingés? (aitag: your friend —masculine)

3. Gatu Qitapesgwal? (witdpésgwal: his friend —feminine)

L]

4. Mé taleg gatu?

5. Gatu gil, mé& taleyn?



E-8

E-9
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‘ : i
Make upvtwo guestiors in Micmac that can be answered
bymmateriai‘taken‘from the C's and M's of this lesson.

Be prepared to answer these questions orally since

~your teacher will ask them in class as a reqular part

of the lesson. (Hand in for correction.)

Now you too can write a conversation in Micmac. Working
with the M—phrases (1 M-1 through 1 M-5), combine the
sentences (as was done, for example, in .1 C-1, 1 C-2,
and in the exercises) to make a new conversation.

Make sure that the conversation is one that makes sense
and 1is one that you would really use. Your teacher may
ask vou to dictate”yéur conversation to the class., This
will serve as a check on your promunciation and at the
same time'provide the class with spelling practice. Save .
a copy of your. conversation (this one and others to come) .

for the review lesson {lesson 5).

In order to help you folleow the ccrrect format, write
your conversation oy A SFParATE PAGE Organized as the one
which follows marked "Student (onversation Format'". All
of your‘cog;ersations should be organized in that format
and handed in to your teacher. He will choose the best
of these student conversations and teach them as a part
of the regular class materia.. This will serve as a

review for everybody.

Writing a conversation is an easy jcb if you know the
possibilities that are available to you. For example,
the first lines of the M's (M-l, 2, 3, 4, 3) usually
make up the very first conversation that you learn

T;IMW
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1 E-9 (Conc'd)

{in this case 1 C-1). This is true for all of the
ie&sons. The remaining lines can be combined to make

1p new dialegues or conversations. In fact, if all

four lines of 1 M-1 could be freely combined with all
four lines pf 1 M-2, and that these in turn could be-
freely combined with all fourglines of 1" M-3 which

could also be freely combined with all four lines of

1 M-4, this would yield 256 possible new 4—line dialrjues.
(i.e.: 4 x 4 x 4 x 4). Furthermore, if you apply
- "operations"”, such as, for example, negation (as in

1 E-1) to the sentences in the M's, then the number of
pdssible new four-line dialogues jumps to the thousands.
It is especially the application of such operations

that we wiiliwaqt to see you use in your conversations.

A perfect conversation that does NOT show attempts at
recombining senterces, et perfcrming coperations on senten-
ces, and at being imaginative, will receive a LOWER
grade than that one which does these things and has a

few mistakes. Remember this in writing your conversation

for this lesson and for lessons to come. Be creative!




11

E.‘

(8]

————

S
+ 18
“‘ ¢
(Cont'qd)
Student Conversation;Format:
. ,;
Name:
I Lesson:
Date:
Setting:
(Micmac) (English)

‘A A:

B: ‘B:

A: A:

B: B:

A: A:

B: B: .

A: A:

'B: B:
r _ »

A ’ A:

B ” B:

-3
Ut
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Note to the Student

(The purpose of this section is to give you grammatical

information about the Micmac language and, occasionally,

cultural information about the Micmac people. 1In every '
lesson you should read the 'Note to the Student' BEFORE
and AFTER doing the exercises (the E-section). PReading

1t before doing the exercises will help you to to them.
After having done the exercises, a rereading of the
'Note to the Student' will make the points discussed
much moréfmeaningful than in the first reading. The
'Note to the Student' is your key to‘understandinq how
the language works. The 7's, M's, Phrases, and E's
are your keys to making the language WOrk for you---.
speaking it, reading it, writing it, being creative in

it.)

In Micmac there is no gender distinction between ‘'he'
and 'she'. Both 'he' and 'she' are represented by one
pronoun, negém. We will therefore only translate the
pronoun as ‘'he' instead of 'he/she'. Note thst the
situation is similar with the English pronoun 'vou'
which applies to both men and women. This type of
nentralization is even carried further in English in
that ”yau; does not distinguish between one person or
a group (i.e.: singular or plural). These differences
between. Micmac and English will even become more pro-

nounced as we go on.

in exurcises 1 E-3 and 1 E-4, you were introducéd tb
some of the free personal pronouns of Micmac. We call
these “free" prohouns\since they are not bound to the
verb stem. For‘example, ir. Mé talég, 'How is he?",

the bound pronoun méaning_'he' is -g. The free pronoun’

can, however, be added for emphasis or clarification:
i

76
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Note to the Student (Cont'd) -

*

M& taldg negém?, 'Him, how is ‘he?'. Some of the more

common personal pronouns of Micmac as found on verbs

such as mﬂil?l!f 'I'm fine' (stem —-eley-) are:

Free Bound

nin o -y / -A ' I (the -y pronour will
‘ ' be discussed in Lesson 2)

ninen ~eg we
gil ' " -n. © you .
gilew -0g ou (plur)
negém -g/-t he (-t, also in Lesson 2)
‘negémow s vmEgig (g4 ig) - they

Learn these forms well since‘there is much more to be
discovered about personal pronouns such as,’fof'ekémple,
inclusive and exclusive pronouns, dual and plural forms,
and different bound pronoun forms for different verb

classes.

'In this lesson vou have seen how nouns and pronouns are

‘negated. This was done by introducing mogwa mu before

the noun phrase in guestion (see 1 E-1 and 1 E-4). Verb

phrases; however, differ in that they add a negative

ma~Tler, :E' to the stem. THoW they behave also depends

.1 the class of verb invplved. (See list of verbs at

‘erd of text). For the moment, we will decide on the

class of a verb by its ending in the first person,
present tense, indicative mode. This is when a verb
occurs in its most neutral state. For example, intransitive

This final § generally comes from an underlying g.
You will not find -og, or -ag but rather -v§ and -a§.
77
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verbs (verbs without object) such as weleYi;"I'm fine',
stem: weley-, end in -y and will be considered as ey- verbs.
We will, for nqyi‘alsd classify trahsitive verbhs (verbs
with objects) in this same fashion for the.sake of simpli-
city. In later léSsons, we will see how‘intransitive
verbs differ~ﬁf6m'transitive véfbs and also how negation,
tense, mode, and other factors enter into determining '
verb classes. This will in part be covered in Lesson. 2. °
and should not be of concern to you now. For the moment,
however, we will only look at two vVerbs: one that ends in
—ey and one that ends in -u. Carefully.studyvhow the

negative is formed in the following intransitive ey- verb:

1. Weleyy. , I'm fine:"

Mu weleyu. I'm not. fine.
2. Weleyn. , You're fine.

Mu weleyin. You're not fine.

3. Weldg. (ey + g% <5 & + g#) He's fine.
Mu weleyug (also: Hefs not fine.

mu weleygw) .

It is clear that with weleyy, an ey- verb, an -u is-added

to the verh stem (weley-) to form' the negative. When

added after the bound pronoun (see example 3. where both
orderings are possiblefﬁ‘this negative -u changes . —w. ¥
This suggests that verb negation is typically formed & |

follows: mu verb stem + u. The addition of this negative

-u to the verb stem, however, is not reflected in the verb
phrase when the verb already ends in -u (compare examples
4. and 5. with example 6). Carefully study how the negative

is formed in the following u- verb:

There is evidence that labialized w becomes -u intercon-
sonantally (w — u/C — C). For example: &nsisgw, 'my face',
énsisqul, 'my faces'.

<
o0
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Note to the Student (Cont'Qd)

4. Nemitu. n“, S see it.

Mu nemitu. . ' don't see 1it.

5. Nemitln. (u+ né — o + n#) You see it. (Note long ~{i~)

‘Mu nemitln. . " You don't see it.
6. Nemito3d. "He sees it.
Mu nemitug. _ He doesn't see it.

When looking at examples 4. and 5., one\wogld think ﬁhat,
in those two cases, the negative -u was not‘added._ In
fact, the negatlve -u is added to ALL verbs. when in the,
negatlve. However, when the precedlng vowel is already

an u (or w), then u drops.

This same phenomenon occurs with the first person bound
pronoun -y. When the verb stem ends in -i, then this
first person marker drops. When the verb already ends

in -u then the negatiVe‘g drops:

7. sémdtewi + y becomes sématewi, 'I'm fine'. (person)

mu nemitu + u becomes mu nemitu. (negative).

x B

mu nemitu + U + n becomes mu nemitiin. (negative)

There is much more to verb classes and their behavior
than what examoles 1. through 7. suggest. We will keep
this as a surprise for later lessons. Remember, however,‘
that all verbs take the negative —-u endlng, when negated,w
and that this is different from negation "in nouns and
pronouns. The following represents in an;oversimplified

manner what we have seen in forming negative phrases:

Negation: (1) mu noun/pronoun
(2) nmu verb stem + u + pronoun
or - mu  verb stem + pronoun + w
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Note to the Student (Cont'd)

4 -

In exercise 1 E-1, you encountered the form ala meaning
'that' (demonstrative).®™This form, however, was stated
in 1 E-1 with a longvowel, ald, which could be translated

as 'that over there'. The longer the final vowel of al3,
the fuyrther away is the indication. Hence, alid... would
indicate 'that, way... over there'. ’

81



LESSON 2 -

C-: converse, communicate: .
e
’.; .\
2 c 1 . ‘ ; ,
'Susan and Mell meet in town..

A: ‘maml Ellen'> “ '->"‘_~  A:f”Where are rou 901ng5ﬁ“ ‘
! B: Mu rr‘amJ_. Gatu gil? . B: Nowhere. How about you° o ‘
Ar NaJl peteweyemay, A I'm 901ng for a. cup of tea.‘gﬁ
<;i . ‘ ; Getu W j win? - S j'Do you want to come along°




‘ _‘B:‘_‘

A:

M-: mimmic, memorize, manipulate '

2 M-l

2 M-2
B:

2 M=4
B

Ala tet. oM

A

‘Tami

Naji péteweyématieg.

Naji péteweydmat.

Ee. Tami tet?”.'

Yes{;

‘w1th chln and llpS)

'whéreféta,w”

Tami ellen'>
el tayog’]

ellet?

Tami
Tami

el'tajig?

Mu tami.

Mu gey'tu..
(gejitu 1n Nova Scotla)

TNu gey tueg
‘Mu gey tugw.

Mu qey 'tltigw.

wqatu¢gil?
_Gatu gilew?
Gatu negém? .
Gatu»negémow?ﬁ'“f
.

Naji.péteweyémay.

5

J.Naji‘péteweyematijig;

T'Where
 Where.
‘Where

Where are . they 901ng°?“
Nowhere.‘
fI don t know.
We don t know.f:”‘ .
. 'He doesn't. know-5y1‘°
They don't‘know,
;ﬂow!about you’ﬂ‘
HoW‘about you (plur)7
How about “him? ‘e
' How about themWw:~
?x : L ?
I'm going for some tea.,« :

hWe re g01ng for some tea.**

”He s . goxna for some tea.

are you‘g01ng°jjtww
are you (plur) g01ng7

1s he g01ng7

‘petewey:' tea)

I'm g01ng ‘tea- hav1ng )

(EEEEE- broth;.
(th

They re g01ng for some tea
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A: Getl wijéwin? o A: Do you want to come
B with me? e
Getd wijdwiog? ' Do you -(plur) want to
R ~  come with me?
Getl wijéwit? ‘ : Does he want to come
with me?
Getll wijeéwijig? Do they want to come
with me?
2 M-6 = - o
B: Alad tet. : B: Over ther: (pcinting).

(The more the 3 is drawn
out, the greater is the
distanu: being referred to.)

Ula tet. ‘ over %ere. (ula: this)
Utang. ‘ In town. (utan: town)
Piéleg. o -~ At Peter's.

2

C-: converse, communicate

2 c-2 . LI
. An'téle and Pé8lasua meet at college after the summer )
i vacation. : T ‘
| | -
} \A: Mé taleyn? A: How are you?
S B: Weleyy. ' B: I'm fine,
? : Tan pegisinlis8p? A: When did you get here?
B: Gejigow. K B: A little while ago.
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2 C-2 (Cont‘d) o . )

A: Tami elien? ' A: Where are you going?

"B: Naji gaffiimay. : . I'm going for some coffee
Getll wijéwin? Do you want to come with .
» ‘ me? ‘
_A: Tam paséy. A: Okay. (i.e.: Anything
is OK!)
B: Gatu negém? B: How about him? _
Getl wijéwu S ‘ Does he want to come with
- us?
A: E@, getll wijewugsigw. A: Yes, he wants to com”
with us.

1

Phrases to use in Class

Télua! ‘ Say it!

Bgsigawwa! (8gsigaw + wa) ” Speak louder!
ﬁgsigaw télua! Say it louder!

Mé& Egsigaw t&lua! Say it even louder!’
Tal téluen ? | How dc you say ?

Counting {continued from Lesson 1) (g}jja! :  'Count!')

asugom "’ ' six
&luigéneg . . seven
ugumuljin - eight -
pesgunatey nine’
newtisgag ‘ ten”

84



E-: exercise, expand,; extrapolate

2 E-1

. 28

Do the follcwing: (Rememier tc always read the Note to

the Student (pp 35-41) b2fore doing the»exerciées.)

A 1l.

10.

2 E-2

e, gey'tilin.

Mu cey'tuog.

~geY’tb§.

A:
B:

A

A:
B:

‘A:
"

B:

'B:

A:
B:

You don't know.

Yes, I know.

I don't know.

Yes, you know.

You. (plur) don't kncw.

Yes, we know.

He doesn't know.

Yeé, he knows.

They‘don't know.
Yes, they know.

I know.
No, you don''t know.

- You know.

No, I don't know.

You (plur) know.

No, we den't know.

He knows.
No, he doesn't know.

They know.
No, they don't know.

Do the following: (Lugwatén weijgwitddal:)

Al.

o

%e, getil wijewul.

(wijéw + ul)

A:

B:

Do you want to come with
me?

Yes, 1 want to go with
you. (wijéwey: I follow) .
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2 E-2 (Cont'd)

2. ' '~ A: Do you (plur) want to
- 'ah - come with me?
Ee, getd wijdwuleg. B: Yes, we want to go with -
- %{ you. ‘
3. ‘ ~A: Does he want to come
with me? ,
wijéwésg. B: Yes, he wants to go
with vyou.
4, A: Do they want to come
“ with me?

wijdwésgig. - B: Yes, they want to go
o i; with you.

B 5. L o ”'é: Do you want tc come
| 4o * with me?
wijéwulﬁfﬂ .B: No, I don't wr~t tc go
T &;‘,‘.a with you.
: ' .- . ‘
6. 5, 27 Do you (plur, ant to
rome with me? )
wijéwulueg. B: No, we don't want to go
o with vou.
7. ‘ : 2: Does he want to come

with me7

wijéwulug. B: Ho, L¢ doesn't waat to
ao with you.

8. B - A: Do they want o come
ith me?
wijéwulligi. ° B: 5, they ion‘t want to

go with yru.

2 E~-3
1. . A: Where are you going?
Eliey wen'jiguam newt. B: I'm going %o hcuse
. number one.
2. : . | ~ A: Where are rcu {plur) going

Fl'tayeg ‘ B: Vlie're going to house
' number twe.




2 E-3 (Cont'd}):

3.

oo
.

2 E-4

¥Fliet

F1't3jig

»
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A: \Where is he going?

He's going tlo- house
number three.

Where are they going?
Thuzy*re going to house
number four. ‘
Where are you going?
I'm geing to house
number six. '
Where are you (plur)-
golng?

We're going to house
number seven.

Where is he going?
He's going to house
number eight.

Where are they'going?

They're going to house
number ten.---

Do the following and note the change in the numbers.

Compare this to the previous exerc: - .

A l.

Tegen gigquow?

Amgwesewey patatuijg.

Tegen wigquow?

Tapuegwey

nicénen®

Which is your house?

The first one on the left.
Which is his house?

The second one on the left.

Which is my house?
The third one on the left.

‘Which is your house?

The fourth one on the left.



2 E-4 (Cont'd)

5.

12.

1z,

inaGaneg.

megwayg.

Na nigantug eteg.

- Na giasgiw nir;antugneteg.

oo
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Which is his house?

The fifth one on the
left.

Which is my house?

: . The sixth 6ne.on the

left.

Which is your house?

The seventh one on tne
right. .

- Which is his-house°

The elghth one on the
rlght

Wnich is my house?

The ninth one on the

right. \

Which is your house?
The tenth one in the
middle, -

Which is his house?

The first one. in the

middle:,
X

Which is my ho=:-2?

The fourth one i: *he -
middle.

Which is vour hease?
That cne ahead.

(eteg: 'it is there')
Which is his house?
That one straight ahead.

(Lit: That one exactlv
ahead.)
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E-5
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Do the following exercise and note how some of the days

of the week are based on numbers.

new vocabulary.

4,

1. Tegen nagweg gisgug?

Amgwesewey eluqutimg.

2. Gatu saponug?

" THpuewey

3. Gatu igtigisapdnug?

Sistewey

4. Gatu ap igtigisapdnug?

Néﬁwey

5. Gatu ap igtig?

Weltamiltimg.

€. A igtig?

Gespéteqg.

7. Gatu ugtejgewey?

» Adan tidéumg.

39

Be sure to learn the

What day is it today?
It's Monday.

(Lit: the first work day)

How about tomorrow?
It's Tuesday. "

How about the day after
tomorrow?

It's Wednesday.

How about the day after
the day after tomorrow?
It's Thursday.

.And after that?

It's Friday.
(Lit: good-eating day)

‘And after that?

(Lit: And the other?)

It's Saturday. »
(Lit: the last day)
(gespég: the end. This

word gave 'Gaspé&' meaning

"land's end".)

And the last one?
It's Sunday.

. (Lit: week-day)

(agan'tigw'ti: week)




2 E-6
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Look at Z M-3 and compare line 1 to line 2, and line . ...

3 to line

4 How do the sentences éhange? How does

the sourd change affect the meaning? In other words

what sounds make the utterance plural in line 2 and
in line 4? ° A simpler example of how a sound change

brings about a change in meaning is found in 2 M-6.
Compare line 1 and 2 and state the words which mean
'here' and 'there' in Micmac. (Hand in for correction.)

2 E-7

(Hand in

1.  Tami

2. Tami

3. Tami

4. Gatu‘

5. Getid
2 E-8

Answer the following questidﬁé as completely as possible.

for correction.)’

elien nige?

eliet negém?

eliet gitap? C e
witapesgwal? Tami elielité&l?

wijéwin naji péteweyémay?

Make up three questions, in Micmac, that " an be ‘answéred

bylﬁaterial found in this lesson. Be prepared to answer

these questions orally. (Hand in for correction.)

2 E-9

In the last lesson, vou wrote a conversation in Micmac.

This, you will recall, was based on the materials that

you previously learne . Now you can do the same with

this lesson's materials. However, you have more than

this lesson' to wurk with. You have that of the previous

lesson too. This_ means that you can now wr te a lonter

and more
2 C-25..

completa conversation than before (aﬁ for e”ample,‘
your hand at this and make an attempt at

90 .
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2 E-9 (Cont'd)

using materials from'the exercises. Note, by the way,
how your‘ability to function in the language rapidly
increases with each new lesson. Already, inwlesson 2,
you can use material from lesson 1 and 2 in writing a
new conversation. Think of how this potential will
increase When you reach lesson 5. And lesson 10? And
lesson 152! 1n addition, try to come up with new word
combinaticns in the laaguage. - Experiment with it;
Remember to save a copy of your conversation for the
review lesson (lesson 5). (Hand in for correction.)

1 A% ‘ . ‘ a c’
\if%?&’ 1 TR
=1 =1
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No+te to the Student

1-

The names for items not native to the Micmac are often
borrowed from French or from Eng.iish. -(see the list
entitled "Loan Words" at the end of the text.) This is
the case with gaffi which comes from the English word
'coffee'. However, it is possible to create completely
new terms to describe these imported items. These‘may

or may not gain acceptance in popular usagz. The exer-

cise, however, still remains fun and creza*" =~ An
example of such a creation to replace th- . word
gaffi is wigunapu. Wigun means 'bean’ - . oans

'liquid'. You must remember that gaffi is the term
presently in use in Micmac. Perhaps, some:déy, a term
such as wigunapu will replace it. At the moment, hdwever,
if you were to order some wigunapu in a Micmac restaurant,
you would be taking a chance 2s to what you would be
served. (See list of "Created Words" at end of text.)

In Lesson 1, we had our first.encountér with the notion
of "verb ciass". We saw that we could.refer to verbs on.
the basis of the last sound ox soﬁnds in which the verb
stem ends. We a‘so saw théi certain types of verbs
(i.e., verb classes) are subject to certain characterlstlc
types of change. 1In what Follows, we will examine new
verb classes that are characterlstlc of what we w111 call
the 'g-t alternation' '

We found in Lesson 1 that a -g added on to the verb
weley-. (before + g, the -y- assimilates to the preceding
vowel lengthening it) signals that a third persdn‘is
involved. 1In other words, wel&g means 'he's%fine'. This
=g third person, however, alternates with a -t third persc
in certain%éiasses of verbs as long as these verbs are nof
used in the negative. ”
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Note to the Student (Cont'd)

_If the verb is negated, then the -g third person is ALWAYS

.. found.

alternation are asi,

we will again examine this alternation and state exactly

after what verbs -g occurs.

In the following verbs, the stem is given to indicate the
class of verb that is involved and this is followed by the
third person affirmative and negativé to show the g-t
alternation. Note that, except for'verbskending in -3si,

-ey, and -ay, the last vowel before the hyphen identifies

the verb class.

1.

In order to show you how to determine the stem of a verb,
" we will state the verbs of 1, 2, 3, and 4 above in the

first and second person. Note that if you remove the

It has been argued that.-ti is the basic form of the third
rinal short i is deleted and t -3 g under specified
conditions (Jim Fidelholtz, Miemac Morphophonemics, 1963
doctoral dissertation,

" person.

Apajasi~- (stem)
Apajdsit

Mu apajasigw
Elie- _ (stem)
Eliet o

Mu eliegw

‘Pisgwa— (stem)

Pngwat
Mu pisgwigw.

A few verb classes characteristicof this g-t
d, verbs. 1In later lessons,

*

To return (an 3si-verb)

He's returning

He's not returning

To go (an e-verb)
He's going
He's not going

To sleep (an a-verb)

He's sleeping

He's not sleeping

- To enter (an a-verb)

He's entering

He's not entering

M.I.T.)"
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to £he Student (Cont'd)

L3

second pergon #n from the verb, you are left with the sten

5. Apajasi I'm returning
Apajadsin e You!;e returning
&
6. Eliey ™m going
Elien - You're going
- e RN
7. Nepay - I'm sleeping
Nepan You're sleeping
8. Pisgwdy I'm entérihg
Pisgwan _ - -m..You're entering

In examples 6, 7, and 8 above we find that -y and not =g
marks the first person (see Lésson‘l, Note to the Student;
2-).. The stems in examples 6, i>‘and 8 are elie-, nepa-, .
and pisgwda-. In example 5, the stem is aEaj§si—. "We
identified the stem by examining the verb in the second
person and by dropping the person ending;"‘Consequently7

dropping the -n meaning 'you' of/apajésin,[elien, nepan,

pisgwan left us with the stems apajdsi-, elie-, nepa-,
EiESWE:- The way of identifying the stem of a verb must, °
however, be slightly modified for verbs such as nemitiin, ..
'you see it'; where the -u- is lengthened because of the
added -n. Remember tlLat the-stem is nemitu; with a short
—u- when the -n is removed. We can now also state that thi
first person bound pronoun, -y, is added to all verBs;‘
This is seen in elie + y giving eliey, nepa + y giving
nepay, pisgwa + y éiving pisgway. This -y person marker
drops when the verb stem alrsady ends in -i as in apajasi
+ Yy giving apajdsi and as in sémdtewi + y giving sématewi,-
This is also the case with u-verbs as for example in
pegittu + y giving Eégittu, 'I'm taray'.*v In other words,
+ y drops befors the high vowels -i, -u. 1 \

There ‘is a sample list of vcrb paradigms at the end of the
text. Familiarize yourself with it and use it as reference
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,Nete to the Student {(Cont'd)

3- The affix —éma-,5as you saw it in 2 C-1 and 2 M-4, is
really-a verbalizer. That is, it changes a noun into a
verb (an action word). Consequently, it also takes regular
pronoun endings (see 2 M-4) as do other verbs. The meaning
of this'verbalizer.can best be understood through the

following examples:

1. Péteweyémay. I'm having tea.
(pétewey: tea) (Lit: I'm tea-ing)

2. Gaffiémay. I'm having coffee. ;
(gaffi: coffee) (Lit: I'm coffee-ing)

3. Partiémay. I'm hav1ng a party.
(parti: party) (Lit: I'm party-ing)

4. ,Sgitliémay. I'm skidooing. (snowmobiling)
(sgitl@i: skidoo) '

5. Atélayémay. I'm buying a shirt.

. (atéléx: shirt) (Lit’" I'm shirt-ing).
Almost all parts of clothlng can take the verballzer —éma-
(see example 5). This Verballzer is also very often used
with loan words (see examples 2, 3, 4). Since you will

‘,'“' .........

encounter this verbalizer qulte often, be -aware of the
meaning changes that it effects 1n‘nouns and see if you

-can recognize the new meanings that are created with its use.

1 B ‘.
Yrard

- In the M's of lesson 1 you were able to 1solate meanlngful
elements by comparing utterances. That is, y0u ‘were able.

" to isolate‘thbse‘sounds‘that mean, for.exampie, 'you',
‘you (plur)', 'him', 'them', (see .1 M-5). You were also
"abié to estabklish, by comparing utterances, in N. S.’Z; 5.
(agajasi) that it is the ABSENCE of sound in a contrastive
position that means 'I'. .We,w1ll call this method of
determining meaningful elements by comparing two or more
utterances the COMPARING TECHNIQUE. -

99



Wu 39

Note to the Student (Cont'd) .

There are two things to pay attention to in applylng ,
the Comparlng Technique. The first is how a change in.
a word brlngs‘about a change in meaning. For example, -
negém means 'he/she'.M Adding :éﬂ to negém giving'negémow
means 'they/them' The second thing to look fdr ‘is. the
distribution (or position) in which a meaningful element
occurs. For example in negémow, the —ow occurs at the
“end (not at the beginniag or in the middle) of the erd;h
Once you know the position of an element, you can add it

to other words to change their meanlngs. "For example:‘”*
‘w1lu means 'his food' Willow means"their food'.. |

) Now that you have applled ‘the Comparing Technique and

"seen how well it works, you must also realize that, ‘
because of the great complexity of language it cannot‘-
always be applied without making certain sound adjustment

This is obvious in ‘words such as fo1lows in Engllsh

electrlc " (The worA ends in a'k sound as
i 'kltty )
'electricity' (By adding -ity, one does not get

electrikity. Rather, the k sound
becomes an s sound) ,

Applying the Comparing Technique to. 'electric' and
electr1c1ty would lead us to perform the follow1ng

segmentation:

electri/k
electri/sity

This would be a false segmentatlon for two reasons. The'

k sound of electrlc is not a meanlngful element. Also)f

the meaningful element in: electr1c1ty is not -city but
rather -ity as in 'divinit ty', mascullnltz', 'feminitz[}
etc. ‘ c




Note to the Student (Cont'd)

Working with Micmac, we find quite a few examples where
sound adjustments (morphophonemics) take place when two
‘meaningful units (morphkmes) come together. Study the.

following three examples:

l. gil ‘'you', gilew 'you' (plur), and NOT gilow
(although this is heard in some dialects).

2. mesgilg 'it's big', talglg ‘'how big it is' and
NOT talmesglg.
3. nujigindmuet ‘'he's a teacher', nujigindmuejig

'they two are teachers', and NOT nujigindmuetig.

What should you remember from all of this? It's this:
The Cémparing Technique will enable you to get at the
meaningful elements of a language in most instances.
It may not work completely well in other cases, but it
will at least get you close to what is a meaningfui —
element. Remember also, that when you combine meaningful -
elements, certain souhd adjustments méy have to be made.
These sound adjustments which are sometimes made when
combining meaningful elements (morphemes) are known as
morphophonemicé in technical language. More important
than knowing these terms is that you”undérstand the
processes that are involved. Remember the Comparing'
Technique and apply it as much as possible, especially

to the M-variants of each lesscn.

v
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'~ C-: converse, communicate

Y

S 3¢c1 e e
An'téle and Plasua are sitting on a bench watching
people pass by. R ‘ A S

'A: :Weﬁ ta“né?l ‘ ‘f?;égk A Who{g that?’(eﬁbhatid)"
B: Aij &...., Malian‘®a. - B: UH.... (trying to .~
: ‘ Lo e S remember), -that's-Marianne...




2 C-

lv(Cont'd)

there is’ she fromﬂ

"A:  Tami. teleyew1t?r _'” e'vfjgg
B: LlStUUqu.xm R s:iQi}Pestlgouche.vj‘ S
R Tallugetytee?g”m; __________ ’ﬁ:'ngat 'S ske d01ng here”
B: ?ejimittggét:‘ -WMNﬁﬁ?fFQhe*s~vas;tlzg{'
ﬁ M- gimmic,;gemorize,jﬁaniﬁUIaté_ ;;;
3 M-1 | : , | o S
- A: Wen ta net? A: Who's that? -5
(algo: Wen net?) ’ IR o
Wer ta netig? -7Who are they°‘
Wanta net ala?‘ VWho s that’ (p01nt1ng)
~Vlen ta netig"a]a?
3 M-2 o |
B: ral'gélit na. B: -That = Margaret. :
) Valfgélitewijig na. That's Dargaret and her'
friends. . S
(Tite Margaret s group) o
Fi&l na. ‘That'!s Peter. | '
-Pid&lewijig na. ‘That's Peter andﬁhiel.~V
' friends. IR
3 pe3 R
A: Tami téleyewit? A:"Wﬁere‘is shejfrom?‘
Tami téleyewijig?’ Vihere are they (dval)
from? . L N
Tami t&leyeultijig? - Vhere are théy'(plar)‘
(=ulti-: 'plur?'). from? . .o -
Tami téleyewin? Where are you from?
Tari t&leyewiod? _Where‘are'yeul(dual)
. o from? T
Temi téleyeulﬁiog?r Where‘areryou'(plur)

PO,

from?




W

M4

3 M-€

FEsgisofonig téleyewit. B:
Wagamétgug téleyewiijig.

Oppiganjig téleyeultijig.

Elsipuctug téleyewi.
Mala téleyewieg.

Tistuvguig téleyeultieé.

Talluget tet? : A

"(tal + eluget)

Tallugejig tet?
Tallugurtijig tet?

Tallugén tet?

Tallugeyo§ tet?

Tallugutiod tet?

¢

Pejimittuget. . B:

(also: pejimittugwet)
Pejimittugejig.
Pejimittuqutijig.
Pejimittucgey. |
Pejimittugevegq.
Péjimittugutieg.

She's from Eskasoni.

They (dual) are from
Nyanza.

- They (plur) are from

Eel‘Piver Bar.
I'm from Big Cove.
We (dusl) are from Maria.

We ‘(plur) are from

.Festigouche.

Wihat is she doing here?
(elugey: I'm working)

What are they (dual)
doing here?

What are they (plur)
doing here?

What are you doing here?

What are you (dual}
doing here?

What are you (plvur)
doing here?

She-is visiting.

They (dual) are visiting.
They (plur) are visiting.
I'm visiting. o

We (dual) are visiting.
We (plur) are visiting.

A —uCV combination can optionally result in a labiallization

" of the consonant after the -u to give -uCwy.
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C-: converse, gommunicate

.

3 C-2 .
An'téle and Pélasua meet in front of the coffee shop.

A: Weleyy nin. I'm fine too.

A: Mébtaleyn? A: How are you? - , .
B Nina. ' B: Who me? v
A ﬁe,xgil. A: Yes, you.
B: UWeleyy. Gatu o¢il? B: I'm fine. How about you?
B
B:

B:  Cetl wijeéwin naji Do ycu want to come with

pétéweyémay? me for tea?
2; te, tami- tet? B3 Yes, where at?
B:. MNigénag. - - B: At my place.
Az (At that moment, a pretty girl walks by)
Wen ta net ala? , .. Who's that? (pointing)
Mal'gélit na? Is that Margaret?
A Ee, Mal'gélit na. AR:. Yes, that's Margdret.
Listugujg téleyewit. She's from Restigouche.
B: Teliag na? B: 1Is that right?




«

i

Phrases to use in Class

Telia§ na? |
= P ]
Ee, teliag. I

|

Ee, nestém.

)

Nestémén? /
ému.

Mogwd, mu nest

—

=

Counting (continuej) (Giijja!

rn wtisgad je newt

tipu

sist

néw

nan
asugom
€luigéneg
ugumuljin

pesgunateqg

Is t?at right?"

Yes,) that's right.
Do fLu understand?
Yes, I‘understand.
Mo, I don't understand.

- 'Count! ')

eleven
twelve
thirteen
fourteen -
fifteen
sixteen
seventeen
eighteen
nineteen

twenty

E-: exercise, expand, extrapolate

3 E-1 ‘ : -
- Transform the following ané note the changes that teke :
place in the negative. DNote the g-t alternation plus ““. ~ w4ff
the added negative -w. - | B
1. Esgisogonig téleyewit? A: Is she from Eskasoni? ‘*
MoGwd, mu Esgisogonig B: No, she's not from Eskasoni.
téleyewigw.
2. A: Is she from Restigouche?
” B: No, she's not from
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2 E-1 (Cont'd) :
.

3.’ 2: Is she from Nyanza?

Mo, she's not from Nyanza.

L e N
P PO

4 n ‘* A: Is he*from Eel River Bar? -

B:~"No, he's not from Eel
River Bar. -

g, N o - A: Is he from Bingdve? -
- , 5

:  No, he's not from Big Cove. f;

€. Jipugtuag A: Is he from Halifax?

7. E’némégig ‘ A: Is he from Nova Scotia?
. B: No, he's not from Nova
i i Scotia.
8. . Migemigig A: 1Is he from Micmac country?

B: ©No, he's not from Micmac
country.

3r-2 _
.. be the following: (Lugwatén wejgwitdgal:)

1. Fidl net ala? A: Is that Peter over there?
Modwa, mu Pidl na. B: No, that's not Peter.
Etugjel witapal. Maybe that's his friend
‘ - (masculine).
2. Sdsep ‘ A: Is that Joseph over there? — =~

B: No, that's not Joseph.
Maybe that's. hlS friend.

3. Muel ‘ A: Is that Noel over there“
B: No, that's not Noel.
‘Maybe that's his friend.

[
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E-

F-

2 (Cont'&)

'4. Susan

' witapesawal.

ME1i

3

Tugwatén wejgwitagal:

(The

of help for this éexercise.)

1.
L . nigénag.

2.
_wiguag.

3.

5. Tallugejig tet?

Pejirittugeijig

104

A:
B:

: iNo,

P

Is that Susan oVér.there?
that's not

Maybe that's her frlend
(femlnlne)

Susan.

Is that Margaret over
there?

NO[
Maybe that's her friend.

that's not Margaret.

Is that Mary over there?

No, that's not Mary.

Maybe that's her friend.

Noté to the Student will be

What are you doing here?
I'm visiting at my home.
What are you (dual) d01ng
here?

We (dual) .are v151t1ng

.at his home.

What are you (plur) 601ng
here?

"We (plur) are v151t1ng

at his home.

What is she doing here?

She is visiting at my
home. ‘

What are they (dual)
doing here"

They (dual) are V151t1ng
my home.
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'3 E-3 (Cont'¢) - ' . O LR
. ' A:  What ar'e they (plur) :
¢ s d01ng 1'\ere'> - )
B: They. (plur) are v1slt1nm
. at my nome.- -
3 E~4 | | ' ' |
Do the following exercise. It patterns ‘exactly as does
2 BE-3. Ce |
_ . _ \ ]
1. - ' ' . A Wﬁat are you doiné’
Cequﬁmm51bﬁgenaﬁw. B: I' m studylnc Mlcmac,
2. - ' A: What are you (dual) d01ng° .
B:  We (dual) are studylng
Mlcmac.
3. L - A: What are you (plur) doing?
: We (plur) are studylng N
Micmac. .
4 A: What is_ she, a01ng°
B: She is studylng.
5. ‘ A < A: What are they (Gual) d01ng°
B: ‘They (dual) are studylnc
6. - A: What are they “{plur) doing?- ,f
| B: They (plur) are studying. .f;
3 E-5 Co o : - |
In the fcllowing exercise you will learn the twelve months '
of the year in Micmac (see Noté to the Studént for a ;
Giscussion of the thirteen-month system). The exerciee o
alsc reviews the days of the week. Be sure to learn the—‘
new: vocabulary. )
-4 .
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3 E-5 (Cont'd)

lTegen nagweg leamujl;ig:ﬁsgw A: What day is the fifth
‘ - of January?

nan?
Angwesewey elugutimg. ~ B: It's a Moriday.
2. ' Apigénajitewiglisgw =~ A: What day is the flfth A
. ? o
 nan? of February
- ‘Tapuewey | . B: It's a Tuesday.
3. Siggwowiqisqw ~ A: What day is the fifth
i v ?
: _.nan? | : ‘ of March? _
Sistewey : ; B: It's a Wednesday. g
a4, ' Penatémuigisgw . A: What day is +he-fifth
. : of April
nanz L
G Neviczaey . B: It's a Thursday.
. ; 2 a ; ‘
E. 5. , Gisafewiglsyw A: What day is the fifth
i . of May?
LT nan? ays
g “Weltamulting . B: It's a Friday.
E@é 6 Usgewiglsqi:  A:  What day is the fifth
Bf'm:@ nan? of June? g
.-_<- k‘,”;- o S "’
ﬂb“ . Ge sroteg . B: It's a Saturday.
?ﬁ.’“ a7 Tipéniglsgw A: What day is the flfth
i ‘ of July? ’
R nan? y:
v ‘ o
g Adantiéumg - B: It's a Sunday.
;,- 8. Giségewiglsgw A: What day is the fifth |,
= .' X = ] of August?__ C
-.;;{’ _ B: It's a Monday. -
9.. | : Majatuiglisgw A: What day is the fifth
I n3n? - - ~ ' ‘0of September? T
B: It's a Wednesday. - = 1{
L ) :
A .
Vi ! i :
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3 E-5 (Cont'4d)

100 vy Tojagewictisqw. A: What day' is the fifth
S : 2?2 L
n3n? 4 _ of October? o )
‘  B: It's a Friday : 3}
11. - Wigewiglsgw A: What day is the flfth
' s 5 of November?
nan?
B: It's a Tuesday.
12. - ___GeSigewiglisgw =~ A: What day is the f1fth'
5 n3n? ; ’ of December?

- B: It's a Thursday.

3 E-6
Answer the following questions as completely as possible.

(Hand in for correction.)

lx;?”<WenWﬁtugit§p§ﬁ

2. Tami téleyewit?

3. Tami téleyewin?

4. T3an pegisinlisdp? . S ' ' ' -
Tami t8l&¢ negémow? Listugujg'téiég?

3 E-7 ‘

Make up three questions which can ke answered from this
lesson's material. Write these out in Micmac and be

prepared to answer them orally. (Hand in for correction.)

3 E-8 _
Using the material that you have covered in the last
three lessons, write a real-life conversatlon. 'To make
it as real as p0551ble, descrlbe in Engllsh where and when
your conversation takes place. State who s there»and what
the people involved are doing. This will provide the

setting fer your conversation. Do not be afraid to experimént [f
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3 p-8 (Cont'é)

with the language. Try combining old words in new ways.
Change sentences by.making them negative, interrcgative,

etc. Experiment! (Hand in for correction.)
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Mote to the Student

1- Go back to lesson 2 and re-read the Note to the Student, '

part 4. Apply the Comparing Technigue described there

to the M-variants in this lesson. In particular, apply‘
the Comparing Technlcue to 3 M-3. 'When'this is done,
arply the technlque to the last three lines in 3 M-5

and also to the last three lines in 3 M-6. Make sure
th?t you understand the Comparing Technique and can apply

it before you go on.

2= In 2 M-3, 3 M-5, and 3 M—S, vou have encountered the

three numbers of Micmac. They are as follows:

singular: denctes one person or object
dual : denotes two persons or objects
plural : denotes threes or more persons

or obhjects *

The form of the dual and plural varies depending upon what

péfson is boing used. Carefully study the following

examples involving the verb elugey, 'I work'. (stem: eluge-)
1. Tallugen?. What are you cdoing? (second
(tal + eluge + n) person) (Lit: How. .+ work + you)
2. Talluget? ’ What is he doing? (third
} : person)
3. Tallugevod? What are you (dual) doing?

(second person)

4, mTallucejig? What are they (dual) d01ng°
(third person)
5. Tallugutiog? What are you (plur) doing?
(second person)
6. Tallugutijig? What are they (plur) doing?
‘ (third perscn)
* The dual is NOT found with transitive verbs. In such

cases, the feature 'plural' indicates 'two or more' rather
than 'three or more' persons or objects.



‘Note to the Student (Cont'd)

" In order to get at the djfferences in person, compare
1 with 2, "3 with 4, 5 with 6. TO get at the number
3 )

distinction, compare 1 witp 3, 2 with 5, and 2 with 4,
4 with €. We are now ahle to see how the forms differ:

1. Tallugen (sing)
3. Tallugevo§ (dual)
5. Tallugutio§ (plur)
2. Talluget (sing)
4. Taliugejig (dual)
6. Tallugutijig (plur)

Memoriz« the endings that zre adfed to the verb. Be sure
that you know these few forms, PeCause you will again be
encountering the dual ang plural @long with variaticns

of these two numhers in legsons to come.

3- At this point you sheculd stért to be familiar enough
with the Micmac language‘to have a "feeling® for some of
the processes thet are at york. For example, in 3 E-4
vou were required to make PfedictiOns hased on a word
that was introduced for the first time: geginfirasi
'I'm studying'. Using the.stem Of this word (gegindm-),
you should be akle to increase YOUr intuition (i.e.:
- "feeling") for word-tuildjng processes in Micmac by

carefully studying the foljowindg-.

gegindmasi ‘ I'm studying (Lit: I am
teaching myself) (-as- makes
the word reflexive)

gindmasuti - Knowledge (Lit: self-teaching)
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Note to the Stuaent {Cont'd)

nujigin3masit  He's a student. (Lit: someone -
C ~who does the action of- teaching
hlmself) (nugl—'ls an agentlve)

..........

nujigindmut A student (Lit: someone who

o is taught)

nujiginamuet _ He's a teacher. (Lit: he teaches
nujiginamueg It's a material aid in teaching.

(e.g.: a book or any written
materials for teachlng)

.

Cr e m ‘ x &
nujiginamuidet ‘ , ‘He's turnlng into (becomlng)
a teacher. e
nujiginamutieg It's becoming (turnlng into)

a book, etc.

In exercise 3 E-5, you were introduced to a Micmac twelve-
month system whieh corresponds today to the western twelve-
month system: January through Decembef. It appears, however,
that the original Micmac year was based on 12 thirteen—mooh :
system each consisting of 28 days making up a 364-day year.

This system makes use of the same twelve terms used for

" months in exercise 3 E-5 with the addition of‘hgatigﬁsg,

meaninq 'half-year moon'. It should be clear, however,
that the thirteen-moon system preceded the twelve-month
syStem and that the twelve-month system is a western-world

adaptation.

In what follows you will be presented with the thirteen-
moon system but without the corresponding English time-
periods. By“carefuilyMSLudyingmthewmeanings_pfﬂthe

thirteen terms, you Yill be able to identify the approxi-
mate time-of-year inkéaestion. (Tegguﬁset means 'moon' cCr
'month';—wiggﬁﬂ ;is an ending which refers to 'moon' and

is probably feminine because it.ends ih -isgw. For exemplei

Wenuj : 'French man'; Wen'juisgw: . 'French woman'.)
wenuj J g
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-Noté to the Student (Cont'd) -

Giseégewiglisgw

Majatuiglisgw

Togagewiglisgw

Wigewiglisgw

Gesigewiglsgw

Punamujuiglisgw

h@atigﬁégw

Apigénajitewiglisgw

Siggwowigﬁsgw‘

Penatémuiglisgw

55

Festival moon or Harvest
moon (gisé&g: he has fun)

Moving moon (majatu: I move it). -
(Perhaps this refers to the
time of the year when animals

move to different feeding

agrounds because of the first

"deep snowfalls. This may also

refer to the time when the
Micmacs made their yearly mi-
gration from the sea coast to
their interior wintering grounds

Swimming-together moon

(togag: to swim together)

(At this time of year, one can
imagine seeing the water-fowl
and their young ones swimming
together.) ‘

Fat moon (wigew: fat) (All of
the animals are fat and ready

" for winter.)

Winter moon (gesig: winter)

Catfish moon (punamuj:
catfish) (This is the season
when catfish was caught)

Half-year moon (agatéz%:~half)
(This marked the end of the -
ceremonial year and the beginninc
of the new one.) N

The  snow-blinder moon (see
Rand's dictionary) (apigénapi +
iglisgw: 'snow-blinding moon')
apigénapi: 'I'm snow-blind'

(from apigén + alapi)

nepapigwdy: 'I'm blind'.
Spring moon (siggw: spring)

Egg—laying moon (Eenatém:
to lay eggs.)



‘_Note to the Student (Cont'd)

. Gis3§ewigusgw

Usgewiglisgw

Nipénigtusgw

- 56

Able-to-swim moon (gisag:

he is able to swim) (All
animals were able to swim.
at this time of the year .
because the ice was gone.)

Fishing moon “(wesgey: I fish).

Summer moon (nipén, nipg:
summer )

The following is one way to represent the thirteen-moon

Micmac calendar. Removing the middle moon will give you

the twelve-month western-wbrld

system.

Tepgun'setewey

GiseégewiglUsgw Majé;uigﬁsgw To§agewiglsgw
Wigewigﬁsgw Gesigewiglsgw Punamujuigisgw
‘<h§atigﬁsgw
Apigénajitewigﬁsgw | Siggwowigﬁsgw | ?enatémuigﬁsgw
Gisaéewigﬁsgw Usgewiglsgw Nipéﬁigﬁsgw

Each of the moons listed in this calendar corresponds to

28 days-—an exact 4 weeks. One could assume that the full

moon marks the first day of each moon. In such a case,

for the year 1976, the first day of Giségewiglisgw would be

Sitam,
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Note to the Student (Cont'd)

August 9th, the first day of Majatuigilsgw would be
By this system, the first

‘September 8th,

and so on.

~day of each Micmac moon would correspond to the day

of the corresponding full-moon on the western month-

calendar-.

The fdllowing is an example-of what Gis&gewiglisgw

2/

might look like on a Micmac”calendar (tepgun'setewey) :

Q

Giségewiglsgw
A T S N W 6 A
1 2 3 4 5 6 7
8 y 10 11 12 13 14
15 16 17 18 19 20 21
22 23 24 25 26 27 28
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‘'conveérse, communicate

inquires into the menu’ of .the evening.

‘GoJey weligewey? . . A: What's

arearemrie

Tapétang ag wius. . - B: “'Potatoes’

for 'supper?

and meat.




Afﬂ‘Gatu‘goﬁey'Si$§m6§§pih593?AE"

‘B:

v M-: ‘mimmic, memorize, manipulate

o el A Go§e§5welagweWey?-
4‘ . X
”Coqev mewllagewey° _
(mewllaqweq + ewey)
’ ZGo§éy essipﬁﬁgéWey? ‘*
\ (also:.egsitpﬁgeWey)f

Tapetang ag w1us ulage-?;:'. We'll be hav1n'§“
%'wetew.; S ‘Uand meat' '

’Tlamuey ag lentugewey
ulagewetew.gl

Plesgem*nn ag nemejuey
ﬁmewllagewetew.

Wawul ag w1sawoasaseg
‘~lepenagan e551npugewetew.*

Gogey qetutemen'l :
' (getu + magutemen)

Gogey: getutemen 51semo_ﬂ‘”7“
gonlma«':;'> v :

Gogey aetugtematemen’
(getu A uqtematemen)



| M-4

B: ﬁgsatémugg petadan gisna B: I would like pie or berries.
| gélitag. ‘ , * (gesat@m: 'I like it"')

(Egsaté@mug!: 'Like it!"
- (dual and plur) )

- : (8gsatémugg: 'I'would like
‘ : o ‘ iet)
Egsatémugg &pgumann gisna I would like blueberries

or cranberries.(siun or sinél
meaning 'cranberries' and
gwimann meaning 'blueberries'
are Nova Scotia terms)

nipémann. .

Bgsatémugg wen'jusiin gisna I would like an apple or.
gémijéming. raspberries. (gémij: wood)
EBgsatémugg gastilimi a§ maw I would like molasses with
lusg@nigén. ' pan bread.. (ag maw: and also)

s

-: converse, communicate

Cc-2
- An'téle joins friends for dinner in a restaurant.

A: Tami el'tdyo§?_ . A: Where are you (plur) going?
B: Utang. ~ B: To town.

A: Gogey ugjit? A: What for? ‘

B: Najatalultieg. | B: We're going to eat.



4 C-2 (Cont'd)

A: G& wijdulo§op? ' A: May I go with you (plur)

B:, Ee, wijewieg. ' B: -Yes, come along. (Lit: -
. - ‘ - Come with us.) .

(They sit in a restauraﬁt)
Ar Gogey magdutémig? A: What are we having?

(Lit: ‘What are we eating

B: Gulgwisuey madutéménej. B: Let's have some pork}

A: Pétew md@utémﬁg? ‘ "Ac: .Aré YOﬁ having broth?
B:  Modwd, pasZg wius ag B: No, just meat with
maw tapétang. R - potatoes.: o
A: Mé gofey sisémdonimd§  A: Are we having dessert?
\! magutémig? sl
- & ﬁe, lagélem ag lusgé— B: Yes, cream and pan bread
nigén. . ‘ -

Phrases to use in Class

Sangew télua! | Say it slower!
Mé menada télua! ‘ Say it more clearly!
Ul'jaga jigsétén! r . Listen carefully!

v
f

Telling Time:

A: Tés ajiet? S "A: What time is it?

B:: Newt ajiet. - - B: It's one'o'clock._.

B: Nan ajietQ‘ - - B: It's five o'clock:

B: ﬁluigéneg‘ajiet.‘ v B: It's seven o'élocﬁ.

B: .Newtisgag éjiet. v,‘ B: fIt's ten o'clock.

B: Mewliagweg. . -~ B: It's noon.

B: AGtatpag. S 7 B: It's midnight.

B: - Newt ajiet miawitpag. B: It's one in the morning.
B: Newt ajiet gisimewliagwég.B: It's one in the afte%noox

1

i
- PRI :
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elling Time (Cont'd) | , ‘ ‘o  -£ f“ L

B: Asugom ajiet welagwéleél. B: It's =£ix in the -evening. : gt
B: Newtisg3dd je newt ajiet B: It's eleven thirty. = . —,il
je agatayg. . ' » : ‘ . Y

B: Galtie g8smu newt ajiegw. B Lt's a guartecr io one.
v (Lit: It's a quarter to
- ‘not one} (gesmu: before)

. B: Newtisgdgal minit&l gisi B: It's ten after one. R
: newt ajiet. L o (Lit: It's ten minutes :
‘ after one o'clock)

B: Newtisgagal minitél gésmu B: It's ten to one.
newt ajiegw. 7 (Lit: It's ten minutes
: : o - before one o'clock)

It's twenty-five to one.

B: Tapuisgifal je nin mini~- B
tél gésmu newt ajiegw. .

From the previous examples on how to tell time, XOu‘shqgld

have learned how the Micmac divide the day into various

’ time periods. Carefully study the following:

"agtatpag " midnight

miawitpag " midnight until dawn

essippllg . - dawn until noon

(also: egsitplig) .

mewlidgweg noon

(also: meliagweg) ‘

L gergisimewliigweg afternoon (noon until approx.

(also: gisimelidgweq) 5 p.m.) ‘

welagwalal | ~ evening (5 p.m. until dusk) ,
weldgw ) 'night (dusk until midnight) - A

: exercise, expand, extrapolate

E-1 o .

Do the following: K (Lugwatén wejgwitagal:) A ‘.u?‘fV
. . " ' e
1. "A:..What's for supper?

B: Potatoes and meat.

~~~~~



.

A: What's for dinner?
B:  Fish and corn.
( A:  What's for breakfast?
B: Egds and toast.
A: 'What's for dessert?.
B: Hot apple pie with cre:
A: What would you like to
drink?
B: Hot tea.
A: What would you like to.
‘ smoke?
Témadan. ' B: A pipe. ’

g .’ _ . - . , S

S, Negate the following: (-ténug is a negative suffix used
15 with negative time-statements) '
e A l. Ajtatpig? | _ A: Is it midnight? .
ol Mogwl, mu aftatpagténug. B: No, it's not midnight..
R 2. e A: Is it noon? |

= B: No, it's not noon.
KB 3. - A: 1Is it-morniné?

‘&: B: No, it's not morning. .
Co 4. A Is it evening?:

lﬁg? " B: No, it's not evening.
%;pﬁf . 5. | " A: Is it night?

T T | : B: No, it's not night."
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B 6. Welojotalultimg? _

7. ‘Mewiiagwataluitﬁng?'

8.

- 10.

11.

12,

13.

14.

15,

E-3
' Lugwat®&n wejgwitdgal:

' 1.  Gis newt ajiet?

MoGwd, me ména§ newt

ajietténug.

Do

A

Is it supper time?

No; it's not supper time.

Is ithdinner time?

No, it's not dinner time..

Is it breakfast time?

No, it's not breakfast time.

Is it one o'clock?

No, it's not one o'clock.

Is it ten o'clock?
No,. it's not ten o'clock.

Is it one in the morning?

No, it's not one in the
morning, :

Is it eleven at night?

: No, it's not eleven at

night.

e

Is it three in the afternoon?

No, it's not three in the
afternoon. ‘

Is it a quartef past two?

Mo, it's not a quarter past
. two. ‘

Is it a guarter to two?

No, it's not a quarter to
two. -

Is it one o'clock yet?

(gis: already, yet)

No, it's not one o'clock
yet. -(m& ménag: not yet)



4

2.

10.

£E-3 (Cont'd)

-

A: Is itinine‘o'cleéK‘yet?

_B: No, 1t ‘s not. nine o'clo

yet i »

B:

A: .géf?t three thlrty yet'>
N N

B:. A

cit! g th three-thlr

A: 'Is 1t“€welvg thlrty__,;
*mldnlght yet? ’

B: No, ;t s’ not twelve ~thi:

mldnrght yet.

. \‘r%\":ﬁ' X,J ‘
A:..Is 1t\twelve th1rty nOO]

B:>_No, qt é not tweIVe th1
»noongget :

. _Lr" ' o s

A: It*1s a quarter to two ‘

}B; No,,lt s not a quarter 1

two'yet.

LAt
P

A: Is'it‘twehty to thrée ye

B: No, 1t s not twenty totf
-three yet. ’ i

A: 1Is Ltﬁkqve to four yet’r

B: Nb,flt.s not f1ve to fot
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E-4

iugwatén wejgwitdgal:

1. GeSaﬂ%ﬁ&xlaﬁn@ewey? A: Do you like deer meat?
- Ee, wigtdm lentugewey. B: Yes, I like the taste

of deer meat.

2. , A: Do you like moose meat?

B: Yes, I like the taste of
moose meat. ST

3. gémiijéminey A: Do you like raspberry pie?

B: Yes, I like the taste of
raspberxy pie '

4, ’ A: Do you like blueberry pie
‘ w%th cream?

B: Yés; I like the taste of

5. ‘ ] ‘ A: Do you like the taste
- ‘ of cranberry pie?

B: Yes, I like the taste of
cranberry pie.

6. ‘ wetéman? A: Do you like to smoke?

Ee, gr.atém wetfmay. B: Yes, I like to smoke.
~ (Note: this is NOT 'I like
the taste of')

E-5 ‘
Do the ‘following and note that the third person is being
used. Compare this to the previous exercise where the

- second person was being used.

1. Wigtég negém lentugewey? A: Does he like the taste of
R deer meat?

Ee, negém mimunwigtdg B: Yes, he really likes the
: taste of deer meat. :
lentugewey. ‘ :

123
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4 E-5 (Cont'd)

2. A: Does he like the taste
B of moose meat? .

B: Yes, he really likes the
' taste of moocse meat.

3. ! A: Does he like the taste
: - s of fish?

B: Yes, he really likes the‘
taste of fish.

4. : __gopitewey? A: Does he like the taste
‘ of beaver?

B: Yes, he really likes the'
taste of beaver. B

5. ' .___wapusuey? A: Does he like the taste
‘ of rabbit? o ‘ ,
B: Yes, he really likes the
taste of rabbit. :

6. sulumgewey? A: Does he like the taste
: ... of wild goose? L

-BE Yes, he really likes the .
taste of wild goose. '

7. tagélijuey? A: Does he like the taste
: ‘ of domesticated goose?.

B: Yes, he really likes the
taste of domesticated goos

4 E-6
Fill in the blanks in the following. The situation is
that of a person ordering his food for the day.

1. ’ A: What would you like to
: eat today?

Ugjit ess:.ppﬁgewey, B: For breakfast, I would
like toast and eggs.
(gesatém: 'I like it';

€gsatémugg: 'I would like
Tt/them') T

&gsatémugg.
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:ﬁé E-6 (Cont'd)

B: For dinner, I would like
fish and corn.

B: For supper, I would like
moose meat and potatoes.

2. "~ A: - What would you like to
drink?

gaffi. B: For breakfast,iI would
like coffee.

'B: For dinner, I would like

tea.
B: . For supper, I would like
milk.
3. : : A: What would you like for
dessert?
pasgogsigén B: For breakfast, I would like

jam with my toast.

B: For dinner, I would like
baked apples.

gastilimiey g8gs . B: For supper, I would like
‘ molasses cake. (Lit: ..cake
made from molasses)

4 E-7

"Answer the following'questionéagg completely as possible.

(Hand in for correction.) :

i} .Gqéeywwelégweweyz

2. Gogey welagwewey uéjit negémow?

3. Godey meéewlidgewey ugjit ginu?

4. Go§ey essippligewey ugjit gilew?

5. Télimi ta gogel wigtéménn sisémbfonimagal?

(té€limi: 1iell me)
(td god&l: what things)
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4 E-8

Make up four questions, in Micmac, which can be answered.
from this lesson's material. Be prepared to answer them

orally. (Hand in for correction.)

4 E-9 o
Use the materials that you've covered in the first four
lessons to write a conversation. This time assume that g
the cdnﬁersation involves threé people: Aﬂ"téle,
Pélasua, and Susan. Be prepared to dictate this conversaf
tion in class to ydur‘classmates. Remember also that thg'
next lesson is a review lesson. Have your conversation .
ready for your teacher to use in class as part of the

review.

{1

1

B~
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Note to the Student

1- In M-4 bf this iesson, we find that sllun means
'cranberries' in Nova Scotia Micmac, and that
wenjusliun means 'apples'. By applying the comparing
technique, we can segment the word weﬂjuéﬁun into v

wen'ju + sGun. This suggests that 'apples', 'in Micmac,

are described as being some kind of cranberry.

The word Wenuj means ‘French'. * When this word is
combined with another word, it.changes to wedju- or
wenji-. We therefore find that wen'jusun literally
means 'French cranberries' and in fact refers to
‘apples. This suggests that apples‘were not known to
the Micmacds, and when these were first seen by them,
they were identified as a species of crénberries

brought in by the French. The morphology of the

following words supports this hypothesis:

wen'jitiam 'cow . (Lit: Frencﬁ moose)

wen'jiguom *house’ (Lit: French wigwam)

wen'jltégen 'to box' (Lit: to French-fight)

wen'jlney 'to breed' (i.e.: to reproduce like

(Rand's dictionary) the French)

wen'jley 'to act silly' (i.e.: to act like
the French)

Romeo Labillois suggests as a possibility that the word
Wenuj comes frcm Wen @it? 'Who's that?' In partial support
of this, one finds t-3j alternations in Micmac when a short
vowel precedes -t-, (t = j /V_ + i) as in talluget + ig
— tallugejig. Tt could be that in a set expression such
as Wen Git? being used as a noun meaning 'the French', the
vowel - shortened thus resulting in: Wen ut + ig (plural)
for 'Who, are they?' Such a form would result in Wen ujig
and perhaps later drop the plural =-ig for singular referents
resulting in Wen uj. All of this is of course speculation
and cannot be established for certain.
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Note to the Student (Cont'd)

2~ The borrowing of proper nouns in Micmac is also

interesting because of what they reflect about the

time of’ Indian-White contact. Many person names ﬁf
were borrowed from French and have no counterparte o
borrowed from English. For example, Pélasua;'meaningr
'Prank' comes from French, "Francgois". The Nova 'A
Scotia pronunciation, Plansue, may come from Acadian -
French This, however, is only a speculation 51nce_if
there are systematic e-a alternatlons ketween Nova

Scotia Micmac and Quebec Micmac, 'for example. ‘ggge-?i

;One would suspect that nouns such as Plansue ,and
Pélasua were borrowed during the period of French‘
contact (Jacques Cartier, 1534-) before the English‘v
came (1760-) since they have no counterparts borrowedf
from English. Otherhgerson names, however, have beenﬁ
borrowed twice in Micmac: once from English, and‘onceﬁ
from French. For example: giéi'from 'Pierre’, and o
Pitta from 'Peter'. Note that Pitta is very close toﬁ
the British pronunciation of 'Peter', with aspiratedbj
intervocallic -t- and r-less ending. If the Canadlan:
or American pronunciation of 'Peter' were borrowed 1nb
Micmac, one would expect: Plta. Thls,rhowever,;ls  ,
not found. Other person names borrowed from French ahi

ik

- English are: *

J&gép W Jacob (English)

Jaggop Jacob  (French)
Tuma j " Thomas - (English)
Tuma Thomas (French)

*  See list of loan words and borrowed names at end of texth
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Note to the Student (Cont'd)

Maygél , Michael "(Ehglish)

Misal ‘ ' "Michel (Ffehch)
M81i . Mary (English)
Mali . * Marie - (French)

M3li . The Virgin Mary
‘ . (a religious name)‘

How the distinction between Mali and Mili came about
remains a puzzle. Clearly, both.terms are -from Frehéh
because of the a-vowel. In addition, Mili appears to .
be a catholic term, thigﬂgoinciding with the religion
bf‘the French. One may'sp;culate that géli,comes f;bm{ﬁ

religious songs where the sung a-vowel is long as, for:

example,'in "Ave Maria®. The distinction between Mali
and Mali could also have been introduced by priests who

wanted to distinguish the Virgin Mary from all other

"Mary's. Clearly, given the lack of evidence on this

matter, only speculative guesses can be made.

In order to understand some of'theumaterial covered in
this lesson, we will now briefly examine gender in-
Micmac. Thié will again be discussed in more detail. in
lessons to come (see Lesson 8). In Micmac, nouns are
classified into two gendef categories: animate or
inanimate. The plural of animate nouns is made by
adding a -g or Vg (where V is a vowel). The plural of
inanimate nouns is made by adding an -1 or‘—yi. ;

For example:

tapétan - potato (animate)
tapétang po.atoes . (animate, plur)
tiam moose (animate)
tiamug moose (animate, plur)
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Note to the Student (Cont'd) -

but: . -
wéw S egg (indnimate) ) ;
wawul » : eggs (inanimate, plur).
pétaw'ti table (inanimate)

= p8taw'til

*

tables (inanimate, plur)

Nouns which are inanimate—and end in -n, form the
plural by assimilating the -1. That is, -nl becomesi,

-nn. For example: -

gwitén '~ canoe" (inanimate) .

gwiténn ‘canoces (inanimate, plur’i

(gwiténél in Nova Scotia) - : <
Nouns which are animate and end in -g form the piufaikh
by adding the expected —g”“ihe result is a noun endlnc
in -gg. This is pronounced with more asplratlon than

the single -g. For example:

" lentug deer  (animate) B
lentugg deer . (animate, plur) .

Gender in nouns-has to be recognized other than-only
for_reasons of plural formation. For example, verbs . .
and adjectives also show the gender of,thé noun.

Note the following:
Nemitu newté gwitén I see one canoe (immﬁméﬂmfei

-~ Nemituann nangél I see five canoes (inanimate, pl
.....-..,,_‘.qw]_tenn — - T

Nemig newtejlt tiam I see one moosef'(ammate,shﬁ

Nemigig nanijig I see five moose (amhhte,phﬁ
tiamug o

A vowel lengthens before.a final single-consonant - T
morpheme. (V — V /- .4. c#) , S
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Note to the Student (Cont'd)

In order to understand this lesson,and those to follow,
it is important that you haVé an idea of what to expect
from & language that has gender. For example, you will
expect that all nouns in Micmac will fall into two
categories: animate or inanimate. The category‘ghat

a noun is in will in turn determine the type of piuxal -
ending that it takes and also the shape of an adjective
modifying it. It even affects the form of the ending

on the verb. Keep this in mind when studying this lesson

and those to come.

4- Finally, let's end with a bit of entertaining specula-
tion. We have seen terms for a few loan words and also
for vegetables: Can you figure out how the word fér
'ricé' came about: apielmﬁltimgewél, 'rice!. (Lit:
'that which I eat which keeps me laughing'). Agjelmi
means . 'I laugh myself to death'. If you want to know

what is humorous about rice, think:of French. In

French, rice is 'riz' and is homophonous with 'ris
meaning 'laugh'. 'Je ris', 'tu ris', 'ilﬁritﬁ, is
'I laugh', 'you laugh', 'he laughs' and has a rélatively
-high freguency of occurence. The homophonous word
'riz', however, occurs lgss‘frequently. Micmacs in

the 18th and 19th century probably knew a lot of French.
In support of this are the many french loan words that
we find in Micmac. Upon hearing 'ﬁicé'-called 'riz',
Micéacs probably equated it with the verb 'rire' and -
coined a Micmac word believed to be the semantic
equivalent of ‘rice': apjelmultimgewél, 'the laughing.

food'.
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N2

-Tan peg1s1nges°‘ - A: When did he get,here?

A
B: Sepey. : : -This morning.
& A: Teliad na? © '+«A: Is that right?
2» f:," ' B: Ee. Lo ' B: Yes.

- ——

"An'téle is invited for supper at'SUsan's,honse.

e -. " A: Gogey ragutémig u;ondg? A: What are we eatlng ton1ght°
??g ¢ B Tidmuey a§ lusgénigén. ‘B: Moose meat and pan bread.

- A: Lusg@nigén? Mu; epteg A: Pan bread? Not hot
@wﬂ;@T : pipé&nagan? = 7 . bread?
:134 B: Mogwd, paség lusgénigén. B: No, just pan bread. o,
f?é ' A: GoGey s1semogon1mag A: Are we‘having‘dessert? o
) ?@ﬁqﬁ ¥ .magutemuc° I R
éﬁﬁé?*'% B: Ee, épgumann ag lagelem. B: Yes, blueberries and Cream. .. -
@ﬁ%%~‘. A: Ulatalultitesnu . A: Gee, we're going to have
%%;-'-" ‘ - a good meal' .
":&é 3

M iy

™~ E-: exercise, expand, extrapolate
", 5 B-1
: At the end of each lesson,‘you had to write a -new ..
£‘. &i$ " dBnversation. You should~therefore now have four suoh
li

conversations. Pick the best (the most reallstlc and

? & #.- fge mostﬁcomplex) of ‘these four conversatlons, modlfy

ﬁi i 4;,1t to make 1t better (more detalled ‘and more 1maglnat1ve),.
:5&f» ~“’and hand it in. " The teacher w1ll choose the hest four

go" "+ dr five of these conversations and add them to this lesson
=~ “%ior review. These conversations w1ll then be learned

- &m?fii and performed by the class as were C-1 through Cc-4 of

3?5% '+ this. rev1ew ‘lesson. e
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5

5 E-3

E-2

Free conversation: Close your books and c0nvefse with
your~teacher on subjects that you have covered to date.
Make use of the §ocabulary that you know and DO NOT SLIP
INTO ENGLISH. In order to ‘get the conversation géing,

imagine the following:

1. You and your teacher meet at school after the
summer vacation. : : 4

2. You and your teacher are going to eat at the
cafeteria. You inqguire into the menu.

3.- You meet your teacher in town and ask where he's
" going. . L ‘

Repeat 5 E-2 but with another student instead of with
the teacher. Students should be paired in two's and
do this exercise simultaneously. - The teacher will walk

around and help pairs of students requiring assistance.

5 E-4 : e

Using the folded-page technique (fold your pages down the -
center so that the English is on one side and the _Micmac.
on the other), review the C's, the M's, and the E's of
each lesson (lessons 1 through 4). Iﬁ reviewing the E's,
you may find it easier to only review those'exéfciées
‘which can be done with the folded—page technique, such as,
for example, 1 E-1l. Try to do this entire review rapidly.’
As you review, if you hesitate with some part of any 1eéSon,
mark that pért with an 'X' (in pencil). After class,
practice with the tapes those parts marked-with X's. As
you learn thém, erase the X's. Be sure that this is done
before starting lesson 6 since every five lessohs make up
a unit and every unit is a building-block in your ability

to speak Micmac. When we leave the first unit (lessons 1-5)

.
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5 E-4 (Cont'd)

U Vit f -
d R ERER A

to start the “second unit (lessons 6- 10)"We’assume that
the first unit is WELL- KNOWN {learned) and do not re turn
to it. This is therefore your last chance to do any

CatChlng up" in lessons 1-5.

5 E-5 : _
Answer the following questions in Micmac. The answers
are found in the C's of this lesson. (Haﬁﬁyin‘for

correction.:)

1. Talluisijig jinémug P&lasua weltesguajl'J
. (jiném: man)
' o (weltesgag: I meet him)

SRy

2. Talluisilit@l Piél witapal ad tami t&leyewilit&l?

: . e A - ESIY ‘ -
3. T&n pegisingés San? - g
4. "Tami getgunis San?

5. Tami el'tajig ala negémow mimajuinlig?
' (mimajuinu: a person)

6. Tami An't@le. téleyewit? B W S
T3 isingés? L
7. Ta&n pegising&s?. W s
nEe %
. . N

- . Con¥
8. Gogey magutémitij Piel wiguad ulbnug"}y_

_9} . Tegen magutémitij? Lusgénigén glsna epteg'plpenagan'J
(tegen: which) =

10. Gatu gogey sisémbdbjonimag?

5 E-6 ' _ <L
Make up five questions, in Micmac, which canﬂbé@%nSWeredj'
from materlal covered in the C's of this: lesson. Be prepared

to answer them orally. (Hand in for correctlon )

’u




E-7

In Micmac, make up a little story to go along with each

(Hand in for correctidn and do

of the following pictures:

orally.)
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5 E-eg_

Read the following story'and answer the questions found‘

immediately after it.

Nin teluisi Piél. Listugujg téleyewi. Sepey pegisinap
‘0t tet Esgisodonig. Emsé&t wen welédg Listugujg. Pé&lasua
ag An'téle negémow téieyewijig Esgisofonig. Neg@mow na
~nitapad 4t tet Esgisodonig. Getguniap P&lasua wiguag,

a§ uldnug nin égtugunids An'téle wiguag. Sepey ninén »
maggutémegép lusgénigén a§ lagélem. Gatu uldnug
ma@@uttesnen.gUIgWisuey ag tap@tang. Ugjit sisémdfonimig
ninen madguttesnen &pgumaney peté@an.' Saponug nin

apajdsi Listugujg.

Vocabulary o
é€gtugunias: I will sleep at...
apajadsi : I return ‘
it tet : right here, over here
getguniép : I slept at (—32: past tense)
ugjit :  because, for .

Answer the following questions in Micmac: (Hand in for correction.)

1. Tami Piél téleyewit? .
2. Tan pegising@&s?
3. Talaltijig Listuguijg?"’
4. Taluisijig Piél witapa?
5. Tami téleyewijig?
’ &6. Tami Piel etéligtuguﬁis (was sleeping)?yﬁ
Yoo 7. Tami téligtugunitew Pi&l uldnug?

8. Godey Pi&l a§ witapa maggutémitis sepey?
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E-8 (Cont'd)

. Gatu go§éy magguttad uldnug?

10. Gogey mag§uttad ugiit sis@mdfonimig?

11. Tanué Piél apajasit Listugujg?

(TEACHER:

(tanug: - when)

In anticipation of Lesson 10 when Globsdap

stories will ke introduced, we recommend the

"following film:

Glooscap Country
13 minutes 45 seconds, color
16 mm: 106C 0162 025

Tiiis film is available from the National Film
Board of Canada. .By ordering now, you shouid

have it in time for usé'With Lesson 10.)




‘B:

‘Pigl.. |

Téluisin?

Talldgeh?

o

Pélasua meetsa fisherman’on the wharf

communicate -

e

¥hat are you doing?

3{,'1B:f;i!mfwo;kingf'




"'M-:

6 M-1

'A{

6 M-2

‘B;

; Mo§wa, &l'pa mbvgoéey;”

'Taluisultioq'QiLew?

7Negem telu¢51t Plel.

annen telulsultleg Jlnl,..
W‘su S o

Talamﬁg egtelugowagan°‘

L
Tem temuegey., :
Megetejlg gatu°

”g‘varlantfof i)

mmelc, memorlze, man1pulate;. L

(Note‘ﬁhe QcCurence 6f‘ta1—‘inf

kTalulslt negem (or ala)? A°
{tal + wisun: how +: name) '

'Talulsljlg negemow?

“Talulsultljlgvnegemow

(or ala)
Talu1s1n gll°
‘Talulslog g11ew°

(Note‘the oceurence'ef_tei- in.

"B:“
Negemow tEIUISljlg Sam |
ag Etuel

Negemow telulsultljlg
Sosep, An tele, ag Huel.

‘Nin telulsl P1nesf‘

N1nen telulsleg Ena ag
Gelela..

CiT

ag Weles.~

n,‘What“s your name°
ifWhat are. your (dual)

FfWhat -are" your'(plur)
':names’ Q[;J

‘Hls name 1s Peter.ﬂf :

vaThelr (dual) names are
~Sam, and Edward.‘

f-mhelr (plur) namesiare
-_Joseph, Andrew, and NOel

My name 15 Bernlce._‘”

}";Emma and Clara.‘

our (plur,exc);names are’
Sue,

‘ﬂ;Jeannle,

names ?.

"thézfdliawihgfahséefsf)‘??e

Our names (dual ex¢) are‘f

andkTheresa.




-6 M-

3

6 M-14

B:

5

Talluget?

Tallugejig?‘
Tallugutijig?

Tallugen?
Tallugeyog?

Tallugutiogd?

L]
Eté&lluget.
(etéli + elugey:
progressive + I work)

Etéllugejig.
Etéllugutijig.
Ftelluuoy
Etellugeyeg
Etellugutleg

85

What is he doing? ,
(tel + eluget: how +
he works)

‘What are they (dual)

doing?:

What are they (plur)
doing?

What are you do:.ng'>

What are you (dual)
doing?
What are you (plur)

doing?

: He's working.

(eteli + eluget:
progressive + he works)

They
They

I'm workiqg.

(dual) are working.
(plur) are working.

We (dual,exc) are working.

We (plur,exc) are working.

(Underlining of the English indicates emphasis and

the appearance of the free pronoun in Micmac.)

Talamlig ugtélugowadan
negém. (or ala)?

Talamuq uateluqowaganuow
negémow (or ala)?

Talamlig egtelugowagan gil?‘

Talamug eotelugowaganuow‘
gilew?

What kindwaf work does

he do? (tal + amig: how +°
kind)

What kind of work do X
(dual & plur) do?

What kind of work do you

.do?

‘What kind of work do you

(dual & olur) do?



B: Jagejuéget,
Jagejuégejig.

Jagejuégatijig.

Jagejuégey.

Jagejudgeyeqg.

Jagejuégatieg.

- 86

He fishes for iobstér.:
They (dual) fish for.

lobster.

They (plur) fish for
lobster.

I fish for lobster.
We (dual,exc) fish for
lobster. )

We (plur,exc) fish for
lobster. :

C-: converse, gpmmuhicate

6 C-2

Malidn talks to two new people in the cuiture center.

A: Taluisiod gilew?

B: MNin Piél, ad negém
An'téle. -

A: Tami téleyewio§?

"B Putéldteg télevewieqg.

A: ﬁpjilétigw.

A:

B:

1I‘Q

What are your (dual)
names?

I'm Peter, and he's
Andrew.

Where are you (dual) from?

“vWe (dual,exc) are from

Barra Head.

Make yourselves (dualy at
home. ' ‘



6 C-3

A: Taluisit?
: Gapéliel.

A: Talamilg ugtélugowagan
negém?

B: Aij &..., aij &...,
jagejuéget.

A: Megét3daji negém?
B: Ee, megé&taji.

.87:',' PR

A: What's his name?
B: Gabriel. ‘

A: What kind of work does .
he do?

'B: Uh..., uh..., (trying to

remember) , he fishes for
. lobster. ) '

A: 1Is Qg getting very many?
B: Yes, he's getting a lot.

Phrases to use in Class

épjilasi
épjilatigw
épjilitagw

make yourself at home (sing)
mgke yourselves at home (dual)
make yourselves at home  (plur)

Are there any other phrases that you would like to khoW?
Make up a short list (in English) and hand it to your

teacher. These useful expressions that you want to learn

Counting (Gijjagan)

will be introduced by your teacher as part of the lesson.

Do you still remember how to count from 1-20? If not,

review this in lessons 1 through 4. Afterwards, -continue

counting with the folibwing numbers:

newtisgag 10
tapuisgaﬁ— 20
nesisgag 30
newisgadg 40
ag " 50 (newt)

‘asugom tesisgag 60
€luigéneg teéisgaﬁ 70
ugumuljin tesisgd§ 80
pesgunateg tesisgid§ 90

gasgipténagdan 100

14;1"‘

P
P oo
o
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E-: exercise, expand, extrapolate

6 E-1 »
Fill in the blanks and provide the appropriate answer.

(When doing the exercise orally, answer with your own

‘name or with your classmates' names.)

1. Taluisin? A: What's your name?
“}ﬁna? Pisl. B: Who me? Peter.
2. , A: What's his name?
Negé€ma? Tuma. B: Who him (pointing)? Tom.
3. A: What's my name?
| Gila? Séla. B: Who you? Sarah.
4. A: What are your (dual);names?
Ninena? Pélasua ag SBsep.‘ B: Who us? Frank and Joseph.
5. A: What are your names (plur)?
-B: . Who us? Mary, Suzan,
--Helen, and Catherine.
6. A: What are their (dual)
names? ‘
B: Who them (pointing)?
Negémow na Seldm ag P3l. That's Jerome_ and Paul.
7. A: What are their (plur)
names? :
B: Who them (pointing)?
That's Louls, Mathew and
Jacob.
g. 7 ~ultieg ninen? A: What are our (plur,exc)
e ' names?
‘B: Who you (plur)?
Jerome, Isaac and Jeannie.
9. -ultigw ginu? A: What are our (plur,inc) names?
"BY Who us (inc)? |

Marianne, Mabel and Ruthy.
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.‘GE—"Z

Fill in the blanks and make sure that you learn the names

of the new occupations being 1ntroduced in thls exercise.

1.

. Jagejuéget.

Nemajudgey .

Wesget.

Gémtjégey. {also: gémijuégey)

Pugsugéget. (also: pugsugwe-
get) '

Nujiginimasi.

Nujiginamuet.

143

A:

B: .

What'kind of work do you
do? ,

I fish for oysters.:

What kind of work does

he do? ‘

He fishes for lobster.
What kind of work do

you do?

I fish. (i.e.: fishing

as an occupation)

What kind of work does

he do? . .

He flshes for spo*t

What klnd of work do you
do?

I'm a lumberjack. (i.e.:
I get wood.) :
What kind of work does he
do?

He gets”firewood.

:""What kind of work do

you do?

I'm a student. (Lit: I
teach myself.)

What kind of work does
he do?

He's a teacher.



E-3

Lugwat&n wejgwit3§al: (Read sections 4 and 5 of the Note
to the Student before doing this exercise.) ‘

1. Tallugen? (tal +eluge + n)
Et&latal.

2.

- ~IN.

(~1In = -nn)

Etélgindmasieq.

8. Gey'tn tin ginu tellugeygw?

Ee, et8lginimasiqw.

9. ' tellugutigw?

-ultIgw.

10.° tellugeyeqg?
-iog.

11. tellugutieg?
fuhjoﬁ.

A
B:

A

B:

Az
B:

A:

B:

A:

B:

What are you doingé
I'm eating.

What is he doing?
He's eating.

Whgt am I doing?
You are eating.

What are you (dual) doihg?
We (dual,exc) are studying.

What are you (plur) doing?
We (plur,exc) are studying.

What are they (dual) doihg?;
They (dual) are studying.

What are théy (Pluci dwing?
They (plur) are studying.
Do you know what we
(dual, inc) are doing?
.Yes, we (dual,inc) are
studying.

Do you know what we
(plur,inc) are doing?
Yes, we (plur,inc) are
studying.

Do you know what we -
(dual,exc) are doing?
Yes, you (dual) are
studying.

Do you know what we
(plur,exc) are doing?

Yes, you (plur) are
studying.
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: _l; Do the following exercise in Micmac. Write it out and
- hand it in for correction.

Ask two people‘what is their occupation.

‘Ask two people what they are doing (not their occupation);
Ask what someone over there (pointing) is doing.

Ask what a bunch of people over there (p01ntlng) are
doing.

Ask a bunch of people what is their occupation. .

. #Provide the answers to the questions in 6 E-4. State as

©oc¢tcupation 'student"or use the verb 'studying'.  Write

. 6 E-6

qfﬁfﬁ » Answer. the following in the negative and note the ‘occurence
£§§3'45 of naji, meaning 'in the process of'. Note that numbers

y:ﬁ ° -€ and 7 cannot take naji because 'lumberjack’ and 'fisherman'

are occupations or nouns rather than actions or verbs.’

. o
-7 7. la. Naji jagejudgen? « A: Are you going fishing
TR - for lobster°
'hf‘--" ' w , | Mogwa, mu naji jagejuSgew. B:: No, I'm not going flshlng
. ” ‘ o _ ; for lobster.
\-‘bv . 1,‘ . , . ) N B . . N
o 1b. 'Naji jagejudget? A: Is he going fishing for

wls S ) ‘ lobster. ‘ '
//‘ ;4 * . . '

e Mogwd, mu jagejudgegw. B: No, he's not gding fishing
b ‘ ‘ for lobster.
Ty A | ‘
>" " \\. . 0 L) 3 o *

x‘-( ;,__é.'f_A,Za. Najiwsgen? (naji + wesgen) A: Are you going fishing?
\"1' : ' B: No, I'm not going fishing.
e :

T 1 .5’, 2b. Najiwsget? ‘ : A: Is he going £f£ishing?

B é " : ¥ - B: No, he's not going fishing.
& ' %‘}'51“ '
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", 6 E~6 (Cont'd)

3a. Naji tém'tBmudgen?

3b.

da. Najijentwmw@gen?

4b.

5a. Naji pugsug&gen?

5b.

6a. Gamijdgewinuin?

6b.

7a. Usgewinuin?

A
B:

Are you g01ng oyster
trapplngf ©

No, I'm not goingvoyeter -
trapping. '
Is he going oyster
trapping? )

No, he's not g01ng oyster
trapplng.

Are you going deer hunting?
No, I'm not g01ng deer
huntlng.

Is he going deer hunting?
No, he's not going deer
hunting.

Are you going to get
firewood? _
No, I'm not goinq to get
£firewood.

is he going to get firewood?
" No, he's not going to get
firewood. S :

Are you a lumberjack°

(a2 woo<sman). -

No, I'm not a lumberjack.

Is he a lumberjack?
No, he's not a lumberjack.

Are you a fisherman? .
No, I'm not a fisherman...
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6 E-7

Lugwatén wejgwitdgal:

1. Megétéjig? - , A:
Mogwd, mMu megétagig. B:

2. Megdtdgig? : ' :
B:

_, T megétifatiig.

3. Megétajiz A:
‘ ~gwi. = B:

4. A:
B:

6 E-8

o .
Write a dlalogue based on thlS lesson's matenlal

No, we (pLur exc) are

TP S 93

< e e
e,
.. +
AN
. &

e

. Are y u geé@}ng many?

No,'I n- notfgettlngtmany.

Are you (dual & plur)
gettlng man:° :

SRS
not gettlng many.-
Is he éetting‘many? B
No,-he's not getting many.

Are they gettlng Very
many? - v

" No, they*are not gettlng

Very many%v

S“:’r L
“ You.

may use any material that has already been covered
Make sure.to include the use of dual and plural 1n your-

conversation.

Also, when you use

'we'

state whether

it is inclusive or exclusive.

6 E-9

(Hand in for correction.)

© et

Answer the following questions in Micmac:

(Hand in for-correction.)

1.

2. Talamilg ugt&lugowadan:gitap?

3. Gellisin nsgewinu? ’(gelusln- 'You are
4. Meg&tdjig. némdjig? (also ‘nemejg) -

-

Talamtg &gt@lugowadan?.

-

. B ‘
~
=2 S
SRS ot K «r'
"&.‘,»' .4 1 ..
C A o
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6 E-10

Carefully read the following paragraph making sure that
you understand it well. Then, in Micmac, rewrite the
paragraph negating what is not true about you.

({Hand in for correction.) .

Nin teluisi Tuma. Nin gesat@&m ad geliisi nemé&jugewinu.
Nin yapjiw wesgatém gatewey a§ jijuaga jagejuégey.

Gatu mé megéteégig gatad jemu jageijg.

New vbcabulagx:

gesatém I like it

yapjiw ‘ usually

gatewey eel meat

jijuaga | ~ sometimes

mé-...jemu ' ‘ more...than :

6 E-11 o V
Answer the following questions in Micmac:

(Hand in for correction.)
1.  Taluisit gitap?
2. Gatu gil, taluisin?
3. Talamﬁg-gitap ugtélugowagan?
4. Gatu gujj, talluget negém? (qujj: your father)
5. Tan tujiw jagejuegen, meget&jig?
6 E-12
Read this paragréph and answer the gquestions that follow:

Nin teluisi Saamaw Mopeltu. Nin téleyewi Esgiso§cnig

a§ nin na jagejudgewinu. Nin wesgey t&lid ti3n samugan
T o

m3munatgwig a§ iapjiw mec&t&gig. Tan tujiw nitap negém

wesgej, éfba mogwa godgey.



6,E—l2 {(Cont'd)

Vocabularx:

Questions:

télia
tan tujiw

yapjiw

95

A

even-
when

usually

(Hand in for correction.)

1. Tami téleyewit Sademaw Mopeltu? B

2. Talamlig negém ugtélugowadan?

3. Meg@taji gatu?

4.

Gatu witapal? Megétéji?

Lo
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Note to the Student

1- Have you been able to figure out the difference between
‘ ginu and ninen, both of which are translated as fwe' in

Engliish? = In Micmac, as well as in other Algongquian
languages, there are two ways of sayiné 'we': 'we inélusiv
and 'we exclusive'. 'We inclusive' means: all of us
INCLUDING the person addressed. 'We exclusive' means:
all of us EXCLUDING the person addressed. To clarify
the distinction between 'we (inc)' and 'we-(exc)f, considé
the following situation: As you are Walking down the road
two friends pull up in their car and you ask them: ' "Where
are you going?" Thev answer: "We are gbing to town".
'We' in this case excludes you, the person addressed, and
refers to the two people in the‘caf. This is a situation
where ninen would be used in Micmac. Now assume that as
you are walking down the road, your two friends drive up,
stop,. they open the door, you climb in, and all three of
you drive away. At this point you say: "By the way, wher¢
are we going" 'We' in this case includes the person (or
persons) you are addressing and refers to all three of you.

This is a situation where ginu would be used in Micmac.

The free personal pronouns of Micmac are (compare to

Lesson 1, Note to the Student):

Min ; I
Gil . You (singular)
" Negém : ' He/she i
Ninen : We (exclusive)
Ginu © We (iuclusive) ?
Gilew ' You (plural)
Negémow They
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Note to the Student (Cc :t'd)

97

The distinction between we (inc) and we (exc) is a

very important one to know for exacting communication.

Make believe, for a moment, that you are watching a

western movie.

Imagine that the Lone Ranger and Tonto

are under attack by Indians and are losing thre battle.

The Lone Ranger turns to Tcnto and says: "What do we

do now, Tonto?"

there are two 'we's' and answers:

But Tonto, being a Micmac,

knows that

"What do you mean

"we"? We're winning." The Lone Ranger's 'we' was ginu.

Tonto's answer was with rinen.

Bound pronouns also show inclusive-exclusive distinctions.

Observe this in the following paradigm with the verb

gagami,

the neqative.

'I'stand up' given in the present time and with

Note also that singular-plural-dual

distinctions are made since gadami is an intransitive

verb (a verb without an object).

Transitive verbs: (verbs

with objects) normally only make singular-plural distinct-
ions. Be sure to learn the endings that occur on gagami-

since these are characteristic of what is found on i-verbs.

1. Free -Verb plus Bound Pronouns
Pronoun  Bound Pronoun plus Number
nin gagami. -~ I stand up
gil gagami -n : You stand v
negém gagamit -t . He stands up
ginu ga§am1gw~ -igw. ‘ We (inc,dualz stand up
ginu gagamultigw -ult + Iigw - We-(inc,plur) stand up
ninen gagamieg -ieg. We (exc,dual) stand up
niren gadamultieg ~ult + ieg We (exc,plur) stand up
gilew . gagamiog -i0g You (dual) stand up
gilew gagamultiog -ult + icg You (plur) stand up
negémow gadamijig -ijig They ({(dual) stand up
negémow gagamultijig ~-ult + ijig They (plur) stand up
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Note to the Student (Cont'd)“”

Free Verb ‘plus
Pronoun Bound Pronoun

98-

Bound 'Pronouns
‘plus Number

-« .

*

na © gagamig
naal gagamigél

* . )
naal gagamultiggél

-ig + &l

It (that thing) stands up
(subject is inanimate)

Those things (dual) stand
up f{inanimate)

—ult + ig + 1l Those things (plur) stand‘

up “ (inanimate)

In thé.following, compare each form with the corresponding
form in 1. ©Note where the negative occurs and the changes

that take place.

2. Verb plus Negative

mu  gajamiw
i gadamiwn
mu  gafamigw

mu  gajamiggw
(from: gagamigw + w)

mu  gagamultiggw
(fram: gagamultigw + w)

m1  gagamiweg
w1 cafamultiweg
mu  gafamiwog
mu  gagamultiwod
mu  gajamigw

mu = gafaemultigw
m1  gagaminug
mu-  gagaminugél

m1  gajaminul tinugél

.

I don't stand up
you don't stand up
he doesn't stand up o

we . (ing,dual) don't stand up
we (inc,plur) don't stand up

we (exc,dual) don't stand up
we (esc,plur) don't stand up
you (dual) don't stand up
you (plurf don!'t stand up
they (dual) don't stand up

'they (plur) don't stand up

it (inanimate) doesn't stand up
those things (dual,inanimate)

‘don't stand up

those things (plur, 1nanunate)
don't stand up

* npa means 'that thing' animate or inanimate. naig
means 'those things' animate only. You will see
later that na can also be a copula meaning 'to be"
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Note to the Student (Cont'd)

2- In 6*C-l,'you‘encountered the. word &gté&lugowagan, meaning
'vour profession’'. ﬁg&— is the possessive prefix meaning
'your' and usuaiiy‘occurs in conjunction with a .suffix
-ém (to be discussed in lesson _9).  There are a few woxds
where the -8m suffix is not obligatory. 'Profession' is

such a word. queVer) the suffix ;gm.is also allowed 61~ ’

such words; In the following three ncuns, the -&m appears

to be optional.

1. 8gtélugowadan or égtélugowadaném

your profession

T "'{ Jowrsde L, -~ “"""’.’ -~ - . ~_ o~ .
2. égtuigatigén "Or egtulgatigéném

your book

3. @&gtagwesén . or @&gtidgwesé&ném

your‘hat

-

A good rule of thumb is to always use the -ém suffix

if in doubt.-

Possession in Micmac still takes another form. This
happens when the noun being possessed always occurs with

a possessive pronoun. We refer to_ this special class

of noun as "pcssessed nouns”. Most possessed nouns are
found ih two general categories of meaning: (l) relatives
such as ryour father' (see € E-10)., etc., and (2) body
parts such as 'your foot', etrc. Possessed nouns take
special possessive pfefixes and are never suffixed with
-ém. This, howéver, will be discussed in detail in lesscns

9 and 11.

ju—y
(O]}
)




Note to the Student (Cont'd)

3-W_in 6 M-3 you have seen thaf by adding -w&ge-, a verbalizer; e
| to a noun such as 'fish'‘, 'lobster'ﬂ'etc. you make that '_”
noun into a verb. For example: jageju&gey (Lit: I lobster-
fish), tém'témudgey (Lit: I oyster-fish), ném&judgey
(Lit: I fish-fisii). Note however tﬂat you can also say
wesgey meaning 'I fiéh',4 This does not have the -wégey
—ending and does not specify the object being fished.
Egwitamey (a Nova Scotia term) is an intransitive verb
meaning 'I fish in general' and does not specify the
object being fished. Noté, however, that wesgey and
egWitamez, as is the case with all of the derived verbs
ending in -wégey, end in‘—g and pattern as other ‘
e-verbs. (See Lesson 2, Note to the Student,'and

verb paradigms at end of text.)

4- Using the wo;d wesgey meaning 'I fish' let's take a peek-
at what will be covered in later lessons. In the follo?ing
examples we will see how the progressive, as well as some:
past and futiire tenses are formed in Micmac. Note how the =~

stem changes with the addition of an affix:

etélingey I'm fishing
(etéli + wesgey) (i.e.: at the moment I'm
performing the action of-
fishing.)
najiwsgey ' " I'm going fishing (i.e.:
(naji + wesgey) at the moment I'm on my
o R way to a place where I will
4 fish.)
apiwsgey , I've been fishing' (i.e.:
(api + wesgey) I am returning from fishing.) .
wesgap or weSgeyap I fished (i.e.: in the past .
(wesgey + ap) ‘ I fished.) ‘
usgas or usgeyas I will fish (i.e.: in the

future I plan on going fishing;”

(wesgeay + as)
‘ but not right at this moment.)

157



101

Note to the Student (Cont'd)

From now on, when you encounter the preverbs Eéii‘ or
api- on a verb, or the suffixeé —XQE‘(also ;EB) or -yas
(also -3s) on a verb, you will know that a past or a
future tense is being formed Etéli- is a progressive
preverb and indicates that the action is actually taking‘
place at thev§ime the statement is being made. Etéiif

corresponds to the '-ing' ending in'Enéliéh (see 'I'm

‘fishing' in contrast to 'I fish' (6 M-4). The -i- of

etd8li- drops when the following sound is a consonant (to
be seen in lesson 7). It stays when the following sound
is a vowel (see this lesson). * This is characteristic

of all preverbs. Note also that et8li- can also be used

with tenses other than only the present tense. For

example:

H
Etéliwsgap or eté&liwsgeyap I was fishing.

i3

In the M~variants and exercises of this lesson, you

encountered the form tal- or tali-. This form is used
in guestions. Note, however, that tel- or teli~ is used

in answers. For example:

This phenomenon is exactly the opposite of what one would
expect and seems to be restricted to a type of affix often
described as preverbs. Such preverbs, we will later see,
are really verbs that combine with other verbs to “orm
compound verbs, the result being an "aspectual" system.

Verb compounding therefore appears to be the mechanism used
for indicating aspect in Micmac. Consegquently, this’
eliminates the need for the category "preverb" which, on
independent grounds, is also not justified as a substantive
universal. There is no evidence that the category "preverb"
is a member of the set of universal categories required,
along with formal universals, to adequately characterize

all natural langudges. :

153 .
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Note to the Student (Cont'd)

1. Taluisin? What's your name?
‘ L (wisun:"name')
Teluisi Tuma. . = My name is Tom.

2. Talamig &gt@lugowadan? What klnd of work do you do’ '
Tellugey éstégé<Tﬁﬁa. I do the same klndlof work

as Tom does.

Note that this alternation between tali- in questionsfandET
teli- in answers extends to t8&li- in the negative and in
the future. In the following examples, the verb is

wesudtu, 'I take it'.

3.  Taliwsuidlin? | | What do you take me for?

4. Teliwsudlul... 3 I take you for..._.:

5. Mut téliwsualhw..ﬁ ' pon't take me for... .

6. Téliwsudultes... I will take you for..; .
6~ In M-1 of this lesson, you have again‘enCOuntered the

special type of plural which always refers to two . people
(see Lesson 3, Note to the Student). We have called this.

form the 'dual'. You will recall that we have to dlstlngu1sh

three numbers in Micmac:

singular: one person being referred to.
dual : two persons beiﬂg"referred to
plural : three or more persohs being referred to

Carefully study 6 M-2, 6 M-3, and 6 M-4 in order to make
sure that you understand these distinctions. Know the

endings and be prepared to use them on other verbs.
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converse, communicate.

fmultenug.

Maqatgw1q959




7.¢-1 '(C~ont;'.d)‘ :
CA:r Pegltgatemusep°

‘”hB:«;Mogwa, ‘wesam maqatgw1gep B

memorlze, manlpulate o

I Sl

mimmic,

“Tami etéljagejuegen?

r«Taml eteloelamuegen°f~s«
’ (also.~nelamuqen)
‘ﬂy, ;Wyframl ete;pejtegen?

Tami et&liatogwasudgen? u
.- . . . ‘ .l L o for trout') "

L In 7 M-1, the.consonants follow1ng etel—:are v01ced by
. rule.l(b). (see" p.-7, the Micmac. Orthoqraohv) 'For example;

o the t following ‘1l in- eté&ltém’ temuegen is- v01ced because it
.\ occurs between a boundary { + or  # ) and- ar follow1ng vowel
W A less phonemic (more- Dhonetlc) oxt1ograohy would. represent
~that t as Lt ertan etel (and other preverbs)fas af~{" ‘
separate word would' ‘clearlv Dlace t.in a- ‘word-initial" pos1tlon

T . where it must be veiced ( 4 _ V). 'However, because of :
the complex morphophonemics buggered by preverbs, it is" ,j”w.
"best to consider such preverbs as prefixes . (For . example. :

o etéli +.gesgay — et8ligségdy, 'I'm los1ng myself ) The

.. .  student must. therefore learn through- segmentatlon (See L

‘ Lesson 2, lote to the Student on the: Comoarlng Technlque)

- ethat etel- is a preverb In, other words, he . must ‘learn: that

‘fp a morpheme boundary occurs between etel and tem“temuegen.,

J"
g
e




Tu1tenug etéltém' temue-- B:
gey. U

|
Esaenapétijg etéljage-
juegey.
LlStungq etelnelamuegey

Epegwitg etélpejuégey.

Sugapuﬁégatig etéliatodwa-
suégey. ‘

Ma@atgwigés samugan? - A:

Sisguigé@s samudan?
. N . N 1
Temigés ‘samudan? .
Tegpé@aSvsa@qgan?
S

Eppa§as samﬁﬁéh?mhv

mamunatgwigép. ' B:

marmunsisquigép.
Ee, mamuntémigép.
Ee, mamunitgépadap.

Ee¢, mamunieppagap.

Pegit§atémisép? - A:
Pegijiwsgé&sép?. . ‘

: . Mogwa, wesam mafatgwigé@p B:

samugan.

Mogwa, wesam sisguigép
samudan.

Was
Was

.. Was

. Yes,

105

I!m oyster-fishing in
East -Bay. (Nova Scotia)

I'm lobster-fishing in
Burnt Church. (New Brunswick)

I'm salmon-fishing -in
Restigouche. (Quebec) ,

I'm cod-fishing in Prince
Edward -Island.

I'm trout-fishing in
Shubenacadie. (Nova Scotia)

-y

%

Was the water rough?
(Lit: Was rough the watel)

Was the
the
the
the

P
PR

water muddy?
water deep?
water cold?

water warm?

Yes, (it was) very rough.
(mdmun: 'very', an

intensifier)

Yes, (it was) very muddy.

(it‘was) very deep.
cold.

wa I"l.

Yes, (it was) VerQH

Yes, (it was) Vefy

Did-yéu stay long?

Did you fish long?
(pegiji-: a long tlme)

No, the water was too
rough.

Mo, the water was too
muddy.




7 M-6 (Cont'd)

Mogwd, wesam témigép
samugan.

Mogwa, wesamitgépagap
samugan. _

Mogwa, wesamienpadap

samugan.

Luo

No, the water was too
deep.. ’

No, the water was too
celd.

No, the water was too
warm.

C~: converse, communicate

7 c-2

Arthur discusses lobster-fishing with Pié&l.. -

Az

What's your. name?
Who me? Peter.
What kind of work do

I f£fish for iobsterm

Where are you fishing
for lobster?

Are you getting many

(the waiter) is:

Taluisin? A:
Nina? Pi&l. B:
Talamlig &gté&lugowadan? . A:
. you do?
Jagejudgey. B:
Tami tet etéljagejuégen? A:
Tuiténug. B: East Bay.
Megétéijig jagejg? A:
--lobsters?
\ L 13 .
Mogwa, wesam mafatgwig. B: No,.it
e . ' too rough.
P

w
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Phrases to use in Class

you. - : 'm&}
Countin "~ (Gijjagan)’
Louncing sljjagan

Before continuing with the following: numbers, be sure that
you can count from one to one-hundred (see earller lessons)
If you can count from one to one- hundred, you w1ll find 1t

easy to learn the follow1ng numbers and count to one-

thousand. B )
. i i}_ e
(newt) gasgipté&nadan 100 asugom . gasg;rkéﬁégan-_ 600
t3dpu gasgipténaan 200 elulgeneg'gasqvﬁ§ena§an 700
et
sist gasgipt&nadan 300 ugumuljin gasglptenagan 800

néw gasgipténadan 400 pesgunateg gasglptenagan_ ‘900_:_

ndn gasgipténagan 500 - pltulptenagan lQQO

&
R,
Ll

E-: exercise, expand, extrapolate

7 E-1 ‘
Answer the following questions using the past tense. N@;é E
‘that A asks the question in the presént tense. - B, not .

- knowing the answer, responds with. a. statement”of what was
the case yesterday.‘,(Flrst, read the Note.té%fhe_Student.):

{as.

1. N ' A: Where is he flshlng for
oysters? . i :

Ulagqu etéltén'témuégep ] Yesterdaybl"le was flshlng'

B:
o . for oysters 1n.East Bay
Tuiténug. ' :
2. ‘ c A Where is he flshlng for

lobster°i
‘?w 3

‘ B:fAYesterdai .he was fishing
ot ~ for loﬁggen~1§;Burnt
‘ Churcmfv‘%§s"r,'»

T Y A




7 E-1 (Cont'd)

3.

7 E-2

108

Where is he fishing =
for salmon? ‘

Yesterday, he was flshlng
for salmon in Restigouche

Where is he fishing

- for cod?

Yesterday, he was fishing
for cod in Prince Edward
Island.

Where is he fishing
for trout?

Yesterday, he wes‘fishing
for trout in Shubecanadie.

Now that you know how to form the past tense with a third

person, 'he',

with two other persons (first, second).

(see 7 E-1) you will learn to form this tense

Note that -s-

occurs in the past interrogative (i.e.: gquestion sentences

in the past tense).

doing this exercise.)

1.
Getl téluen, tami etéliatod~
wasuégeyas?

2.

(W)

(Read the Note to the Student befofe 

A: - Where are you fishing

B:

for trout?

You mean, where was I
fisning for trout?

Where .are you fishing
e cod?

iou mean, where was I
fishing for cod?

Where are you fishing “
for salmon?

You mean, where was I
fishing for salmon?



7 E-2 (Cont'd)

4.

R
e
e,

7 E-3 | | 5
Lugwatén wejgwitdgal:

1. Mafatgwigés samugan?

Getli téluen, majatgwig?

7. E-4 o
Lugwatén wejgwitigal:

1. Télimi, na@aupdg samugan?

Ee,m&mmaﬂpdq.'
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Where are you fishing
for lobster?

B: You mean, where yé§ I
fishing for lobster:

A: Where are you fishing
for oysters?

B: You mean, where was I
fishing for oysters?

A: Was the water rough?

B: You mean, is it rough?

A: Was the water muddy ?

B: You mean, is it muddy?

A: Was the water deep?

B: You mean, is it deep?

A: ‘Was the water cold?

B: You mean, is it cold?

A: Was the water warm?

B: You mean, is it warm?

A: Tell me, is the water
rough?

) Yes, (it is) very rough.

A: Tell nw, is the water
mugliy 2

B: Yes, (it is) very muddy.



7 E~4 (Cont'qd)

3.

7 E-5

A: Tell me, is the water
. deep?

B: Yes, (it is) very deep.

A: ‘Tell me, is the water

Do. the following and note the

answer.

A 1. PegitJatémisép?
Modwa, rmu pegitatémuap.

3 3. PegitJat&nalis€p natel?

coldz
B: ‘Yes, (it is) very cold.

A: Tell me, is the watéer
waim?

B: Yes} (it is) very warm.

change of person in the

~A: - Did you stay long?

o))

B: No, I did noi stay lcuq.‘

A: Did you fish lecng?

R: No, I did not fish long.

A: Did you stay‘there lon¢?
(na::@l: there)

B: No, I did not stay there
long.

A: Did you fish there long?

B: No, I dAid not fish there
long.

A: How long did you stay there

&: Not very iong.

A: -How long did you fish there
R Not v«ry long.

.

=]



7 E-6
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Read tiiix Mpte to the Student before doing this exercise.

1. ‘“csam magatgwigds? _ Az
_ N B:

2. A:
B:

3 _ A:
B:

4. A:
B:

5. A:
B

7 EST

Was it (the water) too
rough?

-~

Yes, ig;ﬁas extremely o
roagh. (gesimdmun: extremely)
Was it tﬁ&'muddy?

Yes. it was extremely

rustdy .. ‘ .

Was'it too deep?

Yes, it was_extremelyi

deep. ‘

Was it too cold?

Yes, it was extremely

cold.

Was it too warm?

Yes, it was extremely
warm.

Write a student conversation based as much as possible on

‘material covered in lessons 6 and 7. Be-sure to make
extensive use of the past tense in your conversations.
Don't be afraid to try to apply the past tense to new
verbs. B=a creétive!, (Hand in‘for correction.)

7 E-8

Answer the following questions in Micmac

( Hand in fOr«correction.)

1. Tami gil-etéltém%émuégen?

2. Témtémudgen tin tujiw madatgwig?

3. 'Pegit@atéméh‘afé@tﬁg tan tujliw majatgwig? (apadt: the sea)

N

4. Mamunatgwigds apadt?

168 -
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9
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Make up five questions in Micmac, which can be answered

from material covered in this lesson. Be prepared to

answer these questions orally. (Hand in for correction.)

10

Carefully read the following paragraphs and answer the

questions that follow:

NIn teluisi Pig&l Gélisémés, agd ula nitap negém teluisit

Sdsep G&ldt. Ninen na Migéma§, téleyewieg Migémigig.

oA PO P S = - - ~
Entélugowadaninén na némeéjugewinig. Tdn tujiw md apadt

Yo - . . P AP
mdmunatgwinug, na ninen wesgeyeg. Jagejg, témtémig,

pejlg na negémow getang@tjig.

Gatu tan tujiw Wesam’mamunatgwig apa@t} na mo tujiw

wesgewedg. Na tujiw getantegeyeg. Lentugg,tiamug,‘gopitg
na negémow getangétjig. ‘Nigé nemitin ninen welaltieg‘ﬁt

tet Migémagig.

Vocabulary:

mo an emphatic variant of mu meaning
'not’'. When the vowel is long,
md, the word is even more emphatic.

Questions::

Talamiig ugtélugowa@anuow Piél ay Sosep?

Tami téleyewiiig ﬁegémow?

Tallugejig fan tujiw azadt mod mémunatgwinug?

Tan tujiw wesgétij, gofey getantilitij?

Gatu tdn tujiw md wesgitigw, tallﬁgejig na. tu;iw?
Tan tujiw getantegétiy, godey getantlitiq? |
Jalil welgaig Pigél ag SPsep Migémdgig?

1569

.
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tlote to the Scudent

1- 1In this lesson, you have encountered quite a few instances

of the progressive etéli-. - Re read lesson 6, Note to' the

Studert, whire this is discussed.

In Micmac a rising intonation at the end of a sentence can
indicate that a guestion is being asked. The same is true

for English:

Ala na pé&lamu. That}s & salmon over .here.
(affirmative) (falling i-iconation)

Ala na pé&lamu? ‘ That's a salmon over there?
' (interrogative) (rising intonation)'

TN’

In the past tense, however, this no longef completely holds
true in Micmac. Cafefully study the following.present and
rast paradigms and ndte in the PAST INTERROGATIVE the occur-
ence of -s- along with a rise in intonation. (A rise in

-2

. intonation is signalled by "2".)

Affirmative Interrogative

Present:
la. P@élamueégey. I am salmon fishing.
- P&lamu &gey? Am I salmon fishing?
2a. Pélamuégen. You are salmon fishing.
P&lamu &gen? Are ycu salmon fishing?
3a. - Pélamuéget. He is salmon fishing.
P&lamu é&get? Is he salmon £ihing?
Past: '

1b. Pélamuégeyap (or -gdp). I was salmon fishing.
P&lamuégeyas (or -gds)? Was I salmon fishing?

2b. Pélamué&gétép. ' You were salmon fishing. | .
[ ) i
P&lamu &gésép. Were you salmon fishing? %
3b. Pé&lamuégep. He was salmon fishing.
P&lamu &ges? ' Was he salmon fishing?



"Note to the Student (Cont'd)

*

sttbject to doubt.

To summarize: In Micmac, a rising intonation must always

accompany questions. In the past tense, ﬁpwgver, there
must also be the addition of: ~-s- or -s. (Compare 'la, 2a,
3a to 1b, 2b, 3b.) However, there ‘is more to it than that.
It is claimed that the past interrogative\contéining the

-s- orAF§ can be used without the interrogative intonation

as a reportative or a dubitative. * _In other words, in.

 Story-telling, the story-teller may use the dubitative or

reportative to indicate that the fact he is reporting was

told to. him by -someone else. or, that the event in question

took place a long time ago and the reporting on it is

The past,tenée in Micmac is formed by the additioinof é
suffix -8p or -ap. (Compare 7 M-5 to 7 M-6.) Re-read
Lesson €, Note to:the Studént,‘in order to refresh your mind
as to how some basic tenses‘are formed in Micmac.  In M-3,
as in M-8, we find that ~gg occurs only in those cases where
the preceding sound is -§-. In fact, it appears that the
occﬁfence of -a- in -ap is the result of vowel harmony

Théf is, the .vowel before the -§- repeats itself (excluding
length) on a following suffix. We assume this because of

-examples such as the following where the sound -§- precedas

the past tense moroheme:

la. Wesamitgépadg.’ It is too cold.
_1b. Wesamitgépadap. . It was too cold.
2a. Fltayo§. ‘ You (piur),are‘going.

2b. Eltayogop. ‘ You (plur) went.

The information is from Don Deblois.
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" Note to the Student (Cont'd)

in view of the limited examples that we have examined,
we will £entative1y‘advance the following hypothesis as
to the formation of the past tense in Micmaé: "the past
morpheme is -8p. * In those cases where the preceding
sound is --, the vowel pfeceding -§- will ke copied
(in shortened form where this applies) to replace the
:f—ge of -ép." Support for this hypothesis is found in
that there are dialects of Micmah"where vowel harmor-s

does not operate. As a result, the following forms. are

found:
3b. ‘Wesamitgé&pagép The water was too cold.
4b. Eltayogép. You (plur) went.

In such cases the past tense of Micmac is simply formed

by ~-&p with no -ap or -op alternants.

" 4- 'In 7 M-3 through 7 M-6, you encountered a class of words

usually called 'adjectives'. Some of these adjectives are:
warm, cold, deep, rough, etc. They serve to limitr’restrict,
or qualify the meaning of a noun to which they refer. 1In '
7 M-3, 7 M-4, this noun is "water". The adjectives, 'cold?,
'deep', etc. assign a quality or state to the noun "waterf.

In cther words, it is no longer simply "water” that is being

talked about,‘but rather it is "cold water", "deep water",
etc. '
* It really is 'E since schwa is inserted in this environment

(C+ __ p). under certaln conditions.
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Note to the Student (Cont'd) -

*» -

In Micmac, most adjectives can be conjugated, conﬁrary to
English. They function exactly as do verbs. When we
speak of an adjective in Micmac, we will therefore really
“be refering to an adjectivel verb. .Micmac adjectives 'such
és 'big', 'hot', 'cold' are really verb stems plus bound
pronouns plus tense (whén this applies). Carefully study -
the folloﬁing examples in order to understand Micmac

adjectives:

1. Mesglg It is big (inanimate)
Gun'tew mesgig . The rcck is big.

2. Epteg ’ T It's.hot (inanimate)
Gun'tew epteg . The rock is hot

3. Teaiqg . It's cold (inanimate)
Gun%ew‘tegig The rock is cold

Now observe how the same adjectives can be conjugated as

verbs:

4. Mesgil , I am big
Mesginn (1 + n -» nn) - You are big
Mesgilg - He is big
Jiném mesgilg - The man is big
Jinémimesgilgép The man was big B

5. Fpsi v ’ I am hot
Epsin ‘ You are hot
Epsit He is hot
Jiném epsit . Thelman is hot
Jiném epsip "The man v.as hot

173



Note to the Student (Cont'd)

6. .Tegi , o I am cold
kaTegin‘ You are cold
Tegit - \N; ' He is cold
Jiném tegit ' The man is cold
Jiném tegip ' The man was cold

From now on, don't let the English translation mislead
you. What appears as aniadjective in English, occurs .

as a verb in Micmac. This, however, does not apply to

all adjectives. There is a restricteSICiass of adjectives
which do not pattern as verbs but rather as pfefixes and

suffixes on nouns. Observe this in the following examples:

7. Jiném - Man
Jinémjij Little‘man or young man
Sagamaw 'v Chicf - .
Egjisagamaw Grand chief
Sagamawjij ' Little chief or son of the
' chief ‘
ﬁgjisa@amawjij Son of the grand chief

Prefixing and suffixing adjectives only constitute a L

small portion of the adjectives of Micmac. Most adjectives

. are adjectival verbs..

There is' yet one important thing to be not “bout Micmac

~adjectives and this is their position' relativ. "o the noun.

In ékampleé 1 through 6, the noun occurs first and the.

adjective after. The result is a complete sentence:

8. Jiné&m mesgilg. The man is big.

1714



118

*Note jto the Student (Cont'd) _ ' R

Howeyer, if the order is reversed, then the result is a

sentence fragment:
9. Mesgilg jiném... The big man....

Such sentences are incomplete unless something else is

- added. For example:

10. Mesgilg jiném welé&g. The big man is well.
(Lit: He is big, the man,
heé is well) '

In affixing adjectives, as in 7., the adjective is bound
to the noun and its position cannot be shifted. Note how

these behave in comparison to examples 9. and 8.:

1l1. Jinémjij The young. man...

ﬁgjisa@amaw , The grand chief...
12. Negém na jinémjij. He is a young man. (na: 'is'}
Negém na &gjisa§amaw. .Heé is a grand chief.

'Adjectives aﬁd their behaviour ‘won't be further discussed

for a few lessons. Adjectives, however, will be encountered
in the stories found at the end of each lesson. = Understanding
adjectives and how they work will help you to understand the
textual material that you will be reading. quefihiteness

and demonstratives relating to na as in éxample 12. will.

only be discussed in later lessons.)

Y
-1
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RN C-: converse, communicate-

A: Tam1 wejlen°__*g

F_Bi Api - lentugewegey-

A: M2 taliullugen?
'B‘ Mo gogey, Daseg
pugwelaptutljlg.“




Sibfir(Cont’a)

Nen1tusepenn woggw1suawt11°

Mo wa mo nemltuapenn.
g:v,

mimmic, ‘memorize, manipulate

R

- Tami wejlen°

‘Tami wejatlog'>

.;B?f“Api,lentuéewégeyfb “;,1:eBt
Apiflentugewégeyeg: - :

Apiilentdgewegatieg; '

‘Apijlentugeweget.

Api lentugewdgejig.
, ‘ e huntlng deer.
:f;f'j . Api lentugewdgatijig. . ‘They " (plur) ‘have- been
: - Co T e huntlng deer.;{w

ipe&e_.A:j Nanﬂnmepannmmaaw1sxm¢11° A ﬁid'yeufseerenyjfdxﬂﬁrackeé'

' Nemltusepenn tlamuawtll? - o pid you see. any moose‘ tracks"

,Nemltoqosenn wapusuawt11° ‘ Did he see any rabblt tracks°x?

Nemltogosenn lentuqowawt11° ‘ D16 he see any deer tracks’ﬁ

A . e~




,‘C—:

8 c-

S e

Mogwa, paség
pugwelaptlitijig.

(i.e.: pugwelg + alaptutljlg)

Mogwa, paség pugwelgel
lentugowawtil.

Mogwda, paség pugwelg
lentugowey sapun.
Mogwa, paség pugwelgig
pélawejuég plgung.

. No,

.. No, juct a lot of tracks

(ln general)
just 2 lot of deer“
tracks.'¢6u¢~A‘

No, just a lot of deer‘
~hair.

No,»just a lot of

partridge feathers.

converse, communicate

2 R, N ";_!J . :

~Pidl and-Pélasua see someone walking towards them.-

~ B:

i

A:

Wen ta net ala°
Plel na.. . v . 0
Azl

" C:

Taml welget etug’-

B¥: Api lentugewdget.

A: Meé népatiin gogey?

C: Mogwa, paség ta godey
nemituap na lentugowawtil.

A: MO matuesg alaptitigw?
Mogwda, paség wapusg
pugwelaptitijig. -

Az

C:

Who's that over there°
That s Peter.

" Where has he been I
. wonder? (etug:

perhaps,«~;‘:
maybe) ‘ TR
He's been -hunting deer.-
(tufring to Peter) Did you
ggt (kill) anyth1ng°' '

ﬁo, the only thing I saw

ANWas a lot of deer tracks.

Did you see any porcuplne
‘tracks? :

‘No, just a lot of rabblt
tracks. ‘
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Phrases to use in Class

Are there any mote phrases or dialogues that you would
like/“o learn? For example, do you know table-terms?
Can you say: "Pass me the salt and pepper please", in
Micmac? If not, write, in English, a short list of
- table~terms that would be useful to krnow. Hand this in

- to your teacher for translation.

Counting (Gijjagan)
In the léSt‘lessonr we learned hcw to count to one

thousand 'in Miqmac.' Now, we will continue to one million. :°
. - . - . .

pituipténagan . | 1000

newtisgad pituipténagan 10,000
newt gasgipténagan pituipténadan 100,000
ndn gasgipténagan pituipténagan .. 500,000

newt pitlipituipté&nadan 1,00C,000

The following three numk “rs will give you an idea of how
numbers are created by conjoining in Micmac. The conjoining

y ] . - . ' N . . B
partlcle‘Je, meaning plgs , also Qccurs as jel in some

dialects.
11,111 newtisgdd je newt pituipténadan,
- je newt gasgipténadan je newtisgidg
_ je newt. :
11,000 newtisgad je newt pituipténadan.
1,010 newt pituipténafan je newtisgag.




F-: exercise, expand, extrapojate

8 E-1

Lugwatén wejgwitajal:u

1.

tn

-gejig.

-gatijig.

Nemi tuojosénn

A:

123

Where have you bzen?

I've been hunting deer.

Where have you (dual) been?
We (dual) have been hunting
deer.

Where have you (plur) been?

We (plur) have been hhnting .
deer. :

: 'Where has he been?

He has beenlhunting deer.

Where have they (dual) béén?

B: THalsiual) have been
i (N deer. 4

A:
B:

Nemi tuogosénn

1

‘Whefe'haVe they (plur) been?
‘They (plur) have been

£y

hunting deer.

AT
Did you see any fox tracks?
No, just’a lot of partridge
feathers.

'Did he see any moose tracks?

No, just a lot of deer tracks.

pid yoh (dual and plur) see
any rabbit tracks?

No, just a lot of tracks

(in generadl).

Did you (dual and plu.) see’
any deer hair?

No, just a lot of deer
exXcrement.
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8 E-3 ) o S

Do the following exercise in review of -numbers:

1. Taw'jeyn? . A: How old‘ are you?
Tapuisgegipunay. B: I'm twenty6 years old.
2. Tawjeg? A:  How old is she?
Nanipundt. : B: She's five years old.
3. ‘ : ~__ A: How old are you?

C o . B: I'm eighteen‘Years old.

4. A: How old is he?

g

—— "B: He's elesven years dld.

5. » A: How old are you?

B: I'm twenty-two vears bld;

6. - A: How old is he?
. B: He's thirty-three years old.
!

. - 4 .
The following phrase is one used by older people to young.

children. It is used mostly because of its rhyming quality.

Tawﬁeyn teligjitémeyn? 'How old are you, you're so
‘ clever?' NS

8 E-4
Do the following on thévbasis of the pattern given to you

in the first lines.

la. _Tasijig lentugg nemisépénig? A: How many deer did you see?

Tapusijig nemigépénig. B: I saw two of them.
1b. .- nemiaséni? A: How many deer 4id he see?
Tapus@liji nemiapéni. . B: He saw two of them.
2a. : A: How'many partridges did
: you see?
Nesijig . B: I saw three of them.

1381



8 E-4 -(Cont'd)

2b. Neésis@liji , . A: How many partridges did
: he see?

B: He séw three of them.

3a. Az How many moose did you
‘ . see? ‘

B: I saw four of them.

3b. - B 'A: How many moose did he see?

B: 'He saw four of them.

da. ' A: How many rabkits did you
‘ see? ‘

B: I saw five of them.

4b. A: How .many rabbits did he see?

' - ~ B: He saw fivza ¢ them.

5a. A: How many porc - aes did
ym <es? B

L saw six of ‘them.

o

5b. A How many porcupines did
he sea?

B: Be sav six of them.

8 E-5 ,
Do the following and note that the objects are snimates .
(Read thu Mote to the ‘Student befs: : deing this exearcise.)

1. Tﬁaqﬁi&xﬁmmgg? ‘ A: How many rakbit: de y0h,
: have? :

B: I have two of them.

2. A: 1ow.many partrirges do
“'you have?

B: I h ve. three of themn.




8 E-

- 8 E-

8 E-

A

5

6

(Cont'd)
wen jltlamug° A:
tesmxng B:
Tasunjig? A
B:

126

How many cows do you have?
I have six of them

(tesungg'g occurs with &’

umbers arLer 51x) i

- How many do you have°

(speaking .of animate object=

I have ten of them.

Do the following and note that the objects are. inanimate:

1.

1sY

..

Tasunménn gwiténn? A:

Tapunmann. B:

_ 14tagann? A:

. - B:
LR e

- P pétawtil? A:

B:

nutputil? A:
) B:

A

B:

How many canoes- do- you have?
I have two of them.

How many ‘paddles do you
have?

I have four of them.

How many tables do you-have?
I have three of them.

How many chairs do you have?
I have six of them. '
How many do you have?

(speaking of inanimate
objects) .

i have eight of them.

Do the following and note the change from‘singular‘to plural

and from animate (part A) tdwinaqimate (part B}.

{read the Note¢ to the Student kefore doing this exercise.)

1.

Gé lapﬁsi! Lentug. A

Ee. Pugwelgig na lentugc B:
ula tet.

Hey look’ A deer.

Yes. There are many deer
here.



8 E-7 (Cont'd)

2.

10.

Ee. Pugwelgél na gwiténn

ula tet.
Wiguam.
wigquomél
Gospen.

A:
B:

A:

- B:

ﬁéy look. A partridde.

Yes. There are many
partridges here.

Hey look: A rabbit.

Yes. There are many '
rabbits here. -~

-

Hey look! A porcupine.

- Yes. There are many

porcupines here.

Hey look! A fox.

Yes. "There are many
fcxes here. ‘

Hey look! A moose.

Yes. There are many
moose here.

Hey look! A cow.

Yes. There are many
cows here.

Hey look! A canoe.

Yes. There ain r.ix
canoes around he.

Hey lock! 7. wi.pwan.

Yes. There are many
wigwams around here.

Hey ook! A lake.

Yes. There are many
lakes around here.



s 128

8 g7 (C77%y,

11- TN~ M P loger an island.
W B i:?. There are many -
W ands arOund here.

‘. ' . u. B '

12- /‘\\\y////’“\\\\///égl“- ar 2% look: A xiver.
W B: ﬁi' There’ are many
/W ers around here.

E~ r 1 : ’
Answe ty, fot Owlng in Memay(#and iy oo correction.)
1 famy wejaui0§'9il‘aa gitap 555ep?
pPi te e A
2. 77 werat ™ vog, M To5gyr
o Ta . 3 pjl . n, ni
5. 7 l%ugslt Tlsyg yaPI MY gyjew 9%tanog; (yisis: animal)
g T 29Ty 19519y 55559 Rlapigeijigr
8 n. . ]
Red 1~ solt 9 stor/ lhg 5Ur hat you urdprstand
o je WO el BNy £h® Mgy son® hat go110w:
B l ~
(#a?” TN por C¥ oy jon- -
a‘h\ . . :/
gla 7Ry 02 N Negem 72 Pl ant@9®t (ap; + getanteget)
1998 A N
_ ﬂ‘SQ, —g‘ eqem maw gelg%i ﬂUJ lentugeweget paseg

: . nl my g9 My ,eudc My 5 9¥tu ta gogey ugjit-

ne i lhe paieg bu gWPl PR 1§19 Wlslsg tasegél lentuge 81
sapufm y ga ent wml] n, N-n pl panlmgep ugjlt wogdgwisg,
ne_‘j‘/’i?ﬂ Ql MmO ng 159 tamy ]_l gamgug egtantagan mo
piar f1e1\l eﬂug U newtiPungQg .
MM:

gi5'ni§é‘55§ :_  for a‘i NG time

. L = (Lit? "“Feagy now long time)
ﬂujllg“tageweggt the ?f?4who hunts deer

(w'l/' a nOminalizer)



8 E-9
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(Cent*d) .
ut _ Cw e thls
gogey ugjit o . what for
teluey I say
taség : ' - some
ijga B o a little _
mijan | B droppings (excrement)
pipanim- ' to ask
'telia§amgug it looks llke
&gtantadan - . a hunt
piam gellgté&nug - not too good
: (Lit: -extra not good)

newtipundeg one year

Questions:

1. Tal sag gis Polasua getanteget°
2. Talamig eg;antaaan Pplasua maw gélisij?
3; Gatu Ut nigé, m& gofey P?gatogﬂ
4. Neg@m talues ugjit égtantadan nigé?
5. Tén tujiw pipénimgeg«ugjit woggwisg, talueé negém?"
6. Talamig égtanta@aﬁ ula newtipungeg?
8 E-10
‘Write a convarsation combining this lesson's material with

that of the previous lesson. Try to use ‘you' and' you’
(plur)' as wellfas ‘he' and ‘they' (see Note o the Student)

as.

to

much as possible. Be prepared to dlCtdte your conversation

the class. P easar* w.;tlng. {Hand in for correctlon.).
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Note to the Student

1- In B M-2 there are two words for rabbit. Generally,
apéligémuj is used in Nova Scotia and wapus is used in
New Brunswick and Quebec. Some people claim that wapus
is'a white rabbit and apéligémuj is a brown rabbit. '
Others feel that the first term..denotes a rabbit while

the second refers to a hare.

2- In 8 M-2, the ending —ewége— or -8ge-, a verbalizer, means
-'to hunt', 'to.capture', or. 'to collect'. Literally, line
1 of 8 M-2 states: "I've been deer-hunting." Knowing this,

you should now be able to state: "I've been hunting fox",
and "I've been hunting moose."” (See 8‘M—3wfor the words
'fox' and 'mqbse'.) This verbalizer is not restricted to
ase with animal names only. It cdrn also be combined with -
nocuns such as pugsug, 'firewood', and tanétan; 'potato’ :
(from French: 'des patates'). For example, pugsugégey means
"L'm collecting firewood', and tap&tan&gey means 'I'm gatherinc

potatoes'.

3~ In this lesson (esrecially in Ehe exercises), you worked
with animate and inanimate nouns (seé 8 E~5 and 8 E--6) and
saw that this brings about a special type of change. For
example, if you say, "I have two of them", and 'them' refers
to something animate, the phrase for this in Micmac is :
Tapungig (see 8 E-5). However, if 'them' refers to something"
‘inanimate, then the phrase is Taguﬁmégg (see 8 E—6)i~‘
211 Micmac nouns fall in either of these two categories
(animate or inanimate). This division of all nouns on the
basis of animacy in Micmac functions like gender, for example,
.as «n French where all nouns are either masculine or feminine.
Henceforth, when we speak of gender in Micmac, we will -
therefore be referring to the two categories of animécy.

(Refead Lesson 4, Note to the Student, for the first

[ v

discussion o< gender.)



Note to the Student (antid)

131

In order to better understand gerder in Micmac, carefully

studv the twoAfollowing lists of nouns.

affects the formation of the plural (compare animate and

inanimate nouns).

Animate

singular
1. wapus ragbiti
2. mitis tree
3. pélawej partridge
4. atélay shirt &
5. puigén bfooﬁ
.. 6. latagsun pail .
7. tiam moose
8. wagw louse
9. nipi leaf,
10. api net
11, tapi bow
} 12. mén'tu devil
12. pél'gong fiancé (e)
14, alug cloud

—
%)
eu

I
¢

plural

wapusg
mitisg

pélaweijg

iatagsung

tidamug

Note how gender

its
Lo=es

partridges

"shirts

brooms
pails

moose (piur)
lice

leaves

nets

-Dows

devils
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Note to the Student (Cont'd) ,

Inanimate: .
singular - ‘ plural

1. wapéjg> ' flour 'wapejgél. ’ flour (plﬁr);’
2. waw egg . wawul eggs : ~
3. sipu - river sipil ‘rivers

4. tuodpéti window . tubdpétil windows ’
5. pesgewey“ . rifle pesgewel - rifles

6. gun'tew = .. rock - '. gun'tal ‘ roéks

7. gagan . " door : | gagann doors

8. sigén’ sock -;igénn socks i

9. gwitén canoe gwiténn‘ _ canoes

(gwiténé&l in Nova Scotia)

lO.‘.asﬁn : | blanket ésﬁﬁﬁ blankets
11. wen'jusan applé wenjusliun apﬁles,

(enjtstinél in Nova Scotia)

A gquick glance at these lists of nouns is sufficient to
see that -g 1is associaked.with animate plurals and :; with
inanimate plurals. However, with the addition of these
-plural morphemes (-g and -1} various changes take place in
the noun.' For example, when a noun ends ir a vowél, that
vowel is‘lengthened with the addition of the plural morpheme
(see animate 9, 10, li, 12 and inanimate 3, 4). When a
noun ends in a -y glided vowel) the -y drops and the vowel
lergthens (see inanimate 5). E;glides, however, behave ,
differently (see inanimate 6). Labialized w (see animate 8)
always becomes u when it occurs interconsonantally. There

are also quite a few instances of assimilation, and this is

>
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» A.  _ ffd

cont.
(Cont Q)

o s
Note go b2 ~ugent
. 411y . . ; o
'stecla% * notlceable ip th€ lnanimatevp}ural. Inia noun
. n ;e
®ngind ¥ port VOWey ,pd @0 In, the Plural -1 assimilates
~N . - ' ‘ . -
to gne = ¥y 1dif? n (gee MaAnjp,ee 70 8, 9).  Another

o . . . )
Qsaimllatlgh is foung in sniMate pouns, When

W anima s Noul ends in -§is the pPlural -9 assimilates

yieldiﬂgligﬁ (se® animate 13) - When th€ Boun en%% in a long
Vowel £0 Qwed py én Sn the feSult is an infixed .-u- inserted‘

1Q‘QQ (s2© inanimate 10, 11y. In the in%pimate
Plyral?’ thﬁre s ONe (e which has @ d0uble cé%SOnant which
ehe rosult OF aggymil@tlon jee animate 14). This
Ls grue °F gy an¥™3te | uns thay 4 in Zg.  The added
plhral {?shlté iﬂ':%S. The prihéipal differenée in
Propuncd " TN e Fihag_; and Fingy _gg .15 that —ggis pronounced”
with mucb]mﬁre ?splratign ghan iy _,.  The remaﬁning_chénges
'thet take‘place are stbaightforward and yill not be ‘

L K

. eld. .

. Tt ayTPe b ing 3t &, sigh | tandardize Micmac
ay Smptlh_ 7 Fipst 7720t o st rdize cmac
Dlu?a g ;o \mpaﬂd =L lﬁla natlongy ", thography and then
ap 5978 \% ghe Tlleg gpat have just been giscussed in
Orqer “Lic ive;at the errect.forms, I feel that the
n g'Lal anggs ithlved ln Dlural'formation are”m“
Qg ¢© tor Enas® be Valiq conslderation. One
Naqq onty o0 at ENGly 2 ynere 1 77 formation is fairly
8d "L tfor 0Kk ‘Lo se S even  Lur : NG
N baigh t ard t a ® that 7 N in uch Cases plurality
Is ot 5 aMag;ai?es:  wg, e#3TPle " 1¢housh words such
as ypat oghq>'b0y OirQ Dlurﬁl%“?d”simplyﬁby'adding 's' in
. N . [ [o) '
n \y worq ch as anCh, , w lf , 'man', N
ast Worq “ihe Orthography acunally

S s
Q){" -] th\t. lo - Se - -
Tagjectfe 2 pond Higyy ch@P98s lefected by pluralization.
HQh er v g 'benchesh 'WolVQS‘ “'men’', 'oxen'. Given-
R C .cmaQ\ hd goes - ’ ore ’ oh =, L
Shae MX 715 er eyen M Sopmple¥ Phonological changes
tpdt —glig)WnC® jurgtver, ,, 1°0P be porodC e
han r‘llal’l }l iﬂ arn 1 atloto t would t\..' thne '.Aetrlmen
& uc! ges i
°% pe aphghi e St pot Tefject © " charges in the
“ttpog* . o



Note to the Student (Cont'd)

‘1b.

What'

s to be remembered from all this? First, be sure that

you understand the concept_of gender in Micmac. Second,

remember'that -g is associated with animate plurals and -1

with

inanimate plurals. Note how these plurals change and

under what conditions this happens. Note also the changes

that

plural endings can bring abeut on nouns.

Remember also that agreement operates on gender, on number. ...

and. know the types of changes.that agreement effects on

adjectives and verbs.

The effects of gender (and number) in Micmac‘reach beyond

plural formation. Verbs and adjectives (see Lesson 7)

must

“AGun.

also carry the gender (and tﬁe number) of a follow1ng

We will henceforth refer to this phenomenon as

AGREEMENT. Carefully. study the following transitive sent-

ences

means

where agjam means 'to look at'’ (animate) and aggattém

'to look at' (inanimate). Mesgil means 'I am big',

and etdl- or etéli- is a progressive preverb (see Lesson 6,

Note

la.

1c.

2a.

- 2c.

to tne’Student).

Nin_etéliaggattém gun ‘tew,
T'm looking at a rock. (see inanimate #6)

Nin etéliagdattém mesgig gun'tew.

I'm looking at a big rock.

(Lit: I, I am lcoking at it, it is big, the rock)

Nin etélia§§attémann mesgigB8l gun'tal.

I'm looking at big rocks. , T

Nin etliag§amg tidm.

I'm looking at a moose.

Nin etéliaggamg mesd*lg tiam.

I'm looking at a big moose:
(Lit: I, I am looking at hin, he's big, the moose)

¥in etdliag§amgig mesgilgig tidmug.

I'm looking at big moose (plur).

, 191
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1

Note to the Student (Cont'd)

"Big" in sentence lb‘agrees with the inanimate noun "rock".
"Big" in sentence 2b 1s dlfferent from™"big" 1n sentence

lb in that it agrees w1th the animat¢ e noun "moose'. Note
"also in sentences lc and 2c¢ how "big" agrees in number with
the noun it modifies (rocks, moose). In"sentence‘lc,’the
inanimate plural -1 is found on both mesgil and gun'tew.

In sentence 2c; the animate plural -g is found on both
mesgil and tiam. In fact, the plural ig is also-found on
the verb aggam .in 2c.

It was earlier mentioned that not only adjectival verbs.
but also transitive verbs carry the number and gender «f’
an object noun. This number and gendérils usually found
in the bound pronoun affixed to the: verb For example,

note that the s~2ntence, etellaggaggﬁ does not change when

the free pronouns are dropped: R

'3a. Nin etdliag§amg negém.
I am looking at him. (emphatic)

3b. Etéliaggamg.
' I am looking at him.

Seﬂtences 3a and 3b are, for the purposes‘ofwthis discussion,
identical in meaning. In 3a the 'free' pronouns nin and
negém can be'dropped without really altering the meaning

of the sentence. The reason for - thlS~bS that there are,
"bound" pronouns meaning 'I' and he 5 at are attacned to
the verb. In other words, etéliaddamg is llterally ]k-lng
+ look at + I + him'J The final -g on et&liag§amg is the
third person singular 'He/she' as ih welég, 'he/she is fine'.
In this case, the first oerson subject, 'I', is unmarked (¢)

‘The verb phrase etéliagdamg can therefore be analyzed as

follows: etéli + aggam + @ + g. Since ‘I' and 'he/him’

i

@O

{
[
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Note to the Student (Cont'd)

are both animate, we would expect the appearance of the
animate plural -g when using the pronouns 'we' and 'them'
Carefully study the following sentences and be sure not
to confuse the third person plural marker —g with the
‘animéte plural marker -g. MNote also how the forms for

'we' and 'them' contain -g. '
da. Etélia@@amg. {etéli + aggam + g)
I am looking at him. (-g: him)

4b. Etéliaggamgigqg, (et€li + aggam + g + ig)
I am looking at them. (-ig: plur )

4c. Etéliag§amugg. (etéli + aggam =+ ugA+.g)
) We are looking at him. (-ug: we) ~ "

4d. Etéliadfamuggig. (etéli + aggam + ug + g + ig)
" We are looking at them. ‘

The same holds true when the object pronoun is inanimate.
We expect the plural object pronoun to contain the inanimate
plural -1. In the following sentences the pronouns tit! ”
and 'them' will refer to an inanimate noun such as 'roék(sl'.

Note the occurence of the inanimate»ﬁlural -1.

5a. Etéliaggattém.
I am looking at it.

5b. Etéliaggattémann (n + 1 — nn)
I am looking at them.

5c. Ftéliaggattémig.
We are looking at it.

5d. Etélia@@attémﬁguL“ (-ig + -1 ~» figul or -ligél)
We are looking at ihem. e S
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Note to the Student (Cont'd)

In the next 1essonwwe”ﬁ111 be looking at the "obviative".
Ié is a special marking to which agreement aoplies when
both the subject and object are third persons and animate.
Understanding the notion of obviatiation and how it works
will be easier if you understand agreement as dgmonstraﬁéd
in sentences 1 through 5. Carefully study these sentences.
In fact, if you are having difficulty in ﬁﬁderstanding the”
notions.discussed‘here, commit to memory sentences of 1 '
through 5. You will find that this will help you do .the

next lesson.

1Y

AT
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LESSON 9  (Gegin@masimg 9) . -~ = *

i b

"»'95(:-1 | o ST
. 'patelig (Patrick) meets a trapper friend.

- a: M2taleyn? . A: How are yow? | .

““B: Weleyy. . . 'Lu'} §Fine.:f”*'V

\: - Tami wejien? : o §h Where]haVeﬂyOﬁaBééhngyf”
‘]B:_“AnSigwatémanﬁj}ffi}Q ‘:ﬂ . :T‘Oﬁtfcheékinbmejfrapé,
o Eatlogteg@nmél. s e e e o

o
P




;-ch-l (Cont'd) - ‘ -

M-

S9 M-2

9 M-3 - |
A: Gogey ‘getantlin? A:

A: - Gogey getahtﬁn? ‘ ‘  . A:
oo : . o
B: A, gOpltewoy ag - B
‘ glgwesuey. ‘ .
Az Me gogey? . \‘>‘A:’
B: Ee, taputeglg gonltg “)B;'

a§ newtutég gigwesu, .

What are you trapplng
(or hunt1ng)° -

‘Any 1uck°

‘Ves,
-and one muskrat.ga

th beaver and muskrat. ijw

ol

.«.«4

I got two beavers7ffﬁiﬂ“

mimmic, memorize, manipulate

9 M~-1 - e | !}'7
~A: Tami wejien°1‘j - "AF

" Tami . wey tayog° (also
wejltazoq in Nova Scotla)

‘Tamljwejlet?

' Tami wey'tidjig? (also .
wejitdjig in Nova Scotia)

B: . Apsigwatémann |  B:
éntlogtégénmél. o
Apsigwatémegél
éntlogtégénminal.
Apsigwatgél uglogté&génmél.

. ApSigwatémItitél‘

" uglogtégénmual.

-

Gogey getantud@?v
Go§ey getantog?

ST

. Gogey getahtﬁtij?

Where have you (plur) been°

.huntlng (or trapp1ng)°'
‘1What is- he huntlpg '

RO o

Where have you been°

Where has he been""u

»Where have they been°

aI've been out checklng

my - traps.

‘We've been out’ checklng
our’ traps.

He's been out checklng
his traps.. .

' They 've been out checklngk

their traps.

What are you huntlng j )ﬁf ‘ﬁ
(ox trapp1ng)°‘» ‘ o
What are you- (olur) ,

“(ox trapp1ng)°

What are they huntlng

(or trapp1ng)9‘

196




VM—5
A

M-6A
B:

Fe,

Getangig gopitg

- Getangétjig gopitg a§

gigwesi.

Getanaji gopitg ag§
gigwesiy.

:Getanatljl gcplto ag

gigwesi.

o am

M& gofey népatiin? A:

M& gofey n&patuod?
M

Me

gofey népatod?.
gofey népatltij?

Ee, taputigig gopitg ag B:

newtiteég gigwesu.

Ee, taputdg@tjig gopitg
ad newtut&g@tt gigwesu.
taputaji gopita ag
newtitatél gigwesiil.
Fe, taputidtiji copita a§
newtutdtitd&l gligwesil.

(also B:
" gopitad) ag glgwesig.

and one

~and one.

140

I'm trapping beaver
and”muskrat.

We're trapolng beaver
and muskrat.

He's trapplng beaver
and muskrat.

They're trapping beaver

- and muskrat.

get anything?

Did you
(népag: 'I kill')

Did you (plur) get anything?
pid he get anything?

NDid they get anything?

I got two beavers
muskrat.

Yes,

Yes, we
and one

he

got two beavers
muskrat.

got two beavers
_muskrat. =

Yes,
Yes, they got two beavers
and one muskrat.

ar
k1
v

o
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C-: converse, communicate

9 C-2 )
Patii (Bartholemew) asks Isag (Isaac) how trapoing. has b

A: ME talevn? ~ A: How are YOu?
B: Weleyy,' ' : I'm fine.
A: Tami wejien? A A: qggrevhave you been?

B: . Apsigwat@mann éntlodté&g-  B: I've beenvchecking my
énmél ad m3w Piglewdl. traps and also Peter's
A: M& go§ey? A: Any luck? | o
B: ﬁe, nesutégig gigweslig. B: Yes, I got three muskr:
A: Gatu Pidl? A:" How about Peter?-
B

B: Neg&m taputdji. He got  two.

A Dialogue vou want to Learn

Using a format as in C-1 or C-2, write, in English, a
dialogue that you want to learn. This is your. chance

) tawintroduée into the course a content that you feel ...
is impgrtant. Choose your subject4matter carefully
and'try to keep the lines reasonably short. Once you
have written your dialogue, hand it in to your teacher’
who will translate it intoMicmac. The dialogue will
then be taught in class as a supplement to the lessons;‘

168
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E-: exercise, expand, extrapolate

9 E-1.
Do the following and note the use of ap or api which refers

to an activity that is of short duration and that has just

been compnleted. It also translatés as 'again' as, -for
‘example, in ap télua, 'say it again'. MNote also that no

dual form exists fer the answers of 2 and 5. The plural

is therefore used..

1. Ap tallugen? ; A: What have you been doing?

B: I've‘been checking my traps.

;f'2m A: What have you (dual) been
doing?
Pposigwatémec€l éntlojtégén-— B: We have been checking our
minal. traps.
3. A: What have you (piur) been
3 doing?-
' B: We have bheen checking our
traps. : :
8, " | : A: What has ne béen doing?
B: He has been checking his
traps.
" 5. : R A: What have they'kduai) been
- doing? .
B: They have been ~hecking
“ . .their traps.
6. ' “ : ' A: :What have they (piur) been

‘doing?

B: They have been checking
their traps. /™~

Il
2




9 E-

9 E-

A

14

~What are youn hunting?

I'm hunting beaver.

What is he hunting?

He's hunting muskrat.

¢ »

What are they hunting?

They are hunting rabbiit

What are you hunting?

We are hunting deer.

2 N
No the following and note that the answers (B) are
plural.
1. A:
Setangig govitg. B:
2. ‘Az
- B:
3. A:
B:
4, A:
Bz
3

Before doing the following, re-read Lesson 8, Note to the

Student, on agreement.

1. Mé gogev népatiin? Az
Le, newtutég gopit. B:

2. ) v A:
Ee, taputaji gopitg. B:

3. < Az
Fe, nesutdgdtjig gopifd:  B:

4. A:
- Ee, nanutatiji gcopitg. B:

5. Ac:
B:

6. A:
B:

A:

00

eI

Did you get anvthing?
Yes, I got one beaver.

Did he get anything?

Yes, he got two beavers

Did you (plur) get anyt
Yes, we got three beave

Did'they get anything?
Yes, they got five beav

Did you get anything?

" Yes, I got one muikrat.

DPid he get anything? .

Yes, he got three muskr

Did you (plur) get anyt

Yes, we got two muskrat




9 E-3 {(Cont'd)

E5

10.--

11.

12.

13.

9 E—4';

Nisgam! M@ gatu welluguti-

jig!

A:

.14

Did they get anything?
Yes, they got four muskra

-

&

Did you get anything?

Yes, I got three rabbits
and two partridges.

Did he get anything?

Yes, he got three rabbits
and two partridges.

Did you (plur) get anythi

Yes, we got seven rabbits
and six partridges.

Did they get anything?

Yes, they got eight rabbi
and nine partridges.

Wow.! They really did wel
(Nisgam means 'spirit' or

'god! but is used as a po.

interjection.)

Anéqgr the following in the négative:

1.

Modwd, mu apsigwatémuan

éntlogtegénmél.

»_201

A:

B:

Have you been checking you
traps? ‘

'No, I haven't been checkii

my traps.

Have you (dual) been
checking your traps?

No, we {dual) haven't beer
checking our traps.



9 E-4 (Cont'd)

5. )

9 E-5

Do the following and note the

S3n lentugewdget ula

newtioungeg?

Mogwa, gatu lentugewdgep ala

‘igtigipundég.

use

&y

‘checking their traps?

145

Have you (plur) been ‘
checking your traps? .

No, we (plur) haven't
been checking our: traps.

:  Has he been checklng hlS

traps"

No, he hasn't been check1
hlS traos. ‘

Have they (dual) been . ff
checking their traps? Vﬂ
Mo, they haven't been - .
checking their traps.

Have they (plur) been

No, they haven't been ;
checking their traps. ' -7

-~

of the past tense,_:gg,'

Is John hunting deer
this year?

No, but he hunted deer
last year.

Is. John hunting beaver
this year?

No, but he hunted beaver
last vear. '

Is John hunting moose
this year? -

No, but he hunted moose
last year.




9 E-5

10. -

(Cont'd)

mMmiinewsggt

" pagtes@migcet

4 sulumgevéget g

apélig&mijudget

2

U

3
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Is John hunting fox
this vear?

No, but he hunted fox
last year.

Is JohnAhunting rabbit
this year?

No, but he hunted rabbit
last year.

Is John hunting partridge
this year?

No, but he hunted partrldge
last year. '

Is John hunting bear thlsf'

 year?
—‘No, ‘but he hunted bear-

last year.

Is John huntlng wolf this
year?

No, .but he hunted wolf
last year.

Is John huntlng wild geesev
this year? g

Mo, but he hunted wild
geese last year.

Is John hunting: wild duck

this year?

No, but he hunted w11d
duck last year.
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E-6

Do the following and pay particular attention to the change
“in pronounsfﬁ('per'sonal and possessive) as well as to changes
in gender. (A and B are inanimate; C and D are animate.) -

Read the Note to the Student beft;re doing this exercise.

A 1. Gilewdl na 1o§t&aénn? " A: Are those your traps? ‘
Modwa, ala negém uglogtegén- B: No, they're his traps.

mél.
2. , pesgewel? A: Are those your guns?
B: No, they're his guns.
3. gwiténn? "~ A: Are those your canoes?
B: MNo, they're his canoes.
a, : 1itadann? A: Are those your ‘paddles?
B: . No, they're his paddles. =
‘B 1. : sigénn? A: Are those your socks?
Mogwa, negémewdl. ' B: No, they're his. -
2. agwesénn? A: Are those your hats?
' B: No, they're his.
3. . ‘ pitagawel? A: Are those your trousers?
‘ (Lit: the long ones)
B: No, they're his. 7777
4, ugpugugel? A: Are those your glasses?
B: No, they're his.
¢ 1. Gilewdg na &ngéséng? . A: Are those your shoes?
Modwd, ala negém umugséng. B: No, they are his shoes. .
2. atélayg? A: Are those your shirts?

B: No, they are his shirts. .



a, pijjadang? A: Are those your gloves?

B: 'No, they are his gloves.

D 1. tésipowg? A: Are those your horses?
B MoGwa, negémewed . B: No, they are his. =~
2. wen'jitidamug? A: Are those yvour cows?

B: 1Mo, they are his.

3. énmiijig? A: -Are those your dogs?

B: No, they are his.

4, : gajuérjig? A: Are those YOur cats?

B: No, they are his.

9 E-7 ,
| Tne ernding -ji1j (-1j after a j-) meaning 'little' can be
used as a term of endearment as well as a diminutive. Ih
fact, it sometimes is insepa:abie from a noun and denotes
‘an entire new being. That is, it becames lexicallizedh. Carefully .

study the meaning changes in the following sentences:

A l. Gajuéwj na? A: Is that a cat?
Modwa, gajuewjij. B: No, that's a kitten.

2.  Fnmij na? A: Is that a dog?
Modwa, énmiijij. B: DNo, that's a puppy.

3. A: Is that a cow?

-8j. = B: No, that's a calf.

4. - A: 1Is that a horse?

B: No, that's a poney
(or colt).

5. A: Is that a deer?
B: No, that's a fawn.




9,E77 (Cont'd)

B

€.

10.

11.

12.

13.

14.

0

I%wusna°

Ee éngwiiij na.

%ﬁmsrﬁ?

) . . .
Egjigénam na?

ﬁngéjij na?

Gémis na?.

Matues na?

_Amassin?. Matuesjij na.

Pélarm na?

Amassin?. Pélamuj na.

Apigijij na?

Amassin?. ﬁpjiapiqjij na.

Patélids na?

Amassin?! ﬁqjipatéliés na.

290

A:
B:

 Are you silly?

14

Is that your son?

Yes, that's my little so

(endearment)

Is that. your daughter?
Yes, that's my little
daughter. ‘ o
Is that.vyour brother?

Yes, that's my little
brother. (also means
'younger brother')

Is that your younger
sister?

Yes, that's my little
sister,

Is that your older siste:

Yes, that's my little si

Is that a porcupine?

Are you silly?! That's ¢

caterpillar.

Is that a salmon?

Are you silly?! That' s ¢
catfish. (Punamug is alsc
used to mean 'catfish'.)
Is that a mouse?

Are you silly That's a
rat. (egji- means 'big’,
'large’)

Is that a priest?

That's a
bishop.



E-8
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Before doing the following exercise, read the Note to the

Student on obviation, part 3.

1. Fnéli nenuatél Sidral?

Ee, Sanal na witapal.

2. Enéli nenuaji Penuaal ad

Samal?

Fe, Penuaal ag Samal witapa.

3.
4,
5.
6.
7. Etug Tapit pewatg gellg
gwitén?
Fe, neg@mewey md geldgténug.
8. _tepafan?
9. ‘ pesgewey?

Do<s Henry know John?

Yes, John is his friend.

NDoes Henry know Ben and
Sam? (Penua: from French
'Benoit')

Yes, Ben and Sam are his
friends.

Does Henry know that man?

Yes, that man is his friend.

Does Henry inow that man

" and that woman?

Yes, that man and that woman
are his friends. :

Does Henry know that big
and heavy man? (See Note
to the Student)

Yes, that big and heavy man
is his friend.

Does Henry know those big
and heavy men?

Yes, those big and heavy
men are his friends.

Does David want a good
canoe?

Yes, his is no good.

Does David want a good car?

Yes, his is no good.

Does Pavid want a good rifle?

Yes, his is no good.



9 F-8 (Cont'd)

10. wen' jigquom?

C 11. Etug Pénal pewalaté&l
geliisilitél tésipowl?

Te, negémewel mo gelﬁsiligul.

12.

13. e gotél?
14. at81aydl? -
9 F-9

151

Does David want a good

house? .

Yes, his is no good. -
Does Bernard want a good
horse?

Yes, his is no good.

Does Bernard want a‘good
dog? .

Yes, he is no gcod.

Does Bernard want a good
coat? ‘

Yes, his is no good.
Does Bernard want a good
shirt? L
Yes. his is no good.

Answer the following in Micmac. (Hand ir for correction.)

1. Tami wejatio§ guji?

2. Ap sigwatémodol &gloGtégé&nmual. M& gofey?

3. Godev getantuog?

. Tasutldiqg gopitg? Gatu‘gigwésﬁg? ~(t3sutddig: How many

~did you get?)

5. Tasé&qgél logtégén ewumodol? (Bwumodol: You are. using thq

éwén!: Use it!)

4
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9 E-10

Read the following story making sure that you understand
it well and answer the questions that follow:

(Hand in for correction.)

-Na tujiw, newt pituipt@nadan je ugumuljin gasgipténadan
' je naniscgagd, Sa§amaw Sosep GE1lot na negém tujiw weltesqguapéni

- -~ -~ -~ . .., - N - - -~ . - -~ - . -
Gépénndlewég jinémug. Fnnueyél mafamigal wesgutémltipén.

Sajamaw G&10t negém tujiw telimapéni: “Wel'tdsi gilew nigé
eymog Ut tet." "Gadatepiag ma@amigew_ugjit émsét wen."
"Ugsuatug tan téség menuegeyog." Na wejdtegemgeg tujiw,

pugwelg mimajuinu gls pegising ula tet @nnueyey majamigew.

Gisgug tdn esgwiad na nig& teluisig Listuguj.

Vocabulary:

Sagamaw Chief

weltesgul | : I meet you

gépénndlewédy- ":”m  ‘government

-ey&l . belonging to

Ennu ” : person (Indian)
magamigew , land ‘
wesglUtém I talk about it, discuss
telimap@ni he told them '
wel'tasi I am pleased

eym I am someplace (locative verb)
gagatepiag enough of

(gagi + tepiag) (plenty + enough)
wesudtu I take it

tan téség as much of

‘ifenuegey _ I need it

wejategémgeg ' from then on, théréafter
esgwiey _ I.havg some of it left

209



9 E~10 (Cont'd)
" Questions:
1. Talegés Sajamaw SOsep GElot weltesguateg gepennoleweg
jinémug? (talé&gés: when)
2. Gogey ugjit? ’
3. Talimas&ni Sadamaw GEldt gépénndlewé&qg ~jinémug?
(talimaséni: what did he say to them)
4. Na nigé talia§ wejategemgeg tujiw?
(taliaj: what's happening)
5. Tami wejiag Listuguj? (wejiad: comes from)
9 E-11
Use the materials from this lesson to write a conversation
Try to use the possessives (see Note to the Student) as

much ac possible.’. Be prepared to dictate YOur conversatic

to the class. (Hand in for correction.)

219
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Note to the Student ' T .

1-* In M-1 of this lesson, there are thrue perscnal prbnouns:
nin, gil, and ne&ém. If you remove negém, it'is still.
clear that a third person, 'hé',vis being spoken of.

This is because in‘Micmac, there are.two' types of personal
pronouns: bound and free. (This was diééussed in lessons

1 and 6). Free pronouns are those like nin, gil, and
negém which can occur unattached to the verb. Bound
pronouns are those which are bound to the verb and must
aiways be attached to it. For example, in the following
paradigm, —Eﬂ—z), :E,‘:E or -g are the bound first, second,

and third person pronouns respectively.

sématewi or weleyy I'm fine. (-y or

B indicates a first person)
sématewin or weleyn You're fine. (marked by -n)
sémitewit or welég ‘He's fine. ‘(marked by -t or -g)

All of this information is not new and has been covered

in earlier lessons (1 and 6). What has not been discussed,
however, is when the third persons -t and -g occur. This,
it appears, is predictable on the basis of the preceding
sound (verk stem ending). -
The most commonly encountered form of the third person bound

pronoun is -g. This always occurs when a verb used in the

third person is negated as in, for example, mu sé&matewigw,

'he's not well'. This third person -g also always occurs

with verbs whose stems end in -1, -m, -n, -u, -ey, -ay.

* This part of the Note to the Student involves verb classes.
We suggest that you study those representative verb classes
given at the end of this text. For an extensive classifica-
tion of verbs, we refer you to Jim Fidelholtz's Micmac
Morphophonemics, 1968.

211



Note to the Student (Cont'd)

For example:

la. -1
lb. -m
- le. =-n
l1d. -u -
lg. -ey
;f. -ay

eté&latal
eté&latalg

pegisin

pegising

alaptu

-alaptod (og — of)

WeléyY'
weleyn
qelég“
wegayy
wegayn

‘wegayg

15

I'm eating

he's eating .

I swim

he swims

I arrive

he arrives

I make tracks

he makes tracks

“I'm fine

you're fine

he's fine

I'm angry

you're angry

he's angry

Same of the verb classes represented in 1 above are given in

paradigm form at the end of the text.

take the third person -g.

Note that all

The third person -t, however,

is always found with verbs whose stems end in -i, -e, -a,:

-3. For example:

2a. -i

( including -3si)

42b.” -e

getguni
getgunit
majdsi

majasit

elugey
elugen
eluget

212

I'm staying overn
he's staying ovet
I'm leaving .

he's leaving

I'm working
you're working

he's working
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Note to the Student (Cont'd) ) -
2c. -a o ‘ _ gesénugay ‘ I'm sick
‘ gesé&nugan ’ you're sick

gesénugat ~-he's sick

-~ -

-nigdy (or nigwdy) . I'm burhing

Q.

24. -

nigan (or nigwan) you're burning

niigat (orrﬁgwaa he's burning

In the examples of 1 and 2,'we have only coﬁsidered'

animate third person subjects and their manifestations

as :g and.-t. The inanimate third pérson also exists,

and to complicate matters, its form is also =qg. Foftﬁnatelyk_
only a restricted group of verbs can:take inanimate subjecéé

The last three verbs of 2 given‘below in 3 are such verbs.

3a. .elugeg (also elugweg) It works ‘ N q‘
_elugegél those (dual) things work
“elugutigél those (plur) things work

3b. gesé&nugad (ag — ag) It's sick
gesénugadgal those (dualiﬂﬁhings are sick

gesénugutigél . those (plur) things are sick

" 3c. nugad (also nugwagd) It burns

nugadal ~ _those (dual) things burn
nigdltigél ~those (plur) things burn

There are now three -g's to keep separate in Micmac.

- There is the animate‘third;person —-g as in:
etélatalg he;é eating
There‘is\thé inanimate third berson -g as in:

. elugeg - ' It wo;ks

213




Note to the Student (Cont'd)

2~

3=

There is the animate plural -g as in:

lentugg . | ‘ deer (plur)

These three morphemes can have the same:ﬂmml _g, and
should not be confused with each other.

In section 1- we saw wverbs that could occur in two

_equivalent forms: -g- or -gw-. The verb nugay or nugway

(2d.) exemnllfles this dialectal variation that we have

been regularly_51gna111ng in this text. Both forms are

poesible. The -w- (lablalJzatlon) can be introduced any-

time there 1q an -u- or an -o- occurlng before the -g-.
That 1s, -ug- and -og- can ootlonallv become -ugw-~ or

-ogw-. The sabe holds true for -ug- or -o§-. That is.

why you often hear forms such as moda or modwa.

"Possessiyve pronouns are also bound pronouns and, in some

ways, resemble bound personal pronouns. For ample, the

r . . .
lst and 3rd person possessive pronouns contain the -n and

-g found in the 1st and 3rd peréon personal pronouns.
Their distribution, however, is different from that of th
personal pronoﬁns in that the possessive pronouns occur
initially (as prefixes rather than suffixes). Study care
fully the following paradigms where the word fer 'canoe'
is gwitén (inanimate), and‘the word for 'dog' is &nmij
(animate) . (Normally, énti is used to denote 'dog' inste

of &nmij when possessed.)

1. @énténmijém : my dog

2. @égténmijém ~your dog ’
3. ugténmiijémel . his dog

4. @&ntgwiténém . - | my canoe .

5. @éggwité&ném - . your canoe

6. uggwiténém . . his canoe
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"Note to the Student (Cont'd)

From the first three forms of the above paradigm it may
be inferred that the 1lst, 2nd and 3rd person possessive

pronouns are as follows:

7. @ént ..... ém my
égt ..... ém your
ugt ..., ém his

In (3), there is an =&l affixed to -&m- ‘in ugténmﬁjémél.
This is an qbviativeﬁeﬁding (see discussion‘which follows)
which'bééursbonly whén there are two animate 3rd persons ‘
involved:.. In this case, tﬁe first 3rd person is 'his'uand
the second third person is 'dog'. 1In sentences (5) andw
() the t of &gt-, and ugt- has droppred because the noun:
being possessed (gwité&n) begins with a consonant. That
is, if -t~ occurs between two consonants which are stopped
(p, t, g, i), then t drops. In (5) and (6) the cluster
-qta- was reduced to gg. In (4), however, the cluster ntg
was retained because n is not a stopped consonant (m, n, 1

are sonorants).

\l)r'
The sound t, however, does not only drop when it is in a
cluster of non-stopped consonants, as for example in gtg. .
In a cluster where the last two segments are t, the

SFCOND. t drops. Note carefully that such clusters must be

o~

as follows: {, t, + , t :
8 (a) tapi o 'bow' (the t is voiced).

(b) 'é&nt + tapi + m = ént + api + m (initial voiced t drops)

‘The result is &ntapim, 'my bow' (with voiceless t).

(c) Similarly &gt + tapi + m —» &gt + api + m

égtapim ‘your bow' (t is voiceless).

(d) Similarly, ugt + tapi ~ m + &l — ugt + api + m +~ &1
r

ugtapimél v 'his bow' (t is voiceless).

215



Note to the Student (Cdﬁt'd)

.

Compare this to the following which has a gt + g cluster

9 (a) gagan 'door' (the g is voiced).

(b) &nt + gddan * &m — &nt + g3fan + &m (no change)
éntgaganém 9 'my door' (g is voiced) .

(c) &gt + g3gan + &m ~> &g + gigan + &m (t drops)
égg‘;aném 'your door' (first g is

voiceless; second g i:
voiced and stem initi:

(d) ugt.+ gagan + ém - ug + giddan + &m (t drops)

uggaganém 'his door' (first g is voic
less; second g is voic
and stem initial).
(See Rule 1l(b) on the

Micmac Orthography )

Compare the following carefully, STEP BY STEP, to the
examples of 8 where the stem was tapi, 'bow'.  Here the

stem is 3pi, 'net’'.

1n (a) api _ . . 'net' (stem begins with a «
(b) &nt + 3pim — .&nt + &pim (no change) S
éntapim | 'my net' (t"is”voiceless).
(c) &gt + apim — &gt + aE_m (no change)
égtapim '‘vour net' (t is voiceless)
(@) ugt + 3pimél ~» ugt + apimél (no change) ‘
ugtapimél - : 'his net' (t is voiceless) .

-S4

In the examples of 10, the t is voicelesswbecause‘it is
pvart of the bdssessive prefix and following a consonant.
In the examples of 9, the stem initial -g is voiced becau
it is initial (i.e preceded by +). In the examples of 8
the stem tani reduces to _E; because of the preceding
possessive cluster. Proof of this is that the remaining
is voiceless rather -fHan v01ced as it would have-been had

Aﬁlt not been deleted from the stem.
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Note to the Student .(Cont'd) ' S e

1.

There are yet two important points which remain to be
‘The first is that

discussed concerning the possessive.

’/////,Jyem—has #h alternative form -m which is found on nouns
‘ then

ending in a vowel. If a noun ends in a consonant,

-ém is added. For example, we find éntgwiténém for-

'my canoe' and not énthiténm. The second point»ié that
there is a class of. nouns which is always found occurring
with a posseSsive pronoun. These "possessed nouns" have

a dlfferent posse551ve pronoun than what 1s found on nouns'i

that do not alwavs have to be possessed Relatlves and
body parts normally fall in this class of ‘possessed nouns.
Mote, in the follow1ng list that there is . NO occurence of
-&m on possessed nouns and that the possessive prefixes -
occur in reduced form with nouns that begin in a vowel

(for example 11. and 13.):

-

11. nujj my father (animate nbd;)
gujj your father | ' )
‘ujjel his father (note the obviate

: -21) .

12. &ngij my mother (animate noun)

’ 8ggiij your mother
uggijél his mother (note the obviative

13. nun'ji my head (inanimate noun)
gun'ji your head
un'ji - his head

14. énpﬁg my’ eye (inanimate noun)
egplg - your eje
ugpug o his eve
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Note to-the'Student‘(Cont'd)

’

We say that the possessive Dronoun marker occurs in a

reduced form on Dossossed nouns since 1+ never occurs

as in 7. - That';s,_even in examples such as 12 and.l4,
one finds that the -t- ...-&m is missing when com?ared'

with the forms of 7.

There yet exists another mavor difference-between bound
possessive forms (11-14) and non- bound forms (1-10). ;
Non-bound forms are separable. For example, in 9, gégani

can stand alone, or it can be comblneq with a possessive:

such as ént ... + &m.’ Consequently, the stem initial g '
remains voicedi'(see Rule i(b) on the Micmac Orthogréphy)
The bound‘forméa(possesébd nouns) , hoWever, are‘genérally
inseparable from theirwpossessive prefixes. For example;
in 12, :gii}‘can neygf occur alone. It must alwavs be
possessed. Consequentiy,‘the -g of -gij cannot be
conq1dered as being word initial since it never occurs

in that position. As a result such would-be stananJal

consonants are never voiced because they are never stem initial.

ALY *
All possessive pronouns associated with this class of
possessed nouns are not alwavs as regular as this list
implies. We will later encounter some of these irregular

ties.

There are a few nouns whlch can occur as possessed nouns
as well as non-possessed nouns. With such nouns both type
of posse551ve pronouns are p0551ble. One is as in 'my
father' nujj, and the other is as in 'my cénoe':éntgwiténi

For example:

nuté&madan ‘
or ‘ my pipe T
éntémadanén ' ‘

nutepagan
‘ or e myv car
'@ntepafaném
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Note to the Student. (Cont'd)

4- The 'obviative' is an agréement suffix which patterns
in wavs Very'Similar to the inanimate plural enéing.
Like the inanimate plural, the obviative morpheme is
-1 or -&l and is found as an ending on nouns, adjectives,
and bound prorouns (pronouns attached to verbs). Like
number and gender, obviation is subject to agreement

(see Lesson 8 for a discussion on. this notion.)

Since obviation is so closely tied in with agreement,

as 1is number and gender, we will begin by refreshing our
minds with examples which review these notions (see Lesson
8 for additional examples). A

1. Nin etéliadfattém newté mesgigfé@ gesgugg gub'pgz:
I am looking at one big and heavv rock.

2. Nin etéliaggatt@manr nang&l mesgigél ag gesguggél
gun'tal. 4
I am looking at five big and heavy rocks.

3. Nin nemig newt&jit mesgilg a§ gesqulg tidm.
I am looking at one big and heavy moose.

4. Nin nemigig n&nijig mesgilgig ad gesgulgig tidmug.
I am looking at five big and heavy moose (plur) .-

In sentences 1 to 4 the numerical adjectives 'one' and
'five', 'and also the adjective 'heavy' have been introduced
in addition to the adjectives given in sentences 1 through
4 of lesson 8. Note that these adjectives also undergo |

agreement. In fact, any number of adjectives modifying

a noun must agree in number and gender with the noun they

modify.

I.et 'us now return to the obviative. The conditions for
‘the obviative to occur are that there be TWO ANIMATE THIRD
PFERSONS involved. When this happens, the subject is
distinguished from the object by placing an obviative
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Note to the Student (Cont'd)

marking ON THF OBJECT. Carefully study the following“

et

pairs oi sentences where only the second membeis of each’

pair (the b's) meet the conditions for obviation:

5a. Ftéliaggamg tiam.
I am looking at a moose.

5b. Etéliaggamaté&l tidmul. (note obviative ending -1)
He is looking at a moose.

6a. FEtéliaggamt tani.
fou are looking at a bow.

' 6b. Etéliadfamatél tapil. (note obviative ending)
- He is looking at a bow.

<

7a. EtéliagGattég gwitén.
fie is looking at a canoe.

7b. FEtéliaggamatél apil. (note obviative ending)
He is looking at a net.

In sentéﬁces 5b, 6b and 7b the conditions for the obviafiv
are met. "He" is third person and animate, and so are
"moose", "bow", and "net". Consequently we~-find the
obviative -1 (after vowels) and -8l (after consonants)‘

on the verb and object noun. Sentences 5a and 6a are not-
in the vaiétive because the conditions of 'two third
persons' is not met. Sentence 7a is also not obviative
because the condition of "animacy in both third persons”

is not met (canoe is inanimate).

The following sertences are the.plurals of sentences 5b,
- 6b-and 7b. Note the absence of the expecfed p;ural =g
"as an indication of plural obviation. (With some  speakers

there is inconsistency in this area of the language and

the analogical animate plural -g is sometimes found.) *

I'suspect that the obviative is a late acauisition for the
child learning Micmac and that it is also lost early as th
language begins to weaken.
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Note to the Student (Cont'd) )

5c. Etéliag§amaji tiidmu. ‘ :
.He is looking at moose (plur). oo

- 6c.  Etéliag§amaji tapi.
: He is looking at bows.

7c.  Ttéliag§amaji api.
fle is looking at nets

In the following two sentences you will observe that
adjectives (adjectival verbs) also agree with the obviative

form of the noun.

8a. ‘Etélia§§gmqté;>newggilipél mesginnitél ad gesgunnitél
tidmul. ‘
He is looking at one big and heavy moose.

8b. Etéliaggamaji ndniniji mesginniji ad gesgunniji tiamu.
He is looking at five big and heavy moose (plur).

:ﬁgbréssions indicating possession are also subject to being
in the obviative since two animate third persons may be
present. Carefully study the following and note that only

the singular shows the obviative marking.

9a. Ugtapimél. (note obviative ending)
His net (animate)

' 9b. Ugt3pimg. (note absence of obviative ending) (ugtdpimu -
His nets. with the obviative ending is also .

heard)

10a.” Uggwiténém.
His canoe (inanimate and@ cannot be obviative)

10b. Uggwiténémél. (-8l is the inanimate plural ending and
His canor~s. NQT the obviative)
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Note to the Student (Cont'd)

Let's summarize on obviation. The obviative ending is
used when one finds the occurence of TWO ANIMATE THIRD

PERSONS Often the obviative serves- to clarlfy a 51tuatloﬂ
of amblgU1ty. It is placed on the second third person to

distinguish it from the first. Obv1atlon, however, is
also subject to agreement. Consequently, adjectlval

vverbs as wéll‘as beund.pronouns will also require the -
obviative ending when the necessary conditions are met.

' eve e



s ‘converse, communicate:

,Talulsloé?

/ Nin- Pisl’ a§ negem
An tele,




_(COnt'd)\

: Tami : teleyew1og°

_nUOw'D . |
- Tém' temuégeYeg;a;fg?,:f
aMegétagig?ﬁfﬁ:,‘

“Tami etelpejuegeyogos
lagu9

Apagtug.

 Mogwa, wesamatgwigép ag.
‘wesam sisguigé@p. . :

10 C—3
Alig talks to two friends who

hunting deer.

A:  Tami wejatzl.og'>

‘B:~ Apl lentucewegeyeg.

Mé go§ey5

B: Mogwa,: pasla pugwelaptﬁ-
tljlg. R

R
\\/-—\"‘ |

Mu wanusg alaptﬁt1gw°f:

Talamug egteludowaga—ffaj‘

Megé&tdfosénig? = - T

e;nnugwelabtﬁtijigih7f‘x‘””a“

'E151pugtug teleyew1eg.:':fh_fﬂ‘

Mogwa, wesamath1g..“f'7hh*}5hhf\
(wesam —‘nigath1g) o rou

4ﬂﬂWhere wers: you: dual) _
s flshlng for cod yesterday,;
"jOut'ln the bay. (L1t ope
'_jwaters) SR
‘pid you (dual and plur) ge
"L(past tense) very many9 '

.“_No, it was too rough (past?
_ tense) . and too muddy (pastfj
‘tense) e S

have just returned from °

»Where have you (dual) been?i

We. (exc) have been huntlng’bjf
- deer. S

-_‘Got anvth:.ng'>
: .No, just (saw) a lot of
tracks.‘ . o

°‘iD1d you see. any rabblt o S
. ~tracks? .(Lit: No rabbltsy’j
f?maklng-trackSO) A
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10 c-4 ‘ P

Tuma asks S6sep and Etuél wperefthey've been.

A: Tami wejatio§3x“” A: Where have you (dual) been?

B: Ap‘sigweyegﬁ ‘ ‘ B: We've been out checking our

‘traps. (ap, aE : to come MNS“MW

‘ back return) : .
A: Gogey getantuod? A: What are you (dual) trapp1ng°

B: Gigweslg ag gopitg. ) B:y/Muskrat and,beaver.

A: Mé gogey? .. . ' M,wK? Any' luck?

B: Ee, nanutégig glgwesug B: Yes, I got five muskrats
ag taputeglg gopltg and two beavers. ‘

A: Wellugen. ~ A: You're doing good.
(newtéit gelulut) - , : (addressing one person).
(Etuélal gelulatél) (Turns to Etuél)
Gatu gil? ‘ How about you?

- C: NiIn paség newtut&g gopit. C: I only gct one beaver.
A: Wellugen na. A: Well, that's good (i.e.:
‘ ’ not bad).

E~: exercise, expand, extrapolate

10 E-1

This review lesson has not only reviewed past material but
also concentrated on the dual’. - Be sure that you can use
the dual before you go on. In order to get additional
practice with the dual, write a dialogue where one pereon
addresses two others together. Use anything that you've

- had to date and make your conversation imaginative. Hand
this in for correction as soon as possible so that your

teacher canuse it as part of this review.
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10 E-2

Free Conversation: Close your books and converse with-

_your teacher on subjects that you have covered in the
last five lessons. Make use of the vocabulary that yod
know and DO NOT SLIP INTO ENGLISH. Use the following

topicé to get the conversation gding:

1.  Three years after you left school you and a friend
meet your teacher. Your teachei asks who your friend
is and procedes to inguire as to where you are living

“~"and what you are doing.

2. You and your teacher are fishing. He asks about your
last fishing trip: = "What were you fishing for? Where

didgyou go? Did you get very many?"
3. Youf teacher meets you on the road as you return frdm_
checking vour traps. He asks what you have been doing
and also how good the hunting is in that area.
10 E-3
Repeat E-2 but with another student instead of with the
teacher. Students should be paired in TWOS and do this

exercise simultaneously.

10 E-4 N
It's X-ing tihe again (see Lesson 5, E-4). Using the folded- -
page technique, review the C's, M's, and E's of lessons 6
through 9. Do this review rapidly and, if you hesitate with’
some part of the lesson, mark that part with an 'X' (in
:pencil). After class, practise in the lab those parts marked-
with X's. "~ As your learn Ehem, erase the X's. Be sure to
do this before we move on to lesson li. This is your last

. chance to do.any "catching-up" in lessons 6-10.

|\
N
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10 E-5
Answer the following questions in Micmac. The answers

can be found iq the C's of this lesson. (Hand in for

correction.)
1. Taluisijig jInémug P&lasua weltesguaji?
jiném: . man o

weltesgag: I meet him
2. Tami téleyewijig?
3. Talamig ugtéluéowa@anuow?-
4. Gogey wesgatémitij apagtug?
5. GoJey getantiitij nipugtug?

nipugt: ' woods, forest

10 E-6
In Micmac, make up a story (or dialogue) to go along with
each of the following pictures. (Hand in for correction

and do orally.)

(1) ‘ (2)

.
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10 E-6 (Cont'd)

(3)°

10 E-7
Read this story and answer the questions that follow:

(Hand in for correction.)

Nin na Tuma, migémewaj, ag wigi Ut tet Migémigig.
Pugwelgig nitapa§ wigultijig gigjiw nin tar wigi. ‘
Negémow teluisultijig Piél, An'téle,'Sasép ag Etuel.
Mu wijey‘éntélugowaéanihen. Nin ag Piél wesgeyeg;.gatu
negémow igtigig getantegejig. Gatu lit tet Migémagig,
suel @émsét wen wesget tan tujiw hipg ag suel @&émsét

wen getan teget t&3n tujiw gesig. Tan tujiw nipg a§ apagt
mo weéamatgwinug, na tujiw wesgétieg. Pugweleg na. Tan
telmilamugsit ném&j wesgalgdtt ag maw logtégénigalgétjig--
jagejg, a§ megénégétjig tém'témﬁg; Megetémeg &msét gbéey.
ﬁfpa na wijey tan tujiw gesig ag getantadatieg. Pugwelgg;,»w
na. 7Tan telmilamugsit wilsis gjetanégétt. Lentugg a§‘€f§mug,
a§ logtégénigalgétjig gopitg, gigwesllg ad wapusg. Gis télueg
énnilg tan wigultijig Migémagig"éfpa gitg usgewinig ag ‘

getantegewiniig.



‘10 E-7 (Cont'd)

Vocabulary:

»

LT Sy

1.

2.

3.

1=

wijey
igtig

suel

nipg

gesig
telmilamiig
tel

maw
megéném
élpa na wijey

gis té&luegg

énnu

Wen na Tuma?

Taml teleyew:.t'>

Gatu wenig witapa?

séme, identical
other
almost
summer
“winter
- many different

an intensifier
so, etc.)

also
I pick, gather
it is the” same

you could say
(Lit: already

.a person

Answer the following questions:

Taluisultijig?

Gatu hegémow tallugutijig?‘

kinds

(very, many,

he woﬁl&!say)

Gatu Migémagig, tallugutijig tan tug:n nipg, gatu tan

tujiw gesig?

Gogey getantﬁtlj, wesgatemltlj ag logtegenlgatemljlg

gitg nipg ag gesig?

et

Tgluegg gil‘ugjit énnlig tan wigultijig Migémagig?
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10 E-8

. Carefully read the followingmletter and answer the

questions that follow: (Hand in for correction.?'

Listugujewag:

Mé taldltiog? Gisgug nin nigé telimulo§ tan.teliaﬁ it
tet. Nin na téleyewi Esglsogonng ag telUlSl Allg Gugl.
Ewigémulo§ na gilew tan wigultio§ Llstugujg. Emset na

ginu Migémag, tanvw1gultlgw Mlgemag;g.

.NTapusieg na ula nitap"ewigémuleq. 'Negém teluisit Tuma
Isag. Getl télimuleg hé éntélﬁgbwa@aninén. Ninen na
~nem@jugewinllg. Tan tujiw apagt md miAmunatgwinug, na N
ninen‘wesgeyeg. Jagejg, tém'témlg, ad pejlig na negémow

getangétjig.

Gatu tdn tujiw wesam manunatgwig, na tujiw getantegeveqg.
Lentugg, tiamug, ag goﬁitg n¢ “egémow getangétjig. Jijuaga
ap ninen pugsugégeyeg ag mc amegé&l gwimann a§ atuomgoming.
Gogey ugjit md gilew ewig@muiweg ad telimiweg tan gllew

telamlg &gtélugowafanuow.
' Ap némiiltesénen

Alig a§ Tuma

Vocabulary:
-ewag : people of
tédn teliag .J - what is happening
ewigémag I write to him
jijuaga sometimes
megé&ném I pick it -
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‘10 E-8 (Cont'd)

"Questions:

1. Wenig ewigémujig?
2. Taliuget‘Aiig gisgug? -
3. Wenig Wigultijig‘Listﬁgujg 